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We follow the principles set out in: 

 Statutory Framework for the Early Years Foundation Stage: setting the standards for learning, development 
and care for children from birth to five (Department for Education, March 2014) 

 Early Years Foundation Stage Profile Handbook (Standards and Testing Agency, 2014) 
 Development Matters in the Early Years Foundation Stage (Early Education, 2012) 
 Early Years Outcomes: a non-statutory guide for practitioners and inspectors to help inform understanding 

of child development through the early years (Department for Education, September, 2013) 
 
This EY Handbook specifically relates to practice in our Reception class. However, there are many other policies 
and procedures in school of which Reception staff are aware and which they follow. These include: 

 Policy to Promote Positive Relationships and Behaviour 
 Relationships and Sex Education Policy 
 our ‘Essential Safeguarding’ policies, eg Child Protection, E-Safety 
 various teaching, learning and curriculum policies, eg Handwriting, Display 

These policies are very frequently communicated to all school staff, typically at least annually at the start of the 
school year. 
 
The Handbook should be read in conjunction with the school website page about Reception: 
http://moortown.leeds.sch.uk/learn-more/reception/ 
 

Our EYFS ethos 
The Reception class at Moortown Primary is a learning environment which aims at all times to be  

 happy – because we know that happy children are responsive, receptive and enthusiastic to 
learning 

 challenging – because we know children are capable and keen to learn, and enjoy the challenge 
and the achievements that come with it. 

 
Through planned, purposeful play, children are able to discover, practise and refine their skills in literacy and 
mathematics as well as find out about themselves and their environment.  In a broad and balanced way, our 
provision ensures coverage of the seven areas of learning (see below) and responds to the needs and interests of 
the children.  At all times, we consider the characteristics of effective learning which promote positive attitudes to 
learning, an enthusiasm for knowledge and the confidence to become successful learners. 
 
Like the whole school, our learning environment is a happy and healthy place to learn. It is engaging, supportive 
and challenging. Adults encourage all children to speak in complete sentences and encourage children to use 
speaking as the first port of call for communication.  
 
We are keen to work in partnership with parents to provide the best learning for all our children: we value the 
knowledge you have of your child. 
 
We embrace the culture and heritage of the children to provide rich and diverse learning opportunities. 
 

Key information 
The vast majority of our children start Reception at age-related expectations; this might be within 30-50 band, but 
secure, or 40-60 band, but starting.  (However, for data analysis, we work on the principle that the start of 40-60 
band is the minimum age-related expectation.) 
 
The Early Years Foundation Stage (EYFS) work across 17 strands in total, some of which are considered ‘prime 
areas’, some ‘specific areas’ (and those in bold link to ‘good level of development’ at end of EYFS): 

Prime Specific 

The prime areas begin to develop quickly in response to 
relationships and experiences, and run through and 

support learning in all other areas. 
The prime areas continue to be fundamental throughout 

the EYFS. 

The specific areas include  
essential skills and knowledge. 

They grow out of the prime areas, 
and provide important contexts for learning. 

 Personal, social and emotional development  Literacy 

http://moortown.leeds.sch.uk/learn-more/reception/


 Communication and language 
 Physical development 

 Mathematics 
 Understanding the world 
 Expressive arts and design 

Characteristics of effective learning 

The unique child reaches out to relate to people and things through the  
effective characteristics of effective learning, 

which move through all areas of learning. 
 Playing and exploring  

 
finding out and exploring 

playing with what they know 
being willing to ‘have a go’ 

 Active learning  
 

being involved and concentrating 
keeping trying 

enjoying achieving what they set 
out to do 

 Creating and thinking critically  
 

having their own ideas 
making links 

choosing ways to do things 

 

Key messages 
We consider the following extracts as fundamental. 

Statutory Framework for the Early Years Foundation Stage 
1.9 Each area of learning and development must be implemented through planned*, purposeful** play and through a mix of adult-led and child-
initiated activity.  Play is essential… Children learn by leading their own play, and by taking part in play which is guided by adults.  
* We interpret this to mean planned by adult planning and by the child planning where they will go, what they will do, how they will do it etc – 
there is a balance. 
** We achieve this through meaningful, engaging topics and by catering for ‘individual needs, interests, and stages of development of each child’ 
(point 1.7); we also create purpose as part of ‘challenging and enjoyable experience in all of the areas of learning and development’ (1.7) – 
challenges in each area and the whole-school value for learning help to achieve this, for example. 
 
1.10 In planning and guiding children’s activities, practitioners must reflect on the different ways that children learn and reflect these in their 
practice. Three characteristics of effective teaching and learning are: 
• playing and exploring - children investigate and experience things, and ‘have a go’;  
• active learning - children concentrate and keep on trying if they encounter difficulties, and enjoy achievements; and  
• creating and thinking critically - children have and develop their own ideas, make links between ideas, and develop strategies for doing 
things. 

Early Years Foundation Stage Profile 
p5, 1.2 Practitioners should note in particular the learning which a child demonstrates spontaneously, independently and consistently in a range 
of contexts. 
p10, 2.2 Accurate assessment of these characteristics depends on observing learning which children have initiated rather than only focusing on 
what they do when prompted. 
We interpret this as demonstrating the importance of child-initiated learning, particularly with reference to the child’s learning characteristics. 

 

Concepts and terminology 

Effective learning in the Early Years Foundation Stage is the result of a balance between: 

Adult-led learning Adult-guided Child-initiated learning 

This is led and managed  
by the adult; 

learning outcomes differentiated. 

Adults guide learning by their 
resourcing and support;  

children independently practise and 
consolidate previous learning. 

This is led by the child; 
the child chooses the context, the 
resources, the place and the time 

they spend engaged in the activity. 

 
Similarly, effective learning happens as a result of a balance between: 

Directed activity (1) 
Themed / enriched / enhanced 

activities (2) 
Continuous provision (3) 

This is focused learning where the 
teacher plans the objectives and has 
intended (differentiated) outcomes 

eg shared or guided writing, 
differentiated phonics sessions.  

The outcomes of this learning can 
then be transferred and 

consolidated in other activities and 
provision (see cells, right). 

(May be a whole class or a smaller 
group / multiple groups; adult stays 

throughout activity.) 

These come from the children's 
interests and where the adult 

interacts closely with the children 
taking their learning forward.  
(Adult introduces activity until 

children are familiar; they carry on 
independently.) 

Continuous quality provision helps to 
ensure continuous learning. 

These are self-initiated activities 
building on other learning  

(see cells, left). 
This means children can use and 

apply learning, giving children 
crucial connections in their brains 

which is the learning we keep for life 
and not a quick fix that is forgotten 

when they move onto the next 
objective or task. 

(See checklist of resources, below.) 

 



Research shows that the best outcomes for children’s learning occur where most of the activity within a child’s day 
is a mixture of child-initiated play (actively supported by adults) and focused learning (with adults guiding the 
learning through playful, rich experiential activities).  This can be illustrated as a continuum of approaches as seen 
below: 

Ref: Learning, playing and interacting in the EYFS, National Strategies 
 
A key aspect of the Early Years Foundation Stage is to move the learning: 

what children already know 
    
 what children want to know what children need to know  

(There is clearly an overlap between the two.)   
Practitioners make lots of observations of the children and have discussions with the children and their parents to 
inform the direction of learning – what children want to know (which will usually influence future themes). 
What children need to know also derives from observations as part of good formative assessment; Early Learning 
Goals, Development Matters and other curriculum documents also set out these expectations. 
 
Judith Hammond, Regional Development Manager of the Early Excellence Centre, reports the following:  
“…when children are playing / working in high quality continuous provision, they follow their own agendas through 
which they use / reinforce and develop skills and concepts.  Sometimes this is alone, with peers and with adults 
who support the learning.  This is a very important part ie parts 2 and 3 of a three-part model and supports active 
play-based active learning.  All three parts are valuable and crucial to deep level learning.  In the Principles into 
Practice CPD programme, we look at parts 2 and 3 in detail, acknowledging that part 1 is happening alongside.  2 
and 3 should be where children spend a large proportion of their time.  This is where learning is seen in its truest 
sense ie what children can do independently in a variety of contexts and so can be observed to inform next steps.” 
 
Purpose is given to areas through: 

 teacher-planned challenges and objectives; these stem from recent teaching (eg a chance to use and 
apply skills or knowledge learnt) and assessments / observations (eg might show more practice is needed 
in a skill) 

 ensuring areas are well-resourced with resource collections which have been selected to meet children's 
predictable interests 

All areas of provision if well-resourced have the potential to meet all learning and development opportunities 
particularly if supported by a knowledgeable adult who is available to take learning forward.  Therefore, a 
practitioner’s good knowledge of EYFS principles in general and of current planning in particular is vital.  This is 
why adults are not always tied down to focused activities: to be available to interact and with children working in 
continuous provision.  It takes time in the day and across the day for children to get to the point of deep level 
learning which is why the provision needs to be continuous. 
 

 
  



Transition process 
what when why and other notes 

new parent / carer 
meeting 

an evening / afternoon 
towards the end of 
May  

to discuss expectations, routines and stages of transition; 
support staff to be present 

 consider a three-phased meeting: headteacher 
introduction; characteristics of effective learning; 
classroom visit; 

 distribute handouts to include characteristics of effective 
learning and a home learning pack (which includes 
‘focussed children letter’) 

nursery visits  
(for specific children 
where there is a need 
eg SEN, LAC, or 
where there is a 
substantial group from 
one setting) 

during the summer 
term 

to see specific children in their early setting and gain information 
from key person for the child;  
gives staff opportunity to look through each child’s profile and 
gain information regarding outside agency involvement; 
these agencies can then be contacted. 

taster sessions during the summer 
term 

we offer three taster sessions minimum (where a child has 
greater need, more visits will be arranged) 
taster session one: one hour where parents might stay 
taster session two: one hour where parents are encouraged to 
leave their child (refreshments will be provided elsewhere) 
(these two sessions are self-selected by parents at the initial 
meeting) 
taster session three: happens during Handover Afternoon, 
from 1.15 / 1.30pm to 3.00pm; this visit will include a ‘snack’ 
(fruit, water / juice, yoghurt) in the dining hall (all set up as it is 
during lunchtimes) 

visits from nursery 
staff 

during the summer 
term 

where there is a substantial group of pupils or significant need, 
a key worker from nursery will be invited to bring along 
child(ren) for additional taster sessions 

home visits late in the summer 
term 

two members of staff (teacher plus learning mentor or EYFS 
support staff) visits: 
to answer any specific questions parents /  carers may have; 
to observe the child in familiar surroundings and begin on-entry 
assessment 

on-entry assessment started during taster 
sessions, home visits 
and in first three 
weeks after children 
have started 

initial assessments are carried out; need for lots of evidence 
(during first three weeks and evidence collected from above) as 
children come from variety of settings (typically around 15, of 
varying qualities) and backgrounds 

data analysis as soon after on-entry practitioner analyses data with senior leadership team; planned 
actions (eg additional support or challenge) are recorded in 
pupil progress meeting and in related documents 

new parent / carer 
learning workshop 

autumn term joined by Y1 parents / carers; 
to discuss expectations and ways to support learning at home; 
focus on phonics, reading and number 

parents watch 
phonics 

October (phase two); 
January (phase three) 

to support parents / carers in how we teach phonics and how 
they can support at home 

stay and play 
sessions 

November; February; 
May 

sessions where there is a focus eg on maths in all of the areas 
of provision, so parents / carers build up greater awareness and 
understanding of how learning can take place through play; 
prompted questions to support in the session plus a hand out to 
reinforce afterwards are provided 

stay and play and / or relax and read 
sessions launched 

parents / carers invited to stay with their child, which gives time 
to discuss settling in and progress, look at profiles etc; 
once begun, continues on a weekly basis 

newsletter and website class news fortnightly newsletter sent out to parents / carers to inform them 
of topics being covered, sounds learning etc;  
class news section of school website also updated 

 

  



Moderating 
Moderation of EYFS profile assessments are rigorous and comprehensive; refer to Early Years Foundation Stage 
Profile, p42-43 for useful prompts during the moderation process. 

Daily teacher and TAs from 08.30 and occasionally during transitions informal 

Weekly teacher and TAs at least once every week: twilight meetings and 
PPA sessions 

minutes 

Termly teacher attends (TAs if 
possible) 

NE/XT Family of Schools led by LA representative; 
to moderate and discuss practice 

notes 

Termly teachers attends LA statutory moderation meetings formal 

As 
appropriate 

teacher and TAs with LA 
advisor 

part of the SLA package of on-going support NOVAC 

Annually teacher, Y1 teacher and 
SLT (possibly also LA 
advisor) 

prior to EYFS assessment data being submitted formal 

Long-term LA advisor with teacher LA-led, every four years (inc 2014) formal 

 
Evidence (eg minutes of meetings, annotated documents) is kept of these moderations. 
 

Phonics 
When CLLD is working well in a school, what will it look like? 
Teaching 

A discrete session of phonics teaching every day, following a 
defined sequence of phonemes. 
Articulation is correct – children do this themselves. 
Children are taught how to blend and segment, modelled by 
the practitioner. 
Children use phonic knowledge as the first strategy for word 
recognition. 
There is application at the point of learning. 
There is evidence of new learning, not just consolidation. 
The session is multi-sensory, but tightly focused upon the 
learning goal. 

Key Points 

1. Is the expectation high for pace: 3-4 sounds a week in YR 
for most? Is good articulation modelled – and expected? 
2. Phonics may be taught – but does it focus on modelling and 
teaching blending skills at every session?  
3. Are children supported in writing sentences, or is the 
learning at word level? 
4. Is the ‘Letters and Sounds’ teaching sequence followed in 
planning and in teaching? 
5. Does the practitioner do most of the work – or are children 
active in learning? 
6. Do children have opportunities for partner work and 
discussion as part of the session? 

Learning 

Children can blend phonemes orally, as well in reading. 
They apply their phonic skills as the prime strategy when 
reading and spelling, such as in guided reading and writing. 
Children are confident in attempting writing tasks, with a 
degree of independence from secure phonic knowledge. 
They can read and write CVC words in the context of simple 
sentences by the end of YR. 

Key Points 

1. Is oral blending practice a key part of each lesson, especially 
in YR (and even in Y1)? 
2. Do children get the opportunity to apply their learning across 
areas of provision, or focused work? Can they demonstrate 
what they know? 
3. Can children ‘have a go’ at most words, even if only 
phonetically plausible? 
4. Have children moved on from simple CVC words, such as 
‘cat’ and ‘dog’, to words like ‘chick’ and ‘rooftop’, by the end of 
YR? 

Assessment 

Assessment opportunities are built into the discrete phonics 
session, not just ‘add-ons’. 
Children’s phonic progress is tracked rigorously and 
practitioners know where children are, and should be, at points 
across YR (and into KS1). 
Children who are slower to develop phonic skills are identified 
and given further support early.  
SMT review data and know what to look for in teaching and 
learning. 

Key Points 

1. Children should be secure at Phase 3 by the end of YR (and 
secure at Phase 5 by the end of Y1). How does progress 
compare with this? What does this mean in practice? 
2. Is tracking data shared with other staff (including KS1)? Is 
there a person in school who coordinates or leads this area? 
3. What exactly are the children struggling with?  
4. Are there any significantly under-performing groups? 

 

Safeguarding and welfare 
Moortown Primary is a happy and healthy place to learn. The safeguarding and welfare of all our pupils, including 
those in Reception, is paramount. 
The Statutory Framework for the Early Years Foundation Stage: setting the standards for learning, development 
and care for children from birth to five (Department for Education, March 2014) sets out clear requirements to 
ensure a happy, safe and secure environment where children are able to enjoy learning and grow in confidence. 
Section 3 of the Statutory Framework refers to safeguarding and welfare. We are mindful of all the requirements 
set out in the document and closely adhere to all those which are relevant to a Reception context. 
 

Additional support and challenge 
Planning and topics are evaluated to best meet the needs and interests of the class as a whole. 



Prime areas of learning plus the specific areas of Literacy and Maths will be the focus of most additional support or 
challenge.  At the earliest opportunity, extra practice and challenge will happen.  This includes identifying groups 
based on formative and summative data.  An example action is that a lower attaining group in phonics will receive 
additional phonics learning, ideally led by the teacher whilst a teaching assistant reads a story to the rest of the 
class.  Additional learning should be sent home whenever appropriate; this might include handwriting preparation / 
practice or simple worksheets or activities.  Personal, social and emotional development is also monitored and 
SEAL support is available via the Learning Mentor.  Older children might be used as buddies where appropriate.  
Parents / carers are informed of additional support or challenge in place; they are told how best they can support 
their child at home. 
 

Monitoring and evaluating 
Reviewing and monitoring of the quality of teaching, learning and the learning environment requires particular 
strategies.  Any review and / or monitoring of practice must centre on the importance of play and key elements 
within personal, social and emotional development, particularly emotional wellbeing and dispositions to learn.  
School leaders use a variety of templates (from local authority consultants and CPD). 
  



Documents: planning  
All documents are flexible to meet needs of children; those in grey are not likely to be monitored; completed examples of 
documents are available from the Reception teacher 
document description expectations 

continuous provision: a 
rough guide to 
resources  

A guide to resources which may be found in 
each of the main areas of provision. 

No strong expectations – this is a guide and a 
source of ideas for alternative / new resources. 

possible topics ‘menu’ A ‘menu’ of topics and themes for Reception.  
We choose not to follow strictly a fixed long-term 
plan for topics or themes so that we can more 
closely meet the learning needs and interests of 
particular children and cohorts.   

Topics listed might be used as they tend to have 

universal appeal and meet the EYFS areas of 
learning effectively.  Length and timing of topic 
should vary.  Using successful ideas and 
resources from an actual topic, more detail might 
be added to this table.  

actual topics ‘audit’ A blank grid to act less of a plan, more of an 
audit of the topics covered in the year.  

Use this on-going to check for balance of topics 
across the year; topics and key ideas (eg 
relevant books and key ideas) should be noted.  
Good ideas and resources might then be 
recorded in the possible topics ‘menu’ (above). 

timetable A breakdown of the week; each day has up to 
four rows for up to four adults working in the 
Reception classroom. 

Should show adult roles and when specific 
groups of children will have adult-led / -guided 
activities.  Remain same breakdown across 
weeks.  Should include a balance of indoor and 
outdoor activity and a balance of adult-led and 
child-led activity. 
Current timetable to be on display; the timetable 
will vary each term and each year depending on 
pupil needs and staffing. 

literacy plan 
maths plan 
phonics plan  

A plan for literacy, maths and phonics detailing 
learning objectives, planned outcomes and how 
they will be achieved. 

Should be completed as often as required, 
responding to prompts on the template and 
ensuring challenge for all. 

topic plan This template breaks down topic into eight 
weeks with focus / questions in each week, 
allowing the topic to have a logical sequence.  

In each week, a key question or theme can be 
pencilled in (it may change as topic progresses; 
notes can be made about key ‘active’ areas of 
provision or activities which will enhance or 
provide a ‘hook’ for learning. 

plan for continuous 
provision and 
enhancements across 
all areas of learning 
 

Continuous quality provision helps to ensure 
continuous learning.  However, sometimes 
learning can be more focused.  This two page 
document sets out all the areas of provision for 
notes to be added to support all learning 
objectives planned / intended – key resources or 
questions for example.  This planned learning is 
over and above learning which will take place 
through child-initiated activities in the continuous 
provision.  Learning objectives may stem from 
other planning, eg literacy, maths, phonics, or 
from the curriculum, eg Development Matters 
objectives. 
 

Plans will include challenges in areas and which 
adults will be there to direct / guide. 
There will be limited literacy notes stemming 
from the literacy plan: opportunities for writing 
should be throughout, whilst this is for changes 
to provision to specifically promote a learning 
objective.  The document could be colour-coded 
to differentiate level of challenge / subject etc.  
The plan should be changed as often as needed.  
Challenges need to be demonstrated in areas as 
well as on this document.  There should not 
always be a challenge in every area – gaps are 
for pure child-initiated activity so that new 
themes to develop.  Over the course of a half-
term, there should be balance across all areas, 
indoor and outdoor. 
Specific additional activity for EAL learners could 
be noted. 
Post-It notes with additional challenges for class 
/ group / individual are encouraged. 
 
Also, adults might observe a child-initiated 
activity, consider the outcome and then consider 
next steps, such as new content or additional 
challenge.  By its nature, it will be completed as 
a record afterwards rather than a plan before. 
 

 
  



Documents: assessing  

All documents are available to parents / carers and used when writing Annual Reports; 
‘data’ refers to ‘information’ ie all information, including photos, descriptions etc can act as strong data to show progress;  
it is unhelpful to consider ‘data’ as referring solely to numerical data 
document description expectations 

settling in This is an overview of the child’s activities, 
interests and learning in the first few weeks; it 
provides information for the baseline 
assessment. 

The settling in document, and the baseline 
assessment, should be completed by the end of 
the third full week.  (It may have been started 
pre-September: during taster sessions etc.) 

observation notes 
 

This provides a ‘snap-shot’ of a child’s learning. Staff should indicate through the prompts and 
their own notes the child’s learning and the 
related next steps. 
They should indicate and then comment on the 
key characteristics of learning which have been 
observed. 

wow moments This is to encourage parents / carers to 
communicate and feel part of their child’s 
development. 

A full supply of these should be available easily 
to parents / carers.  The content of these, 
completed by parents / carers, should then be 
used to support further planning and assessment 
in school eg topic planning sheet. 

letter to parents / carers This is to encourage parents / carers to 
communicate and feel part of their child’s 
development. 

Over the course of the term, a group of children 
will be the subject of additional focus  (see long 
observation, below) – this letter goes home to 
parents / carers prior to this. 
The content should then be used to support 
further planning and assessment in school eg 
topic planning sheet. 

‘talking together’ Linked to the letter to parents / carers (above), 
and to the focus observation (below), this is an 
opportunity for parents / carers to promote their 
child to talk about something that interests them. 

At the same time as the letter to parents / carers, 
this will be given to encourage some talk, 
drawing and writing. 

focus children 
observations (inc letter) 

This provides a week-long ‘diary’ of four / five 
specific children, relating it to their interests, 
learning and characteristics of learning.  Most of 
the notes here will stem from child-initiated 
activity. 

See ‘observation notes’ expectations, plus: 
Staff will inform parents / carers prior* to this 
long observation and then feedback informally 
afterwards. 
All children will be observed in this way once in 
each term. 
*The feedback from parents at the beginning 
significantly informs assessment. 

APP grids – ‘learning 
journeys’ 

This and the tracking grids (below) are the basis 
for summative assessment and the final EYFS 
profile.  See notes which precede the grids. 
 

The grids are copied and are continually 
available to parents / carers. 
When a child has attained, aspects should be 
highlighted (yellow for on-entry, then school 
colours of each term). 
Bullet points can be seen as key objectives or 
milestones; descriptors for Early Learning Goals 
(ELGs) and exceeding ELGs should be seen as 
best fit. 
Each term, every child’s progress is summarised 
on mapping grids (optional; see below) and on 
the school’s term tracker spreadsheet. 

mapping grids Their purpose is for the Reception teacher to 
track individuals as they progress each term, and 
to record proportions at each stage.  (Data is 
also recorded on the whole-school tracker.) 

This should be completed on-entry and then 
during the course of the year, as prompted on 
the grids.  (Data is input to whole-school tracker 
as part of pupil progress meeting for further data 
analysis if required.) 

EAL guidance This information acts as guidance when assessing children who are new to English. 



 Reception characteristics of effective learning 
  

Playing and exploring - engagement Active learning - motivation Creating and thinking critically 
Finding out and exploring is concerned with the 
child’s open-ended hands-on experiences which result 
from innate curiosity and provide the raw sensory 
material from which the child builds concepts, tests 
ideas and finds out. 
 

Does the child respond to first hand experiences in 
an exploratory way? 
How does the child demonstrate natural curiosity? 
Does the child notice patterns, changes, similarities 
and differences when exploring across the curriculum? 

Being involved and concentrating describes the 
intensity of attention that arises from children 
concentrating on following a line of interest in their 
activities. 
 

To what extent does the child become completely 
focussed in activities and experiences and not easily 
distracted? 
To what extent does the child show intensity of 
attention, for example by being concerned about details 
in activities, experiences and ideas? 

Having their own ideas covers the critical area of 
creativity – generating new ideas and approaches in all 
areas of endeavour. Being inventive allows children to 
find new problems as they seek challenge, and to 
explore ways of solving these. 
 

Does the child generate new ideas during activities? 
Does the child adapt, refine or make changes when 
previous ideas were unsuccessful or could be 
developed? 
Is the child inventive in solving problems, using and 
synthesizing knowledge and skills across areas of 
learning? 

Using what they know in their play describes how 
children use play to bring together their current 
understandings, combining, refining and exploring their 
ideas in imaginative ways. Representing experiences 
through imaginative play supports the development of 
narrative thought, the ability to see from other 
perspectives, and symbolic thinking. 
 

Does the child respond to first hand experiences in 
an exploratory way? 
How does the child demonstrate natural curiosity? 
Does the child notice patterns, changes, similarities 
and differences when exploring across the curriculum? 

Keeping on trying refers to the importance of 
persistence even in the face of challenge or difficulties, 
an element of purposeful control which supports 
resilience. 
 

Does the child pursue a particular line of interest in 
an activity? 
Does the child demonstrate persistence in the face of 
difficulty or a challenge? 
Can the child refocus and re-plan to overcome 
difficulties, setbacks and disappointments? 
Does the child know how to seek appropriate help in 
terms of materials, tools and other people? 

Using what they know to learn new things refers to 
the way in which children develop and link concepts, 
find meaning in sequence, cause and effect and in the 
intentions of others through both narrative and scientific 
modes of thought. 
 

Does the child talk about or explore the idea of cause 
and effect through actions? 
Does the child use acquired knowledge and skills to 
explore new learning across and within areas of 
learning? 
Does the child offer ideas of why things happen and 
how things work or show this in exploratory play? 

Being willing to have a go refers to the child finding 
an interest, initiating activities, seeking challenge, 
having a ‘can do’ orientation, being willing to take a risk 
in new experiences, and developing the view of failures 
as opportunities to learn. 
 

Does the child initiate activities around own 
interests? 
Does the child seek challenges and take risks in new 
experiences? 
Does the child learn from mistakes without becoming 
disheartened? 

Enjoying achieving what they set out to do refers to 
the reward of meeting one’s own goals, building on the 
intrinsic motivation which supports long-term success, 
rather than relying on the approval of others. 
 

Does the child become involved in activities and 
experiences which arise out of personal interest, 
curiosity and enquiry? 
Does the child demonstrate satisfaction when 
engaged in and completing personal endeavours. 

Choosing ways to do things and finding new ways 
involves approaching goal-directed activity in organised 
ways, making choices and decisions about how to 
approach tasks, planning and monitoring what to do 
and being able to change strategies. 
 

Does the child explore ways of solving new problems 
including trial and error? 
Is the child able to plan and monitor what has been 
done? 
Can the child change strategies when appropriate? 

   



 Reception 30-50 months prime areas (taken from ‘Development Matters in the EYFS’) 

Communication and language Physical development Personal, social and emotional development 

Listening and attention  
• Listens to others one to one or in small groups, when  
conversation interests them.  
• Listens to stories with increasing attention and recall.  
• Joins in with repeated refrains and anticipates key events 
and phrases in rhymes and stories.  
• Focusing attention still listen or do, but can shift own 
attention.  
• Is able to follow directions (if not intently focused on own  
choice of activity).  

Understanding  
• Understands use of objects (eg “What do we use to cut  
things?’)  
• Shows understanding of prepositions such as ‘under’, ‘on 
top’, ‘behind’ by carrying out an action or selecting correct 
picture.  
• Responds to simple instructions, eg to get or put away an 
object.  
• Beginning to understand ‘why’ and ‘how’ questions.  

Speaking  
• Beginning to use more complex sentences to link thoughts  
(eg using and, because).  
• Can retell a simple past event in correct order (eg went 
down slide, hurt finger).  
• Uses talk to connect ideas, explain what is happening and 
anticipate what might happen next, recall and relive past  
experiences.  
• Questions why things happen and gives explanations; asks 
eg who, what, when, how.  
• Uses a range of tenses (e.g. play, playing, will play,  
played).  
• Uses intonation, rhythm and phrasing to make the  
meaning clear to others.  
• Uses vocabulary focused on objects and people that are  
of particular importance to them.  
• Builds up vocabulary that reflects the breadth of their  
experiences.  
• Uses talk in pretending that objects stand for something  
else in play, eg ‘This box is my castle.’  

Moving and handling  
• Moves freely and with pleasure and confidence in a  
range of ways, such as slithering, shuffling, rolling, crawling,  
walking, running, jumping, skipping, sliding and hopping.  
• Mounts stairs, steps or climbing equipment using alternate 
feet.  
• Walks downstairs, two feet to each step while carrying a  
small object.  
• Runs skilfully and negotiates space successfully, adjusting  
speed or direction to avoid obstacles.  
• Can stand momentarily on one foot when shown.  
• Can catch a large ball.  
• Draws lines and circles using gross motor movements.  
• Uses one-handed tools and equipment, eg makes snips  
in paper with child scissors.  
• Holds pencil between thumb and two fingers, no longer 
using whole‐hand grasp.  

• Holds pencil near point between first two fingers and thumb  
and uses it with good control.  
• Can copy some letters, eg letters from their name.  

Health and self‐care  
• Can tell adults when hungry or tired or when they want to  
rest or play.  
• Observes the effects of activity on their bodies.  
• Understands that equipment and tools have to be used  
safely.  
• Gains more bowel and bladder control and can attend to  
toileting needs most of the time themselves.  
• Can usually manage washing and drying hands.  
• Dresses with help, eg puts arms into open‐fronted coat or 

shirt when held up, pulls up own trousers, and pulls up zipper 
once it is fastened at the bottom.  

Making relationships  
• Can play in a group, extending and elaborating play ideas,  
eg building up a role‐play activity with other children.  

• Initiates play, offering cues to peers to join them.  
• Keeps play going by responding to what others are saying 
or doing.  
• Demonstrates friendly behaviour, initiating conversations 
and forming good relationships with peers and familiar adults.  

Self‐confidence and self‐awareness  
• Can select and use activities and resources with help.  
• Welcomes and values praise for what they have done.  
• Enjoys responsibility of carrying out small tasks.  
• Is more outgoing towards unfamiliar people and more 
confident in new social situations.  
• Confident to talk to other children when playing, and will 
communicate freely about own home and community.  
• Shows confidence in asking adults for help.  

Managing feelings  
• Aware of own feelings, and knows that some actions and  
words can hurt others’ feelings.  
• Begins to accept the needs of others and can take turns 
and share resources, sometimes with support from others.  
• Can usually tolerate delay when needs are not immediately 
met, and understands wishes may not always be met.  
• Can usually adapt behaviour to different events, social 
situations and changes in routine.  



 Reception 30-50 months specific areas (taken from ‘Development Matters in the EYFS’) 
Literacy Mathematics Understanding the world Expressive arts and design 

Reading  
• Enjoys rhyming and rhythmic activities.  
• Shows awareness of rhyme and alliteration.  
• Recognises rhythm in spoken words.  
• Listens to and joins in with stories and 
poems, one‐to one and also in small groups.  

• Joins in with repeated refrains and 
anticipates key events and phrases in 
rhymes and stories.  
• Beginning to be aware of the way stories 
are structured.  
• Suggests how the story might end.  
• Listens to stories with increasing attention  
and recall.  
• Describes main story settings, events and  
principal characters.  
• Shows interest in illustrations and print in  
books and print in the environment.  
• Recognises familiar words and signs such 
as own name and advertising logos.  
• Looks at books independently.  
• Handles books carefully.  
• Knows information can be relayed in the  
form of print.  
• Holds books the correct way up and turns  
pages.  
• Knows that print carries meaning and, in  
English, is read from left to right and top to 
bottom.  

Writing  
• Sometimes gives meaning to marks as they  
draw and paint.  
• Ascribes meanings to marks that they see 
in different places.  

Numbers  
• Uses some number names and number  
Language spontaneously.  
• Uses some number names accurately in  
play.  
• Recites numbers in order to 10.  
• Knows that numbers identify how many  
objects are in a set.  
• Beginning to represent numbers using  
fingers, marks on paper or pictures.  
• Sometimes matches numeral and quantity  
correctly.  
• Shows curiosity about numbers by offering  
comments or asking questions.  
• Compares two groups of objects, saying  
when they have the same number.  
• Shows an interest in number problems.  
• Separates a group of three or four objects  
in different ways, beginning to recognise that 
the total is still the same.  
• Shows an interest in numerals in the  
environment.  
• Shows an interest in representing numbers.  
• Realises not only objects, but anything can  
be counted, including steps, claps or jumps.  

Shape, space and measures  
• Shows an interest in shape and space  
by playing with shapes or making  
arrangements with objects.  
• Shows awareness of similarities of shapes  
in the environment.  
• Uses positional language.  
• Shows interest in shape by sustained 
construction activity or by talking about 
shapes or arrangements.  
• Shows interest in shapes in the  
environment.  
• Uses shapes appropriately for tasks.  
• Beginning to talk about the shapes of 
everyday objects, eg ‘round’ and ‘tall’.  

People and communities  
• Shows interest in the lives of people who 
are familiar to them.  
• Remembers and talks about significant 
events in their own experience.  
• Recognises and describes special times or 
events for family or friends.  
• Shows interest in different occupations and 
ways of life.  
• Knows some of the things that make them 
unique, and can talk about some of the  
similarities and differences in relation to 
friends or family.  

The world  
• Comments and asks questions about 
aspects of their familiar world such as the 
place where they live or the natural world.  
• Can talk about some of the things they 
have observed such as plants, animals, 
natural and found objects.  
• Talks about why things happen and how 
things work.  
• Developing an understanding of growth, 
decay and changes over time.  
• Shows care and concern for living things 
and the environment.  

Technology  
• Knows how to operate simple equipment eg 
turns on CD player and uses remote control. 
• Shows an interest in technological toys  
with knobs or pulleys, or real objects such as 
cameras or mobile phones.  
• Shows skill in making toys work by  
pressing parts or lifting flaps to achieve 
effects such as sound, movements or new 
images.  
• Knows that information can be retrieved 
from computers.  

Exploring and using  
media and materials  
• Enjoys joining in with dancing and ring 
games.  
• Sings a few familiar songs.  
• Beginning to move rhythmically.  
• Imitates movement in response to music.  
• Taps out simple repeated rhythms.  
• Explores and learns how sounds can be 
changed.  
• Explores colour and how colours can be 
changed.  
• Understands that they can use lines to 
enclose a space, and then begin to use 
these shapes to represent objects  
• Beginning to be interested in and describe  
the texture of things.  
• Uses various construction materials.  
• Beginning to construct, stacking blocks 
vertically and horizontally, making enclosures 
and creating spaces.  
• Joins construction pieces together to build 
and balance.  
• Realises tools can be used for a purpose.  

Being imaginative  
• Developing preferences for forms of  
expression.  
• Uses movement to express feelings.  
• Creates movement in response to music.  
• Sings to self and makes up simple songs.  
• Makes up rhythms.  
• Notices what adults do, imitating what is  
observed and then doing it spontaneously  
when the adult is not there.  
• Engages in imaginative role-play based on 
own first‐hand experiences.  

• Builds stories around toys, eg farm animals 
needing rescue from an armchair ‘cliff’.  
• Uses available resources to create props to  
support role‐play.  

• Captures experiences and responses with  
a range of media, such as music, dance and 
paint and other materials or words.  



 Reception 40-60 months prime areas (taken from ‘Development Matters in the EYFS’) 
Communication and language Physical development Personal, social and emotional development 

Listening and attention  
• Maintains attention, concentrates and sits quietly during  
appropriate activity.  
• Two-channelled attention – can listen and do for short span.  
ELG: Children listen attentively in a range of situations. 
They listen to stories, accurately anticipating key events 
and respond to what they hear with relevant comments,  
questions or actions. They give their attention to what  
others say and respond appropriately, while engaged in  
another activity. 
ELG+: Children listen to instructions and follow them accurately, 
asking for clarification if necessary. They listen attentively with 
sustained concentration to follow a story without pictures or 
props and can listen in a larger group, for example, at assembly. 
Understanding  
• Responds to instructions involving a two-part sequence.  
• Understands humour, eg nonsense rhymes, jokes.  
• Able to follow a story without pictures or props.  
• Listens and responds to ideas expressed by others in  
conversation or discussion.  
ELG: Children follow instructions involving several ideas or 
actions. They answer ‘how’ and ‘why’ questions about  
their experiences and in response to stories or events.  
ELG+: After listening to stories children can express views about 
events or characters in the story and answer questions about 
why things happened. They can carry out instructions which 
contain several parts in a sequence. 
Speaking  
• Extends vocabulary, especially by grouping and naming, 
exploring the meaning and sounds of new words.  
• Uses language to imagine and recreate roles and experiences 
in play situations.  
• Links statements and sticks to a main theme or intention.  
• Uses talk to organise, sequence and clarify thinking, ideas,  
feelings and events.  
• Introduces a storyline or narrative into their play.  
ELG: Children express themselves effectively, showing  
awareness of listeners’ needs. They use past, present  
and future forms accurately when talking about events  
that have happened or are to happen in the future.  
They develop their own narratives and explanations by  
connecting ideas or events.  
ELG+: Children show some awareness of the listener by making 
changes to language and non-verbal features. They recount 
experiences and imagine possibilities, often connecting ideas. 
They use a range of vocabulary in imaginative ways to add 
information, express ideas or to explain or justify actions or 
events. 

Moving and handling  
• Experiments with different ways of moving.  
• Jumps off an object and lands appropriately.  
• Negotiates space successfully when playing racing and chasing 
games with other children, adjusting speed or changing direction 
to avoid obstacles.  
• Travels with confidence and skill around, under, over and 
through balancing and climbing equipment.  
• Shows increasing control over an object in pushing, patting, 
throwing, catching or kicking it.  
• Uses simple tools to effect changes to materials.  
• Handles tools, objects, construction and malleable materials 
safely and with increasing control.  
• Shows a preference for a dominant hand.  
• Begins to use anticlockwise movement and retrace vertical 
lines.  
• Begins to form recognisable letters.  
• Uses a pencil and holds it effectively to form recognisable 
letters, most of which are correctly formed.  
ELG: Children show good control and co-ordination in large 
and small movements.  They move confidently in a range of 
ways, safely negotiating space. They handle equipment and 
tools effectively, including pencils for writing. 
ELG+: Children can hop confidently and skip in time to music. 
They hold paper in position and use their preferred hand for 
writing, using a correct pencil grip. They are beginning to be able 
to write on lines and control letter size. 
Health and self-care  
• Eats a healthy range of foodstuffs and understands need for  
variety in food.  
• Usually dry and clean during the day.  
• Shows some understanding that good practices with regard  
to exercise, eating, sleeping and hygiene can contribute to  
good health.  
• Shows understanding of the need for safety when tackling new 
challenges, and considers and manages some risks.  
• Shows understanding of how to transport and store equipment 
safely.  
• Practices some appropriate safety measures without direct  
supervision.  
ELG: Children know the importance for good health of 
physical exercise, and a healthy diet, and talk about ways to 
keep healthy and safe. They manage their own basic 
hygiene and personal needs successfully, including 
dressing and going to the toilet independently.  
ELG+: Children know about and can make healthy choices in 
relation to healthy eating and exercise. They can dress and 
undress independently, successfully managing fastening buttons 
or laces. 

Self-confidence and self-awareness  
• Confident to speak to others about own needs, wants, interests 
and opinions.  
• Can describe self in positive terms and talk about abilities.  
ELG: Children are confident to try new activities, and say 
why they like some activities more than others. They are  
confident to speak in a familiar group, will talk about their 
ideas, and will choose the resources they need for their 
chosen activities. They say when they do or don’t need help.  
ELG+: Children are confident to speak to a class group. They 
can talk about the things they enjoy, and are good at, and about 
the things they don’t find easy. They are resourceful in finding 
support when they need help or information. They can talk about 
the plans they have made to carry out activities and what they 
might change if they were to repeat them. 
Managing feelings and behaviour  
• Understands that own actions affect other people eg becomes 
upset or tries to comfort another child when they realise they 
have upset them.  
• Aware of boundaries and behaviour expectations in the setting.  
• Beginning to be able to negotiate and solve problems without 
aggression, eg when someone has taken their toy.  
ELG: Children talk about how they and others show 
feelings, talk about their own and others’ behaviour, and its 
consequences, and know some behaviour is unacceptable. 
They work as part of a group or class, and understand and 
follow the rules. They adjust their behaviour to different 
situations, and take changes of routine in their stride. 
ELG+: Children know some ways to manage their feelings and 
are beginning to use these to maintain control. They can listen to 
each other’s suggestions and plan how to achieve an outcome 
without adult help. They know when and how to stand up for 
themselves appropriately. They can stop and think before acting 
and they can wait for things they want. 
Making relationships  
• Initiates conversations, attends to and takes account of what 
others say.  
• Explains own knowledge and understanding, and asks  
appropriate questions of others.  
• Takes steps to resolve conflicts with other children, eg finding a 
compromise.  
ELG: Children play co-operatively, taking turns. They take 
account of each other’s ideas about how to organise their 
activity. They show sensitivity to others’ needs and feelings, 
and form positive relationships with adults and children.  
ELG+: Children play group games with rules. They understand 
someone else’s point of view can be different from theirs. They 
resolve minor disagreements through listening to each other to 
come up with a fair solution. They understand what bullying is 
and that this is unacceptable behaviour. 



 Reception 40-60 months specific areas (taken from ‘Development Matters in the EYFS’) 
Literacy Mathematics 

Reading  
• Continues a rhyming string.  
• Hears and says the initial sound in words.  
• Can segment the sounds in simple words and blend them together and knows which letters 
represent some of them.  
• Links sounds to letters, naming and sounding the letters of the alphabet.  
• Begins to read words and simple sentences.  
• Uses vocabulary and forms of speech that are increasingly influenced by their experiences of 
books.  
• Enjoys an increasing range of books.  
• Knows that information can be retrieved from books and computers.  
ELG: Children read and understand simple sentences. They use phonic knowledge to 
decode regular words and read them aloud accurately. They also read some common 
irregular words. They demonstrate understanding when talking with others about what they 
have read.  
ELG+: Children can read phonically regular words of more than one syllable as well as many 
irregular but high frequency words. They use phonic, semantic and syntactic knowledge to 
understand unfamiliar vocabulary. They can describe the main events in the simple stories they 
have read. 
Writing  
• Gives meaning to marks they make as they draw, write and paint.  
• Begins to break the flow of speech into words.  
• Continues a rhyming string.  
• Hears and says the initial sound in words.  
• Can segment the sounds in simple words and blend them together.  
• Links sounds to letters, naming and sounding the letters of the alphabet.  
• Uses some clearly identifiable letters to communicate meaning, representing some sounds 
correctly and in sequence.  
• Writes own name and other things such as labels, captions.  
• Attempts to write short sentences in meaningful contexts.  
ELG: Children use their phonic knowledge to write words in ways which match their spoken 
sounds. They also write some irregular common words. They write simple sentences which 
can be read by themselves and others. Some words are spelt correctly and others are 
phonetically plausible.  
ELG+: Children can spell phonically regular words of more than one syllable as well as many 
irregular but high frequency words. They use key features of narrative in their own writing. 

Numbers  
• Recognise some numerals of personal significance.  
• Recognises numerals 1 to 5.  
• Counts up to three or four objects by saying one number name for each item.  
• Counts actions or objects which cannot be moved.  
• Counts objects to 10, and beginning to count beyond 10.  
• Counts out up to six objects from a larger group.  
• Selects the correct numeral to represent 1 to 5, then 1 to 10 objects.  
• Counts an irregular arrangement of up to ten objects.  
• Estimates how many objects they can see and checks by counting them.  
• Uses the language of ‘more’ and ‘fewer’ to compare two sets of objects.  
• Finds the total number of items in two groups by counting all of them.  
• Says the number that is one more than a given number.  
• Finds one more or one less from a group of up to five objects, then ten objects.  
• In practical activities and discussion, beginning to use the vocabulary involved in adding and 
subtracting.  
• Records, using marks that they can interpret and explain.  
• Begins to identify own mathematical problems based  
on own interests and fascinations.  
ELG: Children count reliably with numbers from one to 20, place them in order and say 
which number is one more or one less than a given number. Using quantities and objects, 
they add and subtract two single-digit numbers and count on or back to find the answer. 
They solve problems, including doubling, halving and sharing.  
ELG+: Children estimate a number of objects and check quantities by counting up to 20. They 
solve practical problems that involve combining groups of 2, 5 or 10, or sharing into equal groups. 
Shape, space  
and measure  
• Beginning to use mathematical names for ‘solid’ 3D shapes  
• and ‘flat’ 2D shapes, and mathematical terms to describe shapes.  
• Selects a particular named shape.  
• Can describe their relative position such as ‘behind’ or ‘next to’.  
• Orders two or three items by length or height.  
• Orders two items by weight or capacity.  
• Uses familiar objects and common shapes to create and recreate patterns and build models.  
• Uses everyday language related to time.  
• Beginning to use everyday language related to money.  
• Orders and sequences familiar events.  
• Measures short periods of time in simple ways.  
ELG: Children use everyday language to talk about size, weight, capacity, position, 
distance, time and money to compare quantities and objects and to solve problems. They 
recognise, create and describe patterns. They explore characteristics of everyday objects 
and shapes and use mathematical language to describe them.  
ELG+: Children estimate, measure, weigh and compare and order objects and talk about 
properties, position and time. 
 

  



 Reception 40-60 months specific areas (taken from ‘Development Matters in the EYFS’) 
Understanding the world Expressive arts and design 

People and  
communities  
• Enjoys joining in with family customs and routines.  
ELG: Children talk about past and present events in their own lives and in the lives of family 
members. They know that other children don’t always enjoy the same things, and are 
sensitive to this. They know about similarities and differences between themselves and 
others, and among families, communities and traditions.  
ELG+: Children know the difference between past and present events in their own lives and some 
reasons why people’s lives were different in the past. They know that other children have different 
likes and dislikes and that they may be good at different things. They understand that different 
people have different beliefs, attitudes, customs and traditions and why it is important to treat them 
with respect. 
The world  
• Looks closely at similarities, differences, patterns and change.  
ELG: Children know about similarities and differences in relation to places, objects, 
materials and living things.  
They talk about the features of their own immediate environment and how environments 
might vary from one another. They make observations of animals and plants and explain 
why some things occur, and talk about changes.  
ELG+: Children know that the environment and living things are influenced by human activity. They 
can describe some actions which people in their own community do that help to maintain the area 
they live in. They know the properties of some materials and can suggest some of the purposes 
they are used for. They are familiar with basic scientific concepts such as floating, sinking, 
experimentation. 
Technology  
• Completes a simple program on a computer.  
• Uses ICT hardware to interact with age-appropriate computer software.  
ELG: Children recognise that a range of technology is used in places such as homes and 
schools. They select and use technology for particular purposes.  
ELG+: Children find out about and use a range of everyday technology. They select appropriate 
applications that support an identified need – for example in deciding how best to make a record of 
a special event in their lives, such as a journey on a steam train. 

Exploring and using  
media and materials  
• Begins to build a repertoire of songs and dances.  
• Explores the different sounds of instruments.  
• Explores what happens when they mix colours.  
• Experiments to create different textures.  
• Understands that different media can be combined to create new effects.  
• Manipulates materials to achieve a planned effect.  
• Constructs with a purpose in mind, using a variety of resources.  
• Uses simple tools and techniques competently and appropriately.  
• Selects appropriate resources and adapts work where necessary.  
• Selects tools and techniques needed to shape, assemble and join materials they are using.  
ELG: Children sing songs, make music and dance, and experiment with ways of changing 
them. They safely use and explore a variety of materials, tools and techniques, 
experimenting with colour, design, texture, form and function.  
ELG+: Children develop their own ideas through selecting and using materials and working on 
processes that interest them. Through their explorations they find out and make decisions about 
how media and materials can be combined and changed. 
Being  
imaginative  
• Create simple representations of events, people and objects.  
• Initiates new combinations of movement and gesture in order to express and respond to feelings, 
ideas and experiences.  
• Chooses particular colours to use for a purpose.  
• Introduces a storyline or narrative into their play.  
• Plays alongside other children who are engaged in the same theme.  
• Plays cooperatively as part of a group to develop and act out a narrative.  
ELG: Children use what they have learnt about media and materials in original ways, 
thinking about uses and purposes. They represent their own ideas, thoughts  
and feelings through design and technology, art, music, dance, role play and stories.  
ELG+: Children talk about the ideas and processes which have led them to make music, designs, 
images or products. They can talk about features of their own and others work, recognising the 
differences between them and the strengths of others. 
 

  



 Reception continuous provision: a rough guide to resources Italics represent suggested extras to enhance; not an exhaustive list 

Role play: home area  
Message boards  
Appropriate writing materials  
Meaningful contexts for writing and reading eg shopping 
lists, birthday cards, recipes take away menus 
Books, comics, newspapers, signs, labels 
Resources to support mathematical development eg 
boxes, bottles, packets of varying sizes, sets of coloured 
crockery / cutler, priced items and coins, telephone 
directory 
Dressing up clothes and accessories (some to develop 
awareness of other cultures) 
Dolls to reflect gender and culture 
Home furniture: cooker, oven, fridge, microwave, sink, 
washer, table and chairs, bed, cot, settee, buggy etc 
Cups, saucers, etc (could be china - children can be 
taught to handle with care)  
Pots, pans (to include wok set, stainless steel)  
Real life equipment eg telephone, radio, camera, 
calculator 
Enhancements for themed role-play eg till, labels, money 
Jars with lids 
Screws to sort and organise 
Screw drivers and spanners  
 

Writing / graphics area 
Lots to write on: types / sizes  / card / qualities / headed 
stationery, lined / squared paper, post its / note pad / 
envelopes / stamps / speech bubbles (eg Comic Life) / 
greeting cards / corflute 
Lots to write with eg fibre tip pens, pastels, chalks, 
coloured pencils, crayons 
Stamps, ink pads 
White boards and pens 
Wavy scissors 
Masking tape, Sellotape.  
Joining materials eg treasury tags, split pins, paper clips, 
glue, blu tack 
Eraser, pencil sharpener 
Books  
Dictionaries 
Ready-made books, zig/zag, stapled, unstapled 
Hole punch, ruler  
Wrapping paper for cutting, making cards and invitations 
Logs for creating wax rubbings 
Stencils, shells, pebbles, leaves etc to write / draw around  
Name cards, example of environmental print  
Writing glasses (sunglasses with lens removed)  
Display area where children can display their own writing 
stimulus to write  
Post box 
Magna Doodle 

Sand area  
Materials to develop narratives and promote imaginative 
play eg dinosaurs, sea creatures, animals, people etc 
Selection of natural materials eg leaves, fir cones, twigs, 
shells stones rocks, corks, feathers  
White boards, pens 
Scissors to make flags, labels, notices  
Paper, pencils  
Information books 
Small individual trays can be used for sand, gloop, jelly, 
pasta, rice, oats, compost 

Wet 
Spades, buckets 
Trowels, moulds, scoops  
Lollipop sticks, art straws 
Paper, pencils  
Plastic tubing, drain pipe  
Whisks 

Dry (optional as properties are similar to water) 
Small jugs, spoons, bottles 
Funnels  
Syringes  
Sieves  
Containers of different sizes and shapes  
Wheels  
Bubble makers  

Block area, construction area  
and small world area 
A variety of large and small construction sets 
Large wooden blocks, large plastic bricks, wooden bricks 
Construction equipment that provides for different 
manipulative skills eg twist, snap, screw – Lego, Duplo, 
Mobilo, Brio, Toolo, Polydron, Clixi, Meccano, Bau 
play,Mec, Quadro  

The following should be added to these areas: 

Post its 
Labels 
Writing implements 
Paper, card 
Play characters from 
popular culture 
Play people 
Dolls’ furniture 
Vehicles  

Animals  
Insects 
Reptiles  
Selection of natural 
materials eg leaves, fir 
cones, twigs 
Blue tack  
Straws  
Lolly sticks 

Movement Area  
(see workshop also) 
Bubble wrap  
Keys and locks  
Tweezers 
Pegs   
Small containers  
Wind-up toys  
Pipe cleaners  

 
Shaving foam  
Stress balls  
Lycra  
Material for threading/sewing 
Hammer and nails 
Wood 
Screwdrivers 
Gloop 

Reading area  
Comfortable seating eg settees (full size if possible), floor 
cushions (bean bags may not be a good idea), floor 
should be carpeted.  
Bookcase from which books can be easily accessed 
Books should be displayed front facing 
A cuddly toy(s) for children to read to / with 
Puppets, story sacks, etc  
An adult to share stories, model behaviour  
A range of appropriate, quality books, in good condition, to 
include story, picture, dual language, poetry, non-fiction  
Comics 
Magazines 
Catalogues 
Books written by the children.  
Pictures / models / photographs relating to stories 
Story maps  
Tape recorder / CD player, tapes / CDs and book sets 
Plants / drapes / structures to make area attractive 
Book review templates for some writing 

Water area inside 
Clean water, changed daily 
A range of standard and 
non-standard containers of 
varying sizes, with and 
without holes 
Funnels, tubing, pumps, 
sieves, wheels, buckets, 
sponges, materials 
Variety of small liquid 
containers eg soap 
dispenser, washing-up 
liquid bottles 
Fish, sea creatures, boats, 
play people 
Natural materials eg 
driftwood, pebbles, shells 
Paper, pencils, scissors to 
make flags, labels, notices 
Add bubbles, colouring,  
ice, soap flakes 

 
Boxes / trays / baskets to 
store resources, labelled 
with picture and print  
Child-sized mop and 
bucket  

Protective clothing 
Soap, flannels, sponges, 
etc for bathing dolls 
 

Water area outdoors 
Off cuts of waste pipes and 
guttering 
Soap flakes for washing 
dolls’ clothes, with pegs 
and washing line 
Active world trays  
Buckets 
Jerry cans 
Paper, pencils, scissors to 
make flags, labels, notices 

Maths area 
Sorting animals etc 
Natural materials eg 
pebbles, shells, conkers 
Boxes  
Shiny gift bags  
Baskets  
Plastic, wooden, 
magnetic numerals  
Rulers  
Tape measure  
Number books 
Games  
Games made by children 
Puzzles  
Clear appropriate 
number line  

 
Number rhymes and 
matching resources  
Pencils  
Chalk  
Chalk / whiteboards  
Squared paper 
Sorting trays  
Peg boards  
Dominoes  
Balance scales Money  
Laces and beads  
Calculators  
 

Creative area 
Easels / tables / floor space for painting, with suitable 
flooring 
A range of sizes and types of brushes 
A range of size, weight and colour of paper 
Powder paint, to include a ‘hot’ and ‘cold’ set, black, white  
Mixing pallets  
Water colour blocks / boxes  
Ready mixed paint in soap dispenser bottles  
A child-friendly drying rack 
A range of mark-making tools eg scourers, feathers, 

spatulas, foam rollers, etc 
Additives for paint eg sawdust, sand, lentils 
Crayons, fibre-tip pens, charcoal, biros, inks, pencil 
sharpeners, rubbers 

Malleable materials 
Various materials eg dough, clay, Plasticine 
Dough which is coloured, plain, textured with sawdust, 
lentils etc, with flavouring and different smells  
Different qualities of dough eg elasticity, solidity etc 
Cutters, pattern makers, rollers, knives, scissors  
Clay tools  
Flour / water to change texture  
Pasta, buttons  
Rolling pins potato masher, garlic press  
Corks  
Candles, cake tins, cake cases  
Recipes and cookery books, oven  

Technology 
(see movement area also) 
Character wrapping paper 
Scissors Pencils  
Joining materials – glue, 
masking tape, Sellotape  
Tubes Boxes  
Pasta  
Wool  
Tissue and crepe paper  
Material  
Buttons 
Corks 

 
 
String  
Ribbon  
Selection of paper  
Cellophane  
Card variety of thickness 
and size  
Selection of rigid sheets  
Polystyrene trays  
Selection of natural 
materials eg leaves, fir 
cones, twigs 

Music area (could be a basket of instruments) 
Simple, untuned instruments eg cymbals, bells, maracas, 
claves, guiro, shakers, drums, tambourines, tambours, 
triangles, selection of beaters 
Tuned instruments eg xylophone, chime bars.  
Easi-speak microphone 
CDs of songs, rhymes, music, inc from other cultures 
Books of nursery rhymes, poems 
Materials to provide a variety of sounds eg home-made 
shakers, squeaky toys, sandpaper blocks 
Listening games 
‘Props’ to be used with songs and rhymes eg speckled 
frogs, ducks 

Science area 
Magnifying glasses  
Freestanding magnifiers  
Shells, fir cones, leaves twigs, 
flowers  
Collection of materials for boys’ 
interest eg stones, fossils  
Magnets  
Mirrors  
Mechanical items eg clocks  
As appropriate: snails, worms, 
caterpillars 

ICT provision 
(in other areas and 
stored centrally) 
Smart board 
Cameras 
Calculators 
Mobile phone 
iPads 
Remote control cars 
Beebots 
 

 



 Reception possible topics (‘menu’) 

topic books to enhance 
should include non-fiction too 

role play 
theme 

understanding 
the world 

expressive arts 
and design 

Settling in 
All about me 
Birthdays 

 home corner all about me 
special people 
 

self-portraits 
colour-mixing 
percussion instruments 

Being healthy 
(link with themed 
week) 
Staying safe 
(link with themed 
week) 

 healthy café foods to eat to stay healthy 
changes (baking) 

 

Autumn Leaf Man 
Percy the Park keeper 

 changes (weather) 
festivals and celebrations eg 
Diwali, bonfire night 

 

Winter    warm / cold colours 
Ice art 

Christmas The Christmas Story   Christmas songs for 
production 

Spring     

Summer    warm / cold colours 
ice art 

Shops and 
shopping (link with 
themed week) 

    

Community 
(link with themed 
week) 

   dance / music from other 
cultures 
Islamic art / artists 

Dinosaurs Dinosaur Stomp! 
Harry and the Bucketful of 
Dinosaurs 

dinosaur cave growing and changing  

Bears We’re Going on a Bear Hunt bear cave animals and their habitats moving to music: acting out 
We’re Going on a Bear Hunt 

Animals 
(farm, jungle, zoo, 
dangerous…) 

Handa’s Surprise 
farm-related books 
Walking through the Jungle 
Brown Bear 
Polar Bear 

jungle animals and their habitats pattern 

Traditional tales Goldilocks and the Three Bears 
The Three Little Pigs 
The Gingerbread Man etc 
tales from other cultures 

castle /  
Three Bears’ 
cottage 

  

Buildings Iggy Peck Architect builders’ office buildings in environment 
homes similarities and 
differences 

constructing and using tools 
designing and making 

Minibeasts The Very Hungry Caterpillar 
The Bad-Tempered Ladybird 
The Snail and the Whale 

gardeners’ hut 
minibeast /  
Tropical World  
 

natural environment 
habitats 
growing and changing 
similarities and differences 
patterns and change 

camouflage / symmetry 
texture 
 

Under the sea Commotion in the Ocean under-water 
scene /  
mermaid cave 

natural environment 
habitats  
talk about places they have 
been 
things they have seen 

sea paintings 
water colours 
bubble paintings 

At the seaside Billy’s Bucket 
Winnie at the Seaside 

seaside café / 
shop 

journeys 
natural world / our 
environment 
learning about the world we 
live in 

sand painting 
songs 
mixed media 
tissue paper collage 

Pirates The Night Pirates 
Do Pirates Take Baths? 
The Pirates Next Door 

pirate ship floating and sinking using imagination in role play 
exploring materials 

Space  space centre the world we live in and the 
universe beyond 

printing 

     

     

     

     

  



 Reception actual topics (‘audit’) 

topic books to enhance 
should include non-fiction too 

role play 
theme 

understanding 
the world 

expressive arts 
and design 

     

     

     

     

     

     

 
  
  



 Reception timetable 
08:50 - 09:20 09:20 - 09:50 09:50 - 10:10 10:10 - 10:30 10:30 - 10:50 10:50 - 11:10 11:20 - 11:50 12:00 - 13:10 13:10 - 13:30 13:30 - 13.50 13:50 - 14:45 14:45 - 15:15 

            

Monday 
      

lunch 
    

(usually two adults) 
      

 
    

 
      

 
    

 
      

 
    

Tuesday 
      

lunch 
    

(usually three adults) 
      

 
    

 
      

 
    

 
      

 
    

Wednesday 
      

lunch 
    

(usually three adults) 
      

 
    

 
      

 
    

 
      

 
    

Thursday 
      

lunch 
    

(usually two adults in 
morning, three in 

afternoon) 

      
 

    

 
      

 
    

 
      

 
    

Friday 
      

lunch 
    

(usually three adults) 
      

 
    

 
      

 
    

 
      

 
    

NB: practitioners are aware that children’s learning is holistic ie other learning happens during discrete sessions (see observation notes as evidence of this)  



 Reception literacy plan 
date: ELGs: exceeding ELGs: areas of provision to focus on / challenge: 

 Listening and attention:  Children listen attentively in a range of situations. They 

listen to stories, accurately anticipating key events, and respond to what they hear 
with relevant comments, questions or actions. They give their attention to what others 
say and respond appropriately, while engaged in another activity. 

Listening and attention:  Children listen to instructions and follow them accurately, 

asking for clarification if necessary. They listen attentively with sustained 
concentration to follow a story without pictures or props and can listen in a larger 
group, for example, at assembly. 

focus table 
reading 
role play 
blocks, construction, small world 
maths 
technology 
writing 

creative 
wet sand 
water 
malleable materials 
outside (1) 
outside (2) 
other 

Understanding:  Children follow instructions involving several ideas or actions. They 

answer ‘how’ and ‘why’ questions about their experiences and in response to stories 
or events. 

Understanding:  After listening to stories children can express views about events or 

characters in the story and answer questions about why things happened. They can 
carry out instructions which contain several parts in a sequence. 

Speaking:  Children express themselves effectively, showing awareness of listeners’ 

needs. They use past, present and future forms accurately when talking about events 
that have happened or are to happen in the future. They develop their own narratives 
and explanations by connecting ideas or events. 

Speaking:  Children show some awareness of the listener by making changes to 

language and non-verbal features. They recount experiences and imagine 
possibilities, often connecting ideas. They use a range of vocabulary in imaginative 
ways to add information, express ideas or to explain or justify actions or events. 

Reading:  Children read and understand simple sentences. They use phonic 

knowledge to decode regular words and read them aloud accurately. They also read 
some common irregular words. They demonstrate an understanding when talking 
with others about what they have read. 

Reading:  Children can read phonically regular words of more than one syllable as 

well as many irregular but high frequency words. They use phonic, semantic and 
syntactic knowledge to understand unfamiliar vocabulary. They can describe the 
main events in the simple stories they have read. 

curriculum guidance (from Development Matters): 

 

Writing:  Children use their phonic knowledge to write words in ways which match 

their spoken sounds. They also write some irregular common words. They write 
sentences which can be read by themselves and others. Some words are spelt 
correctly and others are phonetically plausible. 

Writing:  Children can spell phonically regular words of more than one syllable as 

well as many irregular but high frequency words. They use key features of narrative 
in their own writing. 

 

Reading 
 

30-50, beginning 30-50, developing 30-50, secure 40-60, beginning 40-60, developing 40-60, secure beyond ELG 

              

Writing 30-50, beginning 30-50, developing 30-50, secure 40-60, beginning 40-60, developing 40-60, secure beyond ELG 

              

 

1 
revisit / review 
(eg re-cap story) 

main LO: I can… plenary and 
learning reflection outcomes (to challenge) key vocab / questions teach (whole class / group) practise (adult led / guided) 

       

  

  

2 
revisit / review 
(eg re-cap story) 

main LO: I can… plenary and 
learning reflection outcomes (to challenge) key vocab / questions teach (whole class / group) practise (adult led / guided) 

       

  

  

3 
revisit / review 
(eg re-cap story) 

main LO: I can… plenary and 
learning reflection outcomes (to challenge) key vocab / questions teach (whole class / group) practise (adult led / guided) 

 

      

  

  

 

handwriting focus: 

 



Reception maths plan 
  

date: ELGs: exceeding ELGs: areas of provision to focus on / challenge: 

 Numbers:  Children count reliably with numbers from one to 20, place them in order 

and say which number is one more or one less than a given number. Using quantities 
and objects, they add and subtract two single-digit numbers and count on or back to 
find the answer. They solve problems, including doubling, halving and sharing. 

Numbers:  Children estimate a number of objects and check quantities by counting 

up to 20. They solve practical problems that involve combining groups of 2, 5 or 10, 
or sharing into equal groups. 

focus table 
reading 
role play 
blocks, construction, small world 
maths 
technology 
writing 

creative 
wet sand 
water 
malleable materials 
outside (1) 
outside (2) 
other 

Shape, space and measures:  Children use everyday language to talk about size, 

weight, capacity, position, distance, time and money to compare quantities and 
objects and to solve problems. They recognise, create and describe patterns. They 
explore characteristics of everyday objects and shapes and use mathematical 
language to describe them. 

Shape, space and measures:  Children estimate, measure, weigh and compare and 

order objects and talk about properties, position and time. 

curriculum guidance (from Development Matters):  
 

Numbers 
 

30-50, beginning 30-50, developing 30-50, secure 40-60, beginning 40-60, developing 40-60, secure beyond ELG 

              

S, S, M 30-50, beginning 30-50, developing 30-50, secure 40-60, beginning 40-60, developing 40-60, secure beyond ELG 

              

 

1 
revisit / review 

(chant, count etc) 
main LO: I can… plenary and 

learning reflection outcomes (to challenge) key vocab / questions teach (whole class / group) practise (adult led / guided) 

       

  

  

2 
revisit / review 

(chant, count etc) 
main LO: I can… plenary and 

learning reflection outcomes (to challenge) key vocab / questions teach (whole class / group) practise (adult led / guided) 

       

  

  

3 
revisit / review 

(chant, count etc) 
main LO: I can… plenary and 

learning reflection outcomes (to challenge) key vocab / questions teach (whole class / group) practise (adult led / guided) 

 

      

  

  

 
 
 
 

  



 Reception phonics plan 
  

phase: letter set: ELGs: exceeding ELGs: outcomes by the end of the week, children should be able to… 

  Reading:  Children read and understand simple sentences. They use 

phonic knowledge to decode regular words and read them aloud 
accurately. They also read some common irregular words. They 
demonstrate an understanding when talking with others about what 
they have read. 

Reading:  Children can read phonically regular words of more than 

one syllable as well as many irregular but high frequency words. They 
use phonic, semantic and syntactic knowledge to understand 
unfamiliar vocabulary. They can describe the main events in the simple 
stories they have read. 

 

date: Writing:  Children use their phonic knowledge to write words in ways 
which match their spoken sounds. They also write some irregular 
common words. They write sentences which can be read by 
themselves and others. Some words are spelt correctly and others are 
phonetically plausible. 

Writing:  Children can spell phonically regular words of more than one 
syllable as well as many irregular but high frequency words. They use 
key features of narrative in their own writing.  

  

 

M
o

n
d

a
y

 

revisit / review (recap and look ahead) teach (new phoneme-grapheme correspond’ce) practise (hearing the initial sound of a word) apply (refer to areas; differentiate) 

    

T
u

e
s

d
a

y
 revisit / review (recap and look ahead) teach (new phoneme-grapheme correspond’ce) practise (hearing the initial sound of a word) apply (refer to areas; differentiate) 

    

W
e

d
n

e
s

d
a

y
 

revisit / review (recap and look ahead) teach (new phoneme-grapheme correspond’ce) practise (hearing the initial sound of a word) apply (refer to areas; differentiate) 

    

T
h

u
rs

d
a

y
 revisit / review (recap and look ahead) teach (new phoneme-grapheme correspond’ce) practise (hearing the initial sound of a word) apply (refer to areas; differentiate) 

    

F
ri

d
a

y
 

revisit / review (recap and look ahead) teach (new phoneme-grapheme correspond’ce) practise (hearing the initial sound of a word) apply (refer to areas; differentiate) 

    



Reception topic plan 
  

Date (week beginning): Topic / theme: 

  

Links to SMSCH: 
 
 

Week One Week Two Week Three Week Four 

Key question / theme: Key question / theme: Key question / theme: Key question / theme: 
    

Notes: Notes: Notes: Notes: 
    

Week Five Week Six Week Seven Week Eight 

Key question / theme: Key question / theme: Key question / theme: Key question / theme: 
    

Notes: Notes: Notes: Notes: 
    

  



 Reception plan for all areas of learning continuous provision and enhancements across areas of learning (adult-led) 

area 
learning objectives: 

what do we want 
children to learn? 

planned learning outcomes: 
how will we differentiate,  

including challenge? 
(inc learning challenge boards and extensions) 

activities: 
what will the children do? 

(inc, if useful, other learning activities / notes) 

resources: 
what additional  

resources will we need? 

observation: 
what did the children learn? 

what did they do? next steps? 
was there a child-initiated activity which led to new learning or could 

lead to new learning? 
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 Reception starting at school – home visit 
Name of child: Date completed: Member of staff: 

 
 

  

Can you tell me about ……………’s personal, social and emotional development? 
How does your child respond to new situations? Do they play by themselves, alongside other children, in groups? Do they like to pretend play? If 
they need help, do they ask? Do they understand ‘yes’, ‘no’ and some boundaries? How do they respond to new challenges and are they likely to 
persevere with an activity even if they can’t do it straight away? Would you say they like to try to do things for themselves? 

 

Can you tell me about ……………’s physical development?  
For example, when they are playing, eating, dressing?  
Can they walk independently, run, jump, roll? Can they climb stairs? Do they hold crayons, paint brushes, sticks to mark make? Do they use 
children’s scissors? Do they hold a cup? Do they use a knife and fork? Do they enjoy outdoor activities? Do they enjoy climbing and balancing? Do 
they dress themselves? 

 

Can you tell me about ……………’s communication and language development?  
For example, how do they communicate if they want something? 
Does your child use single words or short sentences? Do they use longer sentences in their home language(s)? Are they learning new words all 
the time? Do they enjoy singing? Can your child follow simple instructions in their own language(s)? Do they ask questions? 

 

Can you tell me about ……………’s reading and writing?  
Do they listening to stories? Do they enjoy looking at books? Do they have a favourite story (at bedtime)? Do they know the alphabet? 
Does your child draw pictures? Can your child write their name?  

 

Can you tell me about ……………’s understanding of numbers?  
Is (s)he interested in numbers and counting? Can they count a few objects in a group? Do they recognise any numbers? 

 

Do you have any questions? Any other comments? 

 

 



  



 Reception starting at school – transition visit 
Name of child: Date completed: Member of staff: 

 
 

  

 

Characteristics of Effective Learning 
Playing and exploring 

 

Active learning 

 

Creating and thinking critically 

 

Any other comments 

 

 

  



 Reception settling in 
Name: Date: 

 
 
 

 

Personal, social and emotional 
development (PSED) 

Communication and language Physical development 

   

Literacy 

insert photo 

Mathematics 

  

Understanding the world Expressive arts and design Next steps 

   

   
Characteristics of effective learning 

playing and exploring active learning creating and thinking critically 

   

  

  



 Reception observation note 
name: date: 

observation and context: 
find out and explore | play with what they know | be willing to ‘have a go’ 

be involved and concentrate | enjoy achieving what they set out to do | keep on trying 
have their own ideas | make links | choose ways to do things 

child-initiated adult-supported 

areas of learning and development: 
personal, 

social, 
emotional 

development 

communication 
and 

language 

physical 
development 

literacy maths 
understanding 

ot the 
world 

expressive 
arts 

and design 

evidence towards: 
30-50 months 40-60 months ELG 
beginning developing secure beginning developing secure ELG+ 

adult’s challenge / support (inc child-specific next steps if applicable) 
 

  Reception observation note 
name: date: 

observation and context: 
find out and explore | play with what they know | be willing to ‘have a go’ 

be involved and concentrate | enjoy achieving what they set out to do | keep on trying 
have their own ideas | make links | choose ways to do things 

child-initiated adult-supported 

areas of learning and development: 
personal, 

social, 
emotional 

development 

communication 
and 

language 

physical 
development 

literacy maths 
understanding 

ot the 
world 

expressive 
arts 

and design 

evidence towards: 
30-50 months 40-60 months ELG 
beginning developing secure beginning developing secure ELG+ 

adult’s challenge / support (inc child-specific next steps if applicable) 
 

    Reception observation note 
name: date: 

observation and context: 
find out and explore | play with what they know | be willing to ‘have a go’ 

be involved and concentrate | enjoy achieving what they set out to do | keep on trying 
have their own ideas | make links | choose ways to do things 

child-initiated adult-supported 

areas of learning and development: 
personal, 

social, 
emotional 

development 

communication 
and 

language 

physical 
development 

literacy maths 
understanding 

ot the 
world 

expressive 
arts 

and design 

evidence towards: 
30-50 months 40-60 months ELG 
beginning developing secure beginning developing secure ELG+ 

adult’s challenge / support (inc child-specific next steps if applicable) 
 

  Reception observation note 
name: date: 

observation and context: 
find out and explore | play with what they know | be willing to ‘have a go’ 

be involved and concentrate | enjoy achieving what they set out to do | keep on trying 
have their own ideas | make links | choose ways to do things 

child-initiated adult-supported 

areas of learning and development: 
personal, 

social, 
emotional 

development 

communication 
and 

language 

physical 
development 

literacy maths 
understanding 

ot the 
world 

expressive 
arts 

and design 

evidence towards: 
30-50 months 40-60 months ELG 
beginning developing secure beginning developing secure ELG+ 

adult’s challenge / support (inc child-specific next steps if applicable) 
 

 
 



 
 

  
 

 
 
 
 
 
 
 
 
 
 

 
Home learning moments 

 
Learning happens at school and at home.  We want to hear about some of the learning that 
happens at home.   
This might be a WOW moment when your child does something really special at home, such as 
riding a bike without stabilisers, swimming without armbands, writing their name, reading signs on 
the street etc.   
Equally, it might be other learning moments, such as your child re-telling a story they heard at 
school, choosing to count steps, recognising bus numbers or your child writing a shopping list. 
Please tell us about these home learning moments. 
 
Child’s name:                                   Date: 
 

What did your child do? 

Has your child developed a new interest?  
(Please give as much detail as possible as to how he or she came about their new interest.) 

  



 
  

 
 
 
 
 
 
 
 
 
 
 
 
 

Dear parent / carer 
 
We want to provide relevant learning opportunities for all our children.  To help us, and to enable 
us to assess closely, next week we’ll be focusing on your child. 
 
We will be observing your child playing.  This will help us to know more about his / her interests 
and progress.  
 
We value the knowledge and understanding you have of your child so we’d like you to be 
involved.  It would be really helpful if you let us know what he / she enjoys out of school and if 
possible take some photos.  The information you tell us will help us to plan activities to meet your 
child's needs, for his / her future learning and development.  
 

Is there anything significant happening in your child’s life at the moment, such as visits, holidays, 
new pets, family celebrations?  Is there anything you would like to tell us about your child? 

Do you have anything you would like to ask us about your child’s progress and development in 
Reception? 

 

Please return this sheet with any photos when you can so that we can add your thoughts and 
ideas to the planning process. 
 
If you would like to make an appointment with an adult in Reception to look at and discuss 
your child’s ‘Learning Journey’ this week, please let us know.   
 
If you specifically want to speak with Mrs Burke, the Reception teacher, she’s always happy to 
have a quick chat if she’s free, and we can make an appointment for a longer discussion if 
needed. 
 
Thank you. 
 
The Reception team  



Talking Together 
 

Please talk to your child about something they have done, you have done as a family or anything 
that interests them. 

Ask your child to draw a picture or take a photo. Talk about what you might write and compose a 
sentence /sentences. Encourage your child to write a sentence independently using their phonic 
knowledge and tricky words. 

Your child will be asked to talk to the class about their picture or event and answer questions. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
 
 
 
 
 
 

 
 

 



 Reception focus child observation 
 
 
 
 

child:  

characteristics of effective learning (tick when observed) 

playing and exploring active learning creating and thinking critically 

finding out  
and exploring 

playing with  
what they know 

being willing to  
‘have a go’ 

being involved and 
concentrating 

enjoying achieving 
what they  

set out to do 

keeping on trying 
 

having their  
own ideas 

making links 
choosing ways  

to do things 

-showing curiosity about 
objects, events and people 
-using senses to explore the 
world around them 
-engaging in open-ended 
activity 
-showing particular interests 

-pretending objects are things 
from their experience 
-representing their experiences 
in play 
-taking on a role in their play 
-acting out experiences with 
other people 

-initiating activities 
-seeking challenge 
-showing a can-do attitude 
-taking a risk, engaging in new 
experiences and learning by 
trial and error 

-maintaining focus on their 
activity for a period of time 
-showing high levels of energy, 
fascination 
-not easily distracted 
-paying attention to details 

-showing satisfaction in 
meeting their own goals 
-being proud of how they 
accomplished something, not 
just the end result 
-enjoying meeting challenges 
for their own sake rather than 
external rewards / praise 

-persisting with activity when 
challenges occur 
-showing a belief that more 
effort or a different approach 
will pay off 
-bouncing back after difficulties 

-thinking of ideas 
-finding ways to solve problems 
-finding new ways to do things 

-making links and noticing 
patterns in their experience 
-making predictions 
-testing their ideas 
-developing ideas of grouping, 
sequences, cause and effect 

-planning, making decisions 
about how to approach a task, 
solve a problem, reach a goal 
-checking how well their 
activities are going 
-changing strategy as needed 
-reviewing how well the 
approach worked 

adult-initiated  note ‘A’  |  child-initiated note ‘C’    
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

Next, ……………………….… 
would like to learn… 



 Reception Assessing Pupil Progress (APP) 
Guidance and performance descriptor grids for Foundation Stage 
 
This assessment material is based on a document called Journey Through the Revised Early Years Foundation Stage and other Leeds materials which in turn are supported by the definitions from 
Ofsted additional guidance (April 2012).  Its aims are:  

 to support teachers in making judgements about a child’s level of development 
 to identify whether a child is demonstrating typical development for their age, a child is at risk of delay, or a child is ahead for their age 
 to inform planning and provision ie to build a picture of what a child can do to ensure careful planning of next steps, including additional support or challenge to meet needs (eg identify any 

trends or patterns of progress and development, spot any gaps in learning, consider what is working well in the setting, identify any particular groups of children whose needs may not be 
met) 

 ensure children are offered the right environment and opportunities to reach their potential and enjoy learning through their play and planned activities. 

 to collate and analyse assessments on a group or cohort basis so teachers and leaders have an overview of progress being made by all and by groups of children 
 
Guidance 
The material brings together all of the Development Matters statements from each of the seven areas of learning in the Revised EYFS (2012).  It is a tool to support summative assessments 
throughout the EYFS.  It is not intended for use as a planning tool.  The “Development Matters in the Early Years Foundation Stage” document will support practitioners in on-going formative 

assessment and planning, helping them to identify possible areas in which to challenge and extend the child’s current learning and development and plan appropriate experiences.  
 
The statements within each development band can be used as a guide to support practitioners to make “best-fit” judgements about which band a child is currently working within, in different areas 
of learning.  They should not be used as checklists.  The age / stage bands overlap because these are not fixed age boundaries but suggest a typical range of development.  At Moortown Primary, 
these summative assessments are made (as a minimum requirement) on entry and at the end of each term. 

 
Because each development band encompasses a broad range of attainment, it is useful to identify the extent of a child’s achievement within each band.  There are three levels within each 
development band to acknowledge this; practitioners need to decide which level best describes the child’s achievement within the development band. 

 Beginning – is beginning to demonstrate some elements of this stage of development (Moortown: up to around one third) 
 Developing – demonstrates an increasing number of elements of this stage of development (Moortown: up to around two thirds) 
 Secure – is working securely within this band and regularly demonstrates most of the elements within this stage of development 

NB These are Leeds terms. 

 
This decision will also be made with practitioners taking into consideration such factors as speed, confidence and quality of the aspect being considered, and, importantly, reflecting on the 
characteristics of effective learning (see below) eg the extent to which a child ‘has a go’; the degree to which a child comes up with own ideas… 
 

Ofsted guidance relates to the bands for the ages and stages. In Leeds and other authorities, issues were raised regarding the broadness of the bands and the challenge to show progress where a 
child may enter a band at the beginning of a year but may not move from that age and stage during the academic year. 
 
We choose to supplement the data by using an internal tracking scale, assigning a numerical value against each stage – this allows for even greater statistical analysis if required; the additional 
data is not instead of key assessment data of proportions at each stage.  Some bands are removed to create greater space; it is rare that a child will enter with development at these stages; such 
children would be assessed on a different grid.  Internal numerical data does not relate to the final 1, 2, 3 EYFS profile. 
 
Old tracking system: 

 30 – 50 months e 40 – 60 months f ELG 

 2 3 4 5 6 7 81 92 10 / 113 
on-

entry 

beginning developing secure beginning developing secure beginning 
(T3: emerging) 

met 
(T3: expected) 

beyond 
(T3: exceeding) 

 
  

 

working at age-related expectation 
on-entry to Reception at age 4 

30 – 50 secure might also be regarded as ‘broadly in-line’,  
particularly for those children who are summer-born;  

however, for the basis of data analysis and progress measures,  

we set age-related expectations for all at this point 

attainment at the end of 
Reception 

 emerging (1) 
expected (2) 

exceeding (3)  



 Reception Internal tracking system 
 
Four points progress would be regarded as ‘typical’ each year. 
 

First Steps 9  13 Foundation 1 
(Nursery): 

13  17 Foundation 2 
(Reception): 

17  21 

 
 

 
 
 
 
 

8-20 months 16-26 months 22-36 months 30-50 months 40-60 months 
Early Learning 

Goal (ELG) 

B D- D+ S B D- D+ S B D- D+ S B D- D+ S B D S Em Ex Ex 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 

externally reported: 1 2 3 

 
  

 
 

working at age-related expectation 
on-entry to F2 (Reception) at age 4 

30 – 50 secure might also be regarded as ‘broadly in-line’,  
particularly for those children who are summer-born;  

however, for the basis of data analysis and progress measures,  
we set age-related expectations for all at this point 

working at age-related expectation 
on-entry to F1 (Nursery) at age 3 

22 – 36 secure might also be regarded as ‘broadly in-line’,  
particularly for those children who are summer-born;  

however, for the basis of data analysis and progress measures,  
we set age-related expectations for all at this point 

 

 

 
 

working at age-related expectation 
on-entry to First Steps at age 2yrs 1term 
16 – 26 secure might also be regarded as ‘broadly in-line’,  

particularly for those children who are summer-born;  
however, for the basis of data analysis and progress measures,  

we set age-related expectations for all at this point 



 Reception PSED: Making relationships 

30 – 50 months 40 – 60 months Early Learning Goal (ELG)  Exceeding ELGs 
• Can play in a group, extending and elaborating 
play ideas, e.g. building up a role-play activity with 
other children. 
• Demonstrates friendly behaviour, initiating 
conversations and forming good relationships with 
peers and familiar adults. 
• Initiates play, offering cues to peers to join them. 
• Keeps play going by responding to what others are 
saying or doing. 
 

• Initiates conversations, attends to and takes 
account of what others say. 
• Explains own knowledge and understanding, and 
asks appropriate questions of others. 
• Takes steps to resolve conflicts with other children, 
eg finding a compromise. 

Children play co-operatively, taking turns with 
others.  
They take account of one another’s ideas 
about how to organise their activity.  
They show sensitivity to others’ needs and 
feelings, and form positive relationships with 
adults and other children. 
 

Children play group games with rules.  
They understand someone else’s point of view 
can be different from theirs.  
They resolve minor disagreements through 
listening to each other to come up with a fair 
solution.  
They understand what bullying is and that this 
is unacceptable behaviour. 

 

 Reception PSED: Self-confidence and self-awareness 

30 – 50 months 40 – 60 months Early Learning Goal (ELG)  Exceeding ELGs 
• Can select and use activities and resources with 
help. 
• Welcomes and values praise for what they have 
done. 
• Enjoys responsibility of carrying out small tasks. 
• Confident to talk to other children when playing, 
and will communicate freely about own home and 
community. 
• Shows confidence in asking adults for help. 
• Is more outgoing towards unfamiliar people and 
more confident in new social situations. 
 

• Confident to speak to others about own needs, 
wants, interests and opinions. 
• Can describe self in positive terms and talk about 
abilities. 
 

Children are confident to try new activities, and 
say why they like some activities more than 
others.  
They are confident to speak in a familiar 
group, will talk about their ideas, and will 
choose the resources they need for their 
chosen activities.  
They say when they do or don’t need help. 

 

Children are confident to speak to a class 
group.  
They can talk about the things they enjoy, and 
are good at, and about the things they don’t 
find easy.  
They are resourceful in finding support when 
they need help or information.  
They can talk about the plans they have made 
to carry out activities and what they might 
change if they were to repeat them. 

 

 

 Reception PSED: Managing feelings and behaviours 

30 – 50 months 40 – 60 months Early Learning Goal (ELG)  Exceeding ELGs 
• Can usually tolerate delay when needs are not 
immediately met, and understands wishes may not 
always be met. 
• Aware of own feelings, and knows that some 
actions and words can hurt others’ feelings. 
• Can usually adapt behaviour to different events, 
social situations and changes in routine. 
• Begins to accept the needs of others and can take 
turns and 
share resources, sometimes with support from 
others. 
 

• Understands that own actions affect other people, 
for example, becomes upset or tries to comfort 
another child when they realise they have upset 
them. 
• Aware of the boundaries set, and of behavioural 
expectations in the setting. 
• Beginning to be able to negotiate and solve 
problems without aggression, eg when someone has 
taken their toy. 
 

Children talk about how they and others show 
feelings, talk about their own and others’ 
behaviour, and its consequences, and know 
that some behaviour is unacceptable.  
They work as part of a group or class, and 
understand and follow the rules.  
They adjust their behaviour to different 
situations, and take changes of routine in their 
stride.           

Children know some ways to manage their 
feelings and are beginning to use these to 
maintain control.  
They can listen to each other’s suggestions 
and plan how to achieve an outcome without 
adult help.  
They know when and how to stand up for 
themselves appropriately.  
They can stop and think before acting and 
they can wait for things they want. 

 
 
 
 



 Reception Communication & Language: Listening and attention 

30 – 50 months 40 – 60 months Early Learning Goal (ELG)  Exceeding ELGs 
• Listens to others one to one or in small groups, 
when conversation interests them. 
• Joins in with repeated refrains and anticipates key 
events and phrases in rhymes and stories. 
• Is able to follow directions (if not intently focused 
on own choice of activity). 
• Listens to stories with increasing attention and 
recall. 
• Focusing attention – still listen or do, but can shift 
own attention. 

• Maintains attention, concentrates and sits quietly 
during appropriate activity. 
• Two-channelled attention – can listen and do for 
short span. 
 

Children listen attentively in a range of 
situations.  
They listen to stories, accurately anticipating 
key events and respond to what they hear with 
relevant comments, questions or actions.  
They give their attention to what 
others say and respond appropriately, while 
engaged in another activity. 

 

Children listen to instructions and follow them 
accurately, asking for clarification if necessary.  
They listen attentively with sustained 
concentration to follow a story without pictures 
or props and can listen in a larger group, for 
example, at assembly. 

 

 

 Reception Communication & Language: Understanding 

30 – 50 months 40 – 60 months Early Learning Goal (ELG)  Exceeding ELGs 
• Understands use of objects (e.g. “What do we use 
to cut things?’) 
• Responds to simple instructions, eg to get or put 
away an object. 
• Beginning to understand ‘why’ and ‘how’ questions. 
• Shows understanding of prepositions such as 
‘under’, ‘on top’, ‘behind’ by carrying out an action or 
selecting correct picture. 
 

• Responds to instructions involving a two-part 
sequence. 
• Understands humour, e.g. nonsense rhymes, 
jokes. 
• Able to follow a story without pictures or props. 
• Listens and responds to ideas expressed by others 
in conversation or discussion. 
 

Children follow instructions involving several 
ideas or actions. They answer ‘how’ and ‘why’ 
questions about their experiences and in 
response to stories or events. 

 

After listening to stories children can express 
views about events or characters in the story 
and answer questions about why things 
happened.  
They can carry out instructions which contain 
several parts in a sequence. 

 

 Reception Communication & Language: Speaking 

30 – 50 months 40 – 60 months Early Learning Goal (ELG)  Exceeding ELGs 
• Can retell a simple past event in correct order (e.g. 
went down slide, hurt finger). 
• Uses vocabulary focused on objects and people 
that are of particular importance to them. 
• Uses a range of tenses (e.g. play, playing, will 
play, played). 
• Beginning to use more complex sentences to link 
thoughts (e.g. using and, because). 
• Uses talk to connect ideas, explain what is 
happening and anticipate what might happen next, 
recall and relive past experiences. 
• Builds up vocabulary that reflects the breadth of 
their experiences. 
• Questions why things happen and gives 
explanations. Asks e.g. who, what, when, how. 
• Uses talk in pretending that objects stand for 
something else in play, e.g. ‘This box is my castle.’ 
• Uses intonation, rhythm and phrasing to make the 
meaning clear to others. 
 

• Extends vocabulary, especially by grouping and 
naming, exploring the meaning and sounds of new 
words. 
• Uses language to imagine and recreate roles and 
experiences 
in play situations. 
• Links statements and sticks to a main theme or 
intention. 
• Uses talk to organise, sequence and clarify 
thinking, ideas, feelings and events. 
• Introduces a storyline or narrative into their play. 
 

Children express themselves effectively, 
showing awareness of listeners’ needs.  
They use past, present and future forms 
accurately when talking about events that 
have happened or are to happen in the future.  
They develop their own narratives and 
explanations by connecting ideas or events. 

 

Children show some awareness of the listener 
by making changes to language and non-
verbal features.  
They recount experiences and imagine 
possibilities, often connecting ideas.  
They use a range of vocabulary in imaginative 
ways to add information, express ideas or to 
explain or justify actions or events. 



 Reception Physical: Moving and handling 
30 – 50 months 40 – 60 months Early Learning Goal (ELG)  Exceeding ELGs 

• Mounts stairs, steps or climbing equipment using 
alternate feet. 
• Walks downstairs, two feet to each step while 
carrying a small object.. 
• Uses one-handed tools and equipment, e.g. makes 
snips in paper with child scissors. 
• Holds pencil between thumb and two fingers, no 
longer using whole-hand grasp. 
• Draws lines and circles using gross motor 
movements. 
• Moves freely and with pleasure and confidence in 
a range of ways, such as slithering, shuffling, rolling, 
crawling, walking, running, jumping, skipping, sliding 
and hopping. 
• Runs skilfully and negotiates space successfully, 
adjusting speed or direction to avoid obstacles. 
• Can stand momentarily on one foot when shown. 
• Can catch a large ball 
• Holds pencil near point between first two fingers 
and thumb and uses it with good control. 
• Can copy some letters, e.g. letters from their 
name. 
 

• Experiments with different ways of moving. 
• Jumps off an object and lands appropriately. 
• Negotiates space successfully when playing racing 
and chasing games with other children, adjusting 
speed or changing direction to avoid obstacles. 
• Travels with confidence and skill around, under, 
over and through balancing and climbing equipment. 
• Shows increasing control over an object in 
pushing, patting, throwing, catching or kicking it. 
• Uses simple tools to effect changes to materials. 
• Handles tools, objects, construction and malleable 
materials safely and with increasing control. 
• Shows a preference for a dominant hand. 
• Begins to use anticlockwise movement and retrace 
vertical lines. 
• Begins to form recognisable letters. 
• Uses a pencil and holds it effectively to form 
recognisable letters, most of which are correctly 
formed. 
 

Children show good control and co-ordination 
in large and small movements. They move 
confidently in a range of ways, safely 
negotiating space.  
They handle equipment and tools effectively, 
including pencils for writing. 

 

Children can hop confidently and skip in time 
to music.  
They hold paper in position and use their 
preferred hand for writing, using a correct 
pencil grip.  
They are beginning to be able to write on lines 
and control letter size. 

 

 Reception Physical: Health and self-care 

30 – 50 months 40 – 60 months Early Learning Goal (ELG)  Exceeding ELGs 
• Can tell adults when hungry or tired or when they 
want to rest or play. 
• Gains more bowel and bladder control and can 
attend to toileting needs most of the time 
themselves. 
• Can usually manage washing and drying hands. 
• Observes the effects of activity on their bodies. 
• Understands that equipment and tools have to be 
used safely. 
• Dresses with help, e.g. puts arms into open-fronted 
coat or shirt when held up, pulls up own trousers, 
and pulls up zipper once it is fastened at the bottom. 
 

• Eats a healthy range of foodstuffs and understands 
need for variety in food. 
• Usually dry and clean during the day. 
• Shows some understanding that good practices 
with regard to exercise, eating, sleeping and hygiene 
can contribute to good health. 
• Shows understanding of the need for safety when 
tackling new challenges, and considers and 
manages some risks. 
• Shows understanding of how to transport and store 
equipment safely. 
• Practices some appropriate safety measures 
without direct supervision. 

Children know the importance for good health 
of physical exercise, and a healthy diet, and 
talk about ways to keep healthy and safe.  
They manage their own basic hygiene and 
personal needs successfully, including 
dressing and going to the toilet independently. 

Children know about and can make healthy 
choices in relation to healthy eating and 
exercise.  
They can dress and undress independently, 
successfully managing fastening buttons or 
laces. 

  



 Reception Literacy: Reading 

30 – 50 months 40 – 60 months Early Learning Goal (ELG)  Exceeding ELGs 
• Enjoys rhyming and rhythmic activities. 
• Listens to and joins in with stories and poems, one-
to-one and also in small groups. 
• Beginning to be aware of the way stories are 
structured. 
• Shows interest in illustrations and print in books 
and print in the environment. 
• Joins in with repeated refrains and anticipates key 
events and phrases in rhymes and stories. 
• Shows awareness of rhyme and alliteration. 
• Recognises rhythm in spoken words. 
• Suggests how the story might end. 
• Handles books carefully 
• Knows information can be relayed in the form of 
print. 
• Holds books the correct way up and turns pages. 
• Listens to stories with increasing attention and 
recall. 
• Describes main story settings, events and principal 
characters. 
• Knows that print carries meaning and, in English, is 
read from left to right and top to bottom. 
• Recognises familiar words and signs such as own 
name and advertising logos. 
• Looks at books independently. 
 

• Continues a rhyming string. 
• Hears and says the initial sound in words. 
• Can segment the sounds in simple words and 
blend them together and knows which letters 
represent some of them. 
• Links sounds to letters, naming and sounding the 
letters of the alphabet. 
• Begins to read words and simple sentences. 
• Uses vocabulary and forms of speech that are 
increasingly influenced by their experiences of 
books. 
• Enjoys an increasing range of books. 
• Knows that information can be retrieved from 
books and computers. 
 

Children read and understand simple 
sentences.  
They use phonic knowledge to decode regular 
words and read them aloud accurately.  
They also read some common irregular words.  
They demonstrate understanding when talking 
with others about what they have read. 

 

Children can read phonically regular words of 
more than one syllable as well as many 
irregular but high frequency words.  
They use phonic, semantic and syntactic 
knowledge to understand unfamiliar 
vocabulary.  
They can describe the main events in the 
simple stories they have read. 

 

 Reception Literacy: Writing 

30 – 50 months 40 – 60 months Early Learning Goal (ELG)  Exceeding ELGs 
• Sometimes gives meaning to marks as they draw 
and paint. 
• Ascribes meanings to marks that they see in 
different places 

• Gives meaning to marks they make as they draw, 
write and paint. 
• Begins to break the flow of speech into words. 
• Continues a rhyming string. 
• Hears and says the initial sound in words. 
• Can segment the sounds in simple words and 
blend them together. 
• Links sounds to letters, naming and sounding the 
letters of the alphabet. 
• Uses some clearly identifiable letters to 
communicate meaning, representing some sounds 
correctly and in sequence. 
• Writes own name and other things such as labels, 
captions. 
• Attempts to write short sentences in meaningful 
contexts. 
 

Children use their phonic knowledge to write 
words in ways which match their spoken 
sounds.  
They also write some irregular common words.  
They write simple sentences which can be 
read by themselves and others.  
Some words are spelt correctly and others are 
phonetically plausible. 

 

Children can spell phonically regular words of 
more than one syllable as well as many 
irregular but high frequency words.  
They use key features of narrative in their own 
writing. 

  



 Reception Mathematics: Numbers 

30 – 50 months 40 – 60 months Early Learning Goal (ELG)  Exceeding ELGs 
• Uses some number names and number language 
spontaneously. 
• Compares two groups of objects, saying when they 
have the same number. 
• Shows an interest in numerals in the environment. 
• Beginning to represent numbers using fingers, 
marks on paper or pictures. 
• Shows curiosity about numbers by offering 
comments or asking questions. 
• Uses some number names accurately in play. 
• Recites numbers in order to 10. 
• Sometimes matches numeral and quantity 
correctly. 
• Shows an interest in number problems. 
• Separates a group of three or four objects in 
different ways, beginning to recognise that the total 
is still the same. 
• Realises not only objects, but anything can be 
counted, including steps, claps or jumps. 
• Knows that numbers identify how many objects are 
in a set. 
• Shows an interest in representing numbers. 

• Recognise some numerals of personal 
significance. 
• Recognises numerals 1 to 5. 
• Counts up to three or four objects by saying one 
number name for each item. 
• Counts actions or objects which cannot be moved. 
• Counts objects to 10, and beginning to count 
beyond 10. 
• Counts out up to six objects from a larger group. 
• Selects the correct numeral to represent 1 to 5, 
then 1 to 10 objects. 
• Counts an irregular arrangement  up to ten objects. 
• Estimates how many objects they can see and 
checks by counting them. 
• Uses the language of ‘more’ and ‘fewer’ to 
compare two sets of objects. 
• Finds the total number of items in two groups by 
counting all of them. 
• Says the number that is one more than a given 
number. 
• Finds one more or one less from a group of up to 
five objects, then ten objects. 
• In practical activities and discussion, beginning to 
use the vocabulary involved in adding and 
subtracting. 
• Records, using marks that they can interpret and 
explain. 
• Begins to identify own mathematical problems 
based on own interests and fascinations. 
 

Children count reliably with numbers from one 
to 20, place them in order and say which 
number is one more or one less than a given 
number.  
Using quantities and objects, they add and 
subtract two single-digit numbers and count on 
or back to find the answer.  
They solve problems, including doubling, 
halving and sharing. 

 

Children estimate a number of objects and 
check quantities by counting up to 20.  
They solve practical problems that involve 
combining groups of 2, 5 or 10, or sharing into 
equal groups. 

 

 Reception Mathematics: Shape, space and measures 

30 – 50 months 40 – 60 months Early Learning Goal (ELG)  Exceeding ELGs 
• Shows an interest in shape and space by playing 
with shapes or making arrangements with objects. 
• Shows awareness of similarities of shapes in the 
environment. 
• Uses positional language. 
• Shows interest in shapes in the environment. 
• Shows interest in shape by sustained construction 
activity or by talking about shapes or arrangements. 
• Uses shapes appropriately for tasks. 
• Beginning to talk about the shapes of everyday 
objects, e.g. ‘round’ and ‘tall’. 
 

• Beginning to use mathematical names for ‘solid’ 
3D shapes and ‘flat’ 2D shapes, and mathematical 
terms to describe shapes. 
• Selects a particular named shape. 
• Can describe their relative position such as 
‘behind’ or ‘next to’. 
• Orders two or three items by length or height. 
• Orders two items by weight or capacity. 
• Uses familiar objects and common shapes to 
create and recreate patterns and build models. 
• Uses everyday language related to time. 
• Beginning to use everyday language related to 
money. 
• Orders and sequences familiar events. 
• Measures short periods of time in simple ways.   
   

Children use everyday language to talk about 
size, weight, capacity, position, distance, time 
and money to compare quantities and objects 
and to solve problems.  
They recognise, create and describe patterns.  
They explore characteristics of everyday 
objects and shapes and use mathematical 
language to describe them. 

 

Children estimate, measure, weigh and 
compare and order objects and talk about 
properties, position and time. 

 



 Reception Understanding the world: People and communities 

30 – 50 months 40 – 60 months Early Learning Goal (ELG)  Exceeding ELGs 
• Remembers and talks about significant events in 
their own 
experience. 
• Shows interest in the lives of people who are 
familiar to them. 
• Shows interest in different occupations and ways 
of life. 
• Recognises and describes special times or events 
for family or friends. 
• Knows some of the things that make them unique, 
and can talk about some of the similarities and 
differences in relation to friends or family. 
 

• Enjoys joining in with family customs and routines. 
 

Children talk about past and present events in 
their own lives and in the lives of family 
members.  
They know that other children don’t always 
enjoy the same things, and are sensitive to 
this.  
They know about similarities and differences 
between themselves and others, and among 
families, communities and traditions. 

 

Children know the difference between past 
and present events in their own lives and 
some reasons why people’s lives were 
different in the past.  
They know that other children have different 
likes and dislikes and that they may be good at 
different things.  
They understand that different people have 
different beliefs, attitudes, customs and 
traditions and why it is important to treat them 
with respect. 

 

 Reception Understanding the world: The world 

30 – 50 months 40 – 60 months Early Learning Goal (ELG)  Exceeding ELGs 
• Can talk about some of the things they have 
observed such as plants, animals, natural and found 
objects. 
• Shows care and concern for living things and the 
environment. 
• Comments and asks questions about aspects of 
their familiar world such as the place where they live 
or the natural world. 
• Developing an understanding of growth, decay and 
changes 
over time. 
• Talks about why things happen and how things 
work. 
 

• Looks closely at similarities, differences, patterns 
and change. 
 
 

Children know about similarities and 
differences in relation to places, objects, 
materials and living things.  
They talk about the features of their own 
immediate environment and how environments 
might vary from one another. They make 
observations of animals and plants and 
explain why some things occur, and talk about 
changes. 

 

Children know that the environment and living 
things are influenced by human activity. They 
can describe some actions which people in 
their own community do that help to maintain 
the area they live in.  
They know the properties of some materials 
and can suggest some of the purposes they 
are used for.  
They are familiar with basic scientific concepts 
such as floating, sinking, experimentation. 

 

 Reception Understanding the world: Technology 
30 – 50 months 40 – 60 months Early Learning Goal (ELG)  Exceeding ELGs 

• Shows an interest in technological toys with knobs 
or pulleys, or real objects such as cameras or mobile 
phones. 
• Shows skill in making toys work by pressing parts 
or lifting flaps to achieve effects such as sound, 
movements or new images. 
• Knows how to operate simple equipment, e.g. 
turns on CD player and uses remote control. 
• Knows that information can be retrieved from 
computers 
 

• Completes a simple program on a computer. 
• Uses ICT hardware to interact with age-appropriate 
computer software. 
 

Children recognise that a range of technology 
is used in places such as homes and schools.  
They select and use technology for particular 
purposes. 

 

Children find out about and use a range of 
everyday technology.  
They select appropriate applications that 
support an identified need – for example, in 
deciding how best to make a record of a 
special event in their lives, such as a journey 
on a steam train. 

  



 Reception Expressive arts & design: Exploring and using media and materials 

30 – 50 months 40 – 60 months Early Learning Goal (ELG)  Exceeding ELGs 
• Enjoys joining in with dancing and ring games. 
• Beginning to be interested in and describe the 
texture of things. 
• Uses various construction materials. 
• Realises tools can be used for a purpose. 
• Explores colour and how colours can be changed. 
• Sings a few familiar songs. 
• Beginning to move rhythmically. 
• Imitates movement in response to music. 
• Taps out simple repeated rhythms. 
• Explores and learns how sounds can be changed. 
• Understands that they can use lines to enclose a 
space, and then begin to use these shapes to 
represent objects. 
• Beginning to construct, stacking blocks vertically 
and horizontally, making enclosures and creating 
spaces. 
• Joins construction pieces together to build and 
balance. 
 

• Begins to build a repertoire of songs and dances. 
• Explores the different sounds of instruments. 
• Explores what happens when they mix colours. 
• Experiments to create different textures. 
• Understands that different media can be combined 
to create new effects. 
• Manipulates materials to achieve a planned effect. 
• Constructs with a purpose in mind, using a variety 
of resources. 
• Uses simple tools and techniques competently and 
appropriately. 
• Selects appropriate resources and adapts work 
where necessary. 
• Selects tools and techniques needed to shape, 
assemble and join materials they are using. 
 

Children sing songs, make music and dance, 
and experiment with ways of changing them. 
They safely use and explore a variety of 
materials, tools and techniques, experimenting 
with colour, design, texture, form and function. 

 

Children develop their own ideas through 
selecting and using materials and working on 
processes that interest them.  
Through their explorations they find out and 
make decisions about how media and 
materials can be combined and changed. 

 

 Reception Expressive arts & design: Being imaginative 

30 – 50 months 40 – 60 months Early Learning Goal (ELG)  Exceeding ELGs 
• Notices what adults do, imitating what is observed 
and then doing it spontaneously when the adult is 
not there. 
• Builds stories around toys, e.g. farm animals 
needing rescue from an armchair ‘cliff’. 
• Engages in imaginative role-play based on own 
first-hand experiences. 
• Developing preferences for forms of expression. 
• Sings to self and makes up simple songs. 
• Uses available resources to create props to 
support role-play. 
• Captures experiences and responses with a range 
of media, such as music, dance and paint and other 
materials or words. 
• Makes up rhythms. 
• Uses movement to express feelings. 
• Creates movement in response to music. 
 

• Create simple representations of events, people 
and objects. 
• Initiates new combinations of movement and 
gesture in order 
to express and respond to feelings, ideas and 
experiences. 
• Chooses particular colours to use for a purpose. 
• Introduces a storyline or narrative into their play. 
• Plays alongside other children who are engaged in 
the same theme. 
• Plays cooperatively as part of a group to develop 
and act out a narrative. 
 

Children use what they have learnt about 
media and materials in original ways, thinking 
about uses and purposes.  
They represent their own ideas, thoughts and 
feelings through design and technology, art, 
music, dance, role play and stories. 

 

Children talk about the ideas and processes 
which have led them to make music, designs, 
images or products.  
They can talk about features of their own and 
others work, recognising the differences 
between them and the strengths of others. 

 



 Reception PSED: Making relationships 
ELG: Children play co-operatively, taking turns with others. They take account of one another’s ideas about how to organise their activity. They show sensitivity to others’ needs and feelings, and 
form positive relationships with adults and other children. 
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Reception PSED: Self-confidence and self-awareness 
ELG: Children are confident to try new activities, and say why they like some activities more than others. They are confident to speak in a familiar group, will talk about their ideas, and will choose 
the resources they need for their chosen activities. They say when they do or don’t need help. 
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 Reception PSED: Managing feelings and behaviours 
ELG: Children talk about how they and others show feelings, talk about their own and others’ behaviour, and its consequences, and know that some behaviour is unacceptable. They work as part 
of a group or class, and understand and follow the rules. They adjust their behaviour to different situations, and take changes of routine in their stride. 
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 Reception C & L: Listening and attention 

ELG: Children listen attentively in a range of situations. They listen to stories, accurately anticipating key events and respond to what they hear with relevant comments, questions or actions. They 
give their attention to what others say and respond appropriately, while engaged in another activity. 
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 Reception C & L: Understanding 
Children play co-operatively, taking turns with others. They take account of one another’s ideas about how to organise their activity. They show sensitivity to others’ needs and feelings, and form 
positive relationships with adults and other children. 
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 Reception C & L: Speaking 
Children play co-operatively, taking turns with others. They take account of one another’s ideas about how to organise their activity. They show sensitivity to others’ needs and feelings, and form 
positive relationships with adults and other children. 
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 Reception Physical: Moving and handling 
ELG: Children show good control and co-ordination in large and small movements. They move confidently in a range of ways, safely negotiating space. They handle equipment and tools 
effectively, including pencils for writing. 
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 Reception PSED: Health and self-care 
ELG: Children know the importance for good health of physical exercise, and a healthy diet, and talk about ways to keep healthy and safe. They manage their own basic hygiene and personal 
needs successfully, including dressing and going to the toilet independently. 
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 Reception Literacy: Reading 
ELG: Children read and understand simple sentences. They use phonic knowledge to decode regular words and read them aloud accurately. They also read some common irregular words. They 
demonstrate understanding when talking with others about what they have read. 
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 Reception Literacy: Writing 
ELG: Children use their phonic knowledge to write words in ways which match their spoken sounds. They also write some irregular common words. They write simple sentences which can be read 
by themselves and others. Some words are spelt correctly and others are phonetically plausible. 
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 Reception Mathematics: Numbers 
ELG: Children count reliably with numbers from one to 20, place them in order and say which number is one more or one less than a given number. Using quantities and objects, they add and 
subtract two single-digit numbers and count on or back to find the answer. They solve problems, including doubling, halving and sharing. 

 30 – 50 months 40 – 60 months Early Learning Goals 

 2 3 4 5 6 7 8 9 10 / 11 

o
n

-e
n

tr
y
 beginning developing secure beginning developing secure beginning ELG meeting ELG exceeding ELG 

         

%          

 30 – 50 months 40 – 60 months Early Learning Goals 

 2 3 4 5 6 7 8 9 10 / 11 

te
rm

 1
 beginning developing secure beginning developing secure beginning ELG meeting ELG exceeding ELG 

         

%          

 30 – 50 months 40 – 60 months Early Learning Goals 

 2 3 4 5 6 7 8 9 10 / 11 

te
rm

 2
.1

 beginning developing secure beginning developing secure beginning ELG meeting ELG exceeding ELG 

         

%          

 30 – 50 months 40 – 60 months Early Learning Goals 

 2 3 4 5 6 7 8 9 10 / 11 

te
rm

 2
.2

 beginning developing secure beginning developing secure beginning ELG meeting ELG exceeding ELG 

         

%          

 30 – 50 months 40 – 60 months Early Learning Goals 

 2 3 4 5 6 7 8 9 10 / 11 

te
rm

 3
 beginning developing secure beginning developing secure beginning ELG meeting ELG exceeding ELG 

         

%          



 Reception Mathematics: Shape, space and measures 
ELG: Children use everyday language to talk about size, weight, capacity, position, distance, time and money to compare quantities and objects and to solve problems. They recognise, create and 
describe patterns. They explore characteristics of everyday objects and shapes and use mathematical language to describe them. 
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 Reception Understanding the world: People and communities 
ELG: Children talk about past and present events in their own lives and in the lives of family members. They know that other children don’t always enjoy the same things, and are sensitive to this. 
They know about similarities and differences between themselves and others, and among families, communities and traditions. 
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 Reception Understanding the world: The world 
ELG: Children know about similarities and differences in relation to places, objects, materials and living things. They talk about the features of their own immediate environment and how 
environments might vary from one another. They make observations of animals and plants and explain why some things occur, and talk about changes. 
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 Reception Understanding the world: Technology 
ELG: Children recognise that a range of technology is used in places such as homes and schools. They select and use technology for particular purposes. 
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 Reception Expressive arts & design: Exploring and using media and materials 
ELG: Children sing songs, make music and dance, and experiment with ways of changing them. They safely use and explore a variety of materials, tools and techniques, experimenting with 
colour, design, texture, form and function. 
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 Reception Expressive arts & design: Being imaginative 
ELG: Children use what they have learnt about media and materials in original ways, thinking about uses and purposes. They represent their own ideas, thoughts and feelings through design and 
technology, art, music, dance, role play and stories. 
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English as an additional language 
Additional guidance for assessment (1) 
Notes on monitoring early communication and language (LA guidance) 

 
Observation and best-fit judgements 

 Judgements of a child’s stage of development are made through a process of ongoing observational assessment.   
 Observation involves noticing what children do and say in a range of contexts, and includes information from the family about what children do and say at home. 
 For children learning English as an additional language, it is important to find out from families about how children use language in their mother tongue and how they 

communicate at home. 
 The assessment is a ‘best fit’ match to a stage band.  This involves considering what is known about the child, and matching it to the development described in the bands.  

This should be considered separately for each strand of communication and language.  
 Within each band, a judgement will be made in two levels – either ‘Emerging’ when a child shows some development at that level, or ‘Secure’ when most of the statements 

reflect the child’s current development. 
 Development of speech sounds need not be assessed specifically, but it is useful to be aware of typical development which is described in the table to the right. 

 

Checkpoints 
 Alongside the ‘best fit’ judgement, certain ‘Checkpoint’ statements are included.  Marked with a flag  and a specific age, these are particular statements which should be 

noted.   
 Where a child has not reached a Checkpoint by the age indicated, this is not necessarily a sign of difficulty.  The Checkpoint statements serve as an alert for close 

monitoring including discussion with the family, and perhaps further assessment or support. 
 

Making good progress 
 The goal of monitoring children’s development is to plan and provide more accurate support for each child to make good progress. 
 How well a setting helps children to make good progress can be determined by analysing the proportion of children who are at risk of delay, as expected, or ahead of 

expectations in each strand of language and communication.  If children are making accelerated progress, the proportion of children at risk of delay should decrease over 
time.    

 In considering whether a child is at risk of delay, as expected, or ahead in each strand of language and communication, it is necessary to consider the child’s actual age in 
months in relation to the overlapping age bands.  If a child is within two months of the end of the age band and development is not yet within the band or is judged to be 
‘Emerging’, then a judgement of ‘risk of delay’ would be appropriate. 

  

Guidance on typical development of speech sounds 

Stage Speech sounds (Developing speech and being understood applies to all languages. Order of acquiring specific sounds – here in English – may vary with other languages) 

0-11 months 
Babbles using a range of sound combinations, with changes in pitch, rhythm and loudness. 
Babbles with intonation and rhythm of home language (‘jargon’). 

8-20 months Speech consists of a combination of ‘jargon’ and some real words and may be difficult to understand. 

16-26 months 
Many immature speech patterns, so speech may not be clear.  
May leave out last sounds or substitute sounds (e.g. ‘tap’ for ‘cap’). 
Uses most vowels, and m,p,b,n,t,d,w,h  

22-36 months 
Speech becoming clearer, and usually understood by others by 36 months although some immature speech patterns still evident. 
May still substitute sounds or leave out last sound. 
Emerging sounds including k,g,f,s,z,l,y. 

30-50 months 
Speech mostly can be understood by others even in connected speech. 
Emerging use of ng, sh, ch, j, v, th, r – may be inconsistent. 
Sound clusters emerging (e.g. pl in play, sm in smile) though some may be simplified (e.g. ‘gween’ for ‘green’). 

40-60+ months 
Overall fully intelligible to others. 
May be still developing r and th. 
May simplify complex clusters (e.g. skr, str). 



English as an additional language 

Additional guidance for assessment (2) 

Stage Listening and Attention 
Understanding 

(Receptive Language) 
Talking 

(Expressive Language) 
Social Communication 

0-11 
months 

Turns toward a familiar sound then locates range 
of sounds with accuracy. 
Listens to, distinguishes and responds to 
intonations and sounds of voices. 
Quietens or alerts to the sound of speech. 
Fleeting Attention – not under child’s control, new 
stimuli takes whole attention. 

Stops and looks when hears own 
name. (by 12 months ) 
 

Gradually develops speech sounds (babbling) to 
communicate with adults; says sounds like ‘baba, 
nono, gogo’. (by 11 months ) 

Gazes at faces and copies facial movements, eg. 
sticking out tongue. 
Concentrates intently on faces and enjoys interaction. 
Uses voice, gesture, eye contact and facial 
expression to make contact with people and keep 
their attention. (by 12 months ) 

8-20 

months 

Concentrates intently on an object or activity of 
own choosing for short periods. 
Pays attention to dominant stimulus – easily 
distracted by noises or other people talking. 
Moves whole bodies to sounds they enjoy, such as 
music or a regular beat. 
Has a strong exploratory impulse.  

Responds to the different things said 
when in a familiar context with a 
special person (e.g. ‘Where’s 
Mummy?’, ‘Where’s your nose?’). 
Understanding of single words in 
context is developing, e.g. ‘cup’, ‘milk’, 
‘daddy’  

Uses single words. (by 16 months ) 
Frequently imitates words and sounds. 
Enjoys babbling and increasingly experiments with 
using sounds and words to communicate for a range 
of purposes (e.g. teddy, more, no, bye-bye)  

Likes being with familiar adult and watching them.  
Developing the ability to follow an adult’s body 
language, including pointing and gesture.  
Learns that their voice and actions have effects on 
others. 
Uses pointing with eye gaze to make requests, and to 
share an interest. (by 18 months ) 

16-26 

months 

Listens to and enjoys rhythmic patterns in rhymes 
and stories. 
Enjoys rhymes and demonstrates listening by 
trying to join in with actions or vocalisations. 
Rigid attention – may appear not to hear. 

Selects familiar objects by name and 
will go and find objects when asked, 
or identify objects from a group. 
 

Beginning to put two words together (e.g. ‘want ball’, 
‘more juice’)  (by 24 months ) 
Uses different types of everyday words (nouns, verbs 
and adjectives, e.g. banana, go, sleep, hot) 
Beginning to ask simple questions.  

Gradually able to engage in ‘pretend’ play with toys 
(supports child to imagine another’s point of view). 
Looks to others for responses which confirm, 
contribute to, or challenge their understanding. 

22-36 

months 

Single channelled attention. Can shift to a different 
task if attention fully obtained – using child’s name 
helps focus. (by 36 months )  
Listens with interest to the noises adults make 
when they read stories. 
Recognises and responds to many familiar sounds 
e.g. turning to a knock on the door, looking at or 
going to the door. 

Identifies action words by pointing to 
the right picture, e.g., "Who's 
jumping?" (by 30 months ) 
Understands 'who', 'what', 'where' in 
simple questions (e.g. Who’s 
that/can? What’s that? Where is.?).  
Developing understanding of simple 
concepts (e.g. big/little)  

Learns new words very rapidly and is able to use 
them in communicating.  
Uses action, sometimes with limited talk, that is 
largely concerned with the ‘here and now’ (e.g. 
reaches toward toy, saying ‘I have it). 
Uses a variety of questions (e.g. what, where, who). 
Uses simple sentences (e.g.’ Mummy gonna work.’) 
Beginning to use word endings (e.g. going, cats) 

Uses language as a powerful means of widening 
contacts, sharing feelings, experiences and thoughts. 
Holds a conversation, jumping from topic to topic. 
Enjoys being with and talking to adults and other 
children. 
Interested in others’ play and will join in. 
Responds to the feelings of others. 

30-50 

months 

Listens to others in one to one or small groups, 
when conversation interests them. 
Listens to stories with increasing attention and 
recall. 
Joins in with repeated refrains and anticipates key 
events and phrases in rhymes and stories. 
Focusing attention – still listen or do, but can shift 
own attention.  
Is able to follow directions (if not intently focused 
on own choice of activity). 
 

Understands use of objects (e.g. 
"What do we use to cut things?’)  
Shows understanding of prepositions 
such as 'under', 'on top', 'behind' by 
carrying out an action or selecting 
correct picture.  
Beginning to understand ‘why’ and 
‘how’ questions. 
 

Beginning to use more complex sentences to link 
thoughts (e.g. using and, because). 
Can retell a simple past event in correct order (e.g. 
went down slide, hurt finger). 
Uses talk to connect ideas, explain what is happening 
and anticipate what might happen next, recall and 
relive past experiences. 
Questions why things happen and gives explanations.  
Asks e.g. who, what, when, how. 
Uses a range of tenses (e.g. play, playing, will play, 
played) 

Beginning to accept the needs of others, with support. 
Can initiate conversations. 
Shows confidence in linking up with others for support 
and guidance. 
Talks freely about their home and community. 
Forms friendships with other children. 
 

40-60+ 

months 

Sustains attentive listening, responding to what 
they have heard with relevant comments, 
questions or actions. 
Maintains attention, concentrates and sits quietly 
when appropriate. 
Two-channelled attention – can listen and do for 
short span. 
Integrated attention – can listen and do in range of 
situations with range of people; varies according to 
the demands of the task. 
 

Understands humour, e.g. nonsense 
rhymes, jokes.  
Demonstrates understanding of 
“how?” and “why?” questions by 
giving explanations.  
Able to follow a story without pictures 
or props. 
Understands instructions containing 
sequencing words; first…after…last, 
and more abstract concepts – long, 
short, tall, hard soft, rough. 

Extends vocabulary, especially by grouping and 
naming, exploring the meaning and sounds of new 
words. 
Links statements and sticks to a main theme or 
intention. 
Uses language to imagine and recreate roles and 
experiences in play situations. 
Uses talk to organise, sequence and clarify thinking, 
ideas, feelings and events. 
Introduces a storyline or narrative into their play. 

Has confidence to speak to others about their own 
wants, interests and opinions. 
Initiates conversation, attends to and takes account of 
what others say. 
Explains own knowledge and understanding, and 
asks appropriate questions of others. 
Shows awareness of the listener when speaking. 
Expresses needs / feelings in appropriate ways. 
Forms good relationships with adults and peers. 
Works as part of a group or class, taking turns 

 



English as an additional language 
Additional guidance for assessment (3) 
Areas of learning and ELGs (LA guidance) 

‘ELGs for communication, language and literacy must 
be assessed…in English’ 

EYFS Handbook, 2013, p15 

Evidence for this ELG can be observational in nature 
but some knowledge of what the child says either in 

home language or English is required. Communication 
with family and staff who share the child’s first 
language may be necessary to support assessment. 

Observational evidence of child’s actions can form the 
basis of assessment. 

 

ELG and explanatory notes Further guidance 
Communication and language: Listening and attention 

Children listen attentively in a range of situations. They listen to stories, accurately anticipating key events, and 
respond to what they hear with relevant comments, questions or actions. They give their attention to what others 
say and respond appropriately, while engaged in another activity. 
Explanatory note: The child listens actively while engaged in a variety of activities from which he or she is able 
to recall significant details. This includes stories and rhymes. When listening to suggestions or explanations, the 
child responds appropriately through actions or comments, predicting what might happen or by asking relevant 
questions. The child remains focused on an activity, can sustain a conversation with someone as they play and 
perseveres despite distractions showing consistently high levels of involvement 

Child can show evidence of listening to others speaking in 
English  by body language/stillness/facial 
expression/pointing/correct action etc 
A non-verbal response or a response in home language is 
sufficient to show evidence of meeting the expectations for 
this ELG.  
 

Communication and language: Understanding 

Children follow instructions involving several ideas or actions. They answer ‘how’ and ‘why’ questions about their 
experiences and in response to stories or events. 
Explanatory note: The child is able to understand and respond to a series of simple steps in order to complete 
familiar or unfamiliar activity. The child is able to answer questions about their own activities or experiences and 
is able to demonstrate understanding by answering questions including ‘how’ and ‘why’ about stories and events. 
 

Some of the child’s responses, after listening to English, can 
be in home language to evidence meeting expectations in this 
ELG. Settings need to liaise closely with parents or bilingual 
staff to ensure home language responses are appropriate and 
demonstrate correct understanding. Parents should be 
encouraged to discuss books in home language with children.  

Communication and language: Speaking 

Children express themselves effectively, showing awareness of listeners’ needs. They use past, present and 
future forms accurately when talking about events that have happened or are to happen in the future. They 
develop their own narratives and explanations by connecting ideas or events. 
Explanatory note: The child uses speech to recreate, rehearse and reflect on his or her 
experiences and to clarify ideas and feelings. The child is keen to develop their vocabulary 
and may demonstrate their understanding of newly learned words by using them in context. The child speaks 
clearly and with confidence in both familiar and less familiar groups. They demonstrate an awareness of the 
listener, for example by adding detail to explanations or asking questions in order to find out more information. 

Child’s speech must be in English to show evidence of 
meeting expectations. Adults should model and recast the 
appropriate form of tense and other grammatical conventions 
in conversations. Where pupils are confidently using the 
present and past tense, adults should seek opportunities to 
introduce the future tense. Mastery of the past and present 
tenses with a developing understanding of the future tense 
may meet the best-fit expectations of this ELG.  

Physical development: Moving and handling 

Children show good control and coordination in large and small movements. They move confidently in a range of 
ways, safely negotiating space. They handle equipment and tools effectively, including pencils for writing. 
Explanatory note: The child demonstrates coordination and control in both fine and gross motor activities. A 
range of equipment and tools are manipulated appropriately and confidently. The child shows an awareness of 
space, adjusting speed and direction purposefully and negotiating small and large spaces successfully and 
safely. The child competently produces marks with a range of mark making tools. 

STA Exemplification document offers many examples of ways 
in which children can show their skills through their behaviour 
and actions in the setting. Explain to parents the importance 
of the development of fine motor skills in preparation for 
writing through painting, drawing, cutting and sticking, and 
using knife/fork/spoon when eating for example.  

Physical development: Health and self-care 

Children know the importance for good health of physical exercise and a healthy diet, and talk about ways to 
keep healthy and safe. They manage their own basic hygiene and personal needs successfully, including 
dressing and going to the toilet independently. 
Explanatory note: The child shows some knowledge and understanding of the factors that 
contribute to keeping healthy, such as physical exercise and a balanced diet. They are able to express 
themselves about things they could do to keep themselves healthy and safe. The child shows personal 
independence by demonstrating healthy practices in their everyday life. 

Conversations with parents and carers may provide evidence 
from children’s home language to support this. In addition 
many examples may be demonstrated through actions and 
non verbal signs eg helping  another child with fastenings, 
shoes etc or compliance with setting routines without prompts, 
such as hand washing before baking or meal times. 

Personal, social and emotional development: Self-confidence and self-awareness 

Children are confident to try new activities, and to say why they like some activities more than others. They are 
confident to speak in a familiar group, will talk about their ideas, and will choose the resources they need for their 
chosen activities. They say when they do or don’t need help. 
Explanatory note: The child makes choices within their environment and expresses their 
preferences. The child tries new things, explores resources and tools, and shares their experiences with others 
including adults, peers or within a group. The child plays independently expressing their ideas and innovations 
and asks for support when needed. 
 

There is some dependence on language here but this doesn’t 
have to be English as the goal is largely about the child’s 
confidence and the choices that they make.  A skilled key 
person is crucial for children at the early stages of English.  As 
well as knowing the child well and being able to celebrate their 
successes, a key person can bring familiarity (and consistent 
vocabulary) to the routines of the setting thus increasing 
confidence. 

Personal, social and emotional development: Managing feelings and behaviour 

Children talk about how they and others show feelings, talk about their own and others’ behaviour, and its 
consequences, and know that some behaviour is unacceptable. They work as part of a group or class, and 
understand and follow rules. They adjust their behaviour to different situations, and take changes of routine in 
their stride. 
Explanatory note: The child responds appropriately to experiences, communicating his or her needs, views and 
feelings. The child is aware of the consequences of words and actions and adapts his or her behaviour 
accordingly. When playing as part of a group, the child takes turns and shares.  The child knows the expectations 
and routines of the setting, applies strategies to respond to changes of routine and offers explanations as to why 
these are necessary. The child is usually able to adjust his or her behaviour to reflect this understanding. 

This goal includes the language of feelings therefore 
practitioners need to ensure that children are taught this 
vocabulary and / or liaise with parents or staff using home 
language where necessary. 
Also look out for examples of the child being aware of the 
consequences of words and actions and adapting behaviour 
accordingly in situations which are less language dependent. 

Personal, social and emotional development: Making relationships 

Children play cooperatively, taking turns with others. They take account of one another’s ideas about how to 
organise their activity. They show sensitivity to others’ needs and feelings, and form positive relationships with 
adults and other children. 
Explanatory note: The child plays co-operatively in a group, sharing and taking turns. When 
playing together with others, the child usually responds in a friendly and kind way, listening to other children’s 
ideas and points of view. The child interacts positively with other children and adults. 

This goal does not need to be language dependent.  There 
are generic exemplifications on p3 of the exemplifications. 

Literacy: Reading 

Children read and understand simple sentences. They use phonic knowledge to decode regular words and read 
them aloud accurately. They also read some common irregular words. They demonstrate an understanding when 
talking with others about what they have read. 
Explanatory note: The child uses cues such as pictures, letter/word recognition, knowledge of the story or 
context and reading for meaning, in order to help them comprehend a range of fiction and non-fiction texts. The 

Reading must be in English to meet expectations. Use of key 
visuals and objects as well as pre-teaching new vocabulary 
will support development of comprehension skills.  Emphasise 
to parents that the phonetic alphabet is more important than 
letter names at this stage. Gather information from parents on 



child blends and segments words independently and applies their phonic knowledge to regular and irregular 
unfamiliar words. The child shares his or her feelings and ideas about what they have read with others. 
 

child’s ability to read/understand in home language and 
encourage parents to discuss books in home language with 
children. Dual language story sessions in partnership with 
parents will enhance learning.   

Literacy: Writing 

Children use their phonic knowledge to write words in ways which match their spoken sounds. They also write 
some irregular common words. They write sentences which can be read by themselves and others. Some words 
are spelt correctly and others are phonetically plausible. 
Explanatory note: The child writes for a range of purposes in meaningful contexts. The child’s writing may 
include features of different forms such as stories, lists, labels, captions, recipes, instructions and letters. The 
child’s writing is phonetically plausible when he or she writes simple regular words and particularly when he or 
she attempts to write more complex words. The child and others can read and make sense of the text. 

Talk for Writing approaches including imitation, innovation and 
invention as well as Speaking & Listening resources such as 
Talking pens, postcards etc can be very beneficial in 
supporting children with EAL to develop writing skills. Advise 
parents to write in lower case with their children and to focus 
on correct formation of letters and pencil grip. 
 

Mathematics: Numbers 

Children count reliably with numbers from one to 20, place them in order and say which number is one more or 
one less than a given number. Using quantities and objects, they add and subtract two single-digit numbers and 
count on or back to find the answer. They solve problems, including doubling, halving and sharing. 
Explanatory note: Within play and other practical situations, the child counts and orders numbers from 1-20 and 
finds one more or one fewer than a given number. Using every day and play objects, the child applies a range of 
strategies to add and subtract quantities involving two single-digit numbers such as counting on to add and 
counting back to subtract. 
In a range of practical and play contexts the child explores and solves problems involving doubling, halving and 
sharing, utilising his or her own methods. 

Ensure there is a range of apparatus which offers children 
opportunities throughout the setting to demonstrate their 
mathematical understanding. Emerging mathematical mark 
making and graphics needs to be valued to gain further insight 
although parents may need to help translate this learning for 
practitioners. 

Mathematics: Shape, space and measures 

Children use everyday language to talk about size, weight, capacity, position, distance, time and money to 
compare quantities and objects and to solve problems. They recognise, create and describe patterns. They 
explore characteristics of everyday objects and shapes and use mathematical language to describe them. 
Explanatory note: The child uses everyday language to share their thinking about size, weight, capacity, 
position, distance, time and money. The child demonstrates that they understand that one quantity is different to 
another even if they do not know the correct comparative term. The child is able to recognise and describe 
patterns and notices them in the environment. The child makes patterns using a range of media and resources. 
The child notices and describes everyday objects and shapes using appropriate mathematical language. 

STA Exemplification document offers many examples of ways 
in which children can show their skills through their behaviour 
and actions in the setting. However children need to be able 
to describe properties of shapes and pattern and begin to use 
some mathematical vocabulary to do this. Adults need to be 
explicit in their use of mathematical terms and make sure 
there are plenty of opportunities for children to develop their 
understanding and use of relevant vocabulary. 

Understanding the world: People and communities 

Children talk about past and present events in their own lives and in the lives of family members. They know that 
other children don’t always enjoy the same things, and are sensitive to this. They know about similarities and 
differences between themselves and others, and among families, communities and traditions. 
Explanatory note: The child communicates about events involving them and family members, now and in the 
past. They listen, comment and show sensitivity towards other children’s experiences, communities and traditions 
which may be the same or different to their own. This maybe demonstrated through their behaviour, actions or 
communications. 

The people and communities aspect may also provide good 
evidence towards speaking.  We should expect high 
attainment from many BME children if we are finding out the 
correct information.  However be aware that many children 
automatically truncate their home and school experiences and 
the team may need to create bridges between the two for the 
child to talk about their life at home.  E.g.  Offering Asian 
kitchen props and utensils in the home corner will enable 
children to talk within context.  Refer to p9 of the 
exemplifications for an example of celebrations within the 
traveller community. 

Understanding the world: The world 

Children know about similarities and differences in relation to places, objects, materials and living things. They 
talk about the features of their own immediate environment and how environments might vary from one to 
another.  They make observations of animals and plants and explain why some things occur, and talk about 
changes. 
Explanatory note: The child has a curiosity and interest about the immediate environment around them and 
recognises when things have similar or different features. Whilst exploring through play and real experiences, the 
child shows their learning and understanding of living things, materials and objects. The child investigates, 
notices changes and interacts with elements of their natural and manufactured environment. He or she 
communicates about what is happening and why. 

 We can expect high attainment from some BME children who 
may have travelled to other places in the world.  Use 
examples of the parent voice which reference the child’s 
understanding before they are able to explain in that depth in 
English. 
Ensure teaching of the relevant English vocabulary to support 
practical investigation, the use of the small world area, books 
and smart board.  Adjectives will require specific teaching 
/modelling. 
 

Understanding the world: Technology 

Children recognise that a range of technology is used in places such as homes and schools. They select and use 
technology for particular purposes. 
Explanatory note: Through discussion, play and practical application the child demonstrates 
that he or she knows about technology and its use in his or her life and local environment. The child chooses the 
technological opportunities around him or herself as a tool to enhance and extend his or her learning. 

Much of this ELG can be evidenced through the child’s 
appropriate use of technology in the setting. Examples from 
the parent voice evidencing the child’s use of technology in 
the home and their understanding of its uses would be 
beneficial here 

Expressive arts and design: Exploring and using media and materials 

Children sing songs, make music and dance, and experiment with ways of changing them. They safely use and 
explore a variety of materials, tools and techniques, experimenting with colour, design, texture, form and function. 
Explanatory note: For the purpose of assessing this ELG: 
• processes are more important than the finished product which need not necessarily occur; 
 • music is any generation of sound with intent to represent an idea or feeling; and  
• dance is any form of movement by which children express themselves, emotions or responses. 
The child may recall and sing songs independently as he or she engages with other activities. The child creates 
and explores music and dance in their own way; they experiment and change sounds and movements in their 
play. 
The child uses a variety of materials, tools and techniques safely through an exploration of colour, design, 
texture, form and function. 

STA Exemplification document offers many examples of ways 
in which children can show their skills through their behaviour 
and actions in the setting. 
Songs may be sung in child’s home language. Discussion with 
parents about how the child demonstrates this ELG in the 
home environment will be important. 
 

Expressive arts and design: Being imaginative 

Children use what they have learnt about media and materials in original ways, thinking about uses and 
purposes. They represent their own ideas, thoughts and feelings through design and technology, art, music, 
dance, role play and stories. 
Explanatory note: For the purpose of assessing this ELG: 
• processes are more important than the finished product which need not necessarily occur; 
 • music is any generation of sound with intent to represent an idea or feeling; and  
• dance is any form of movement by which children express themselves, emotions or responses.   
The child explores and experiments in a variety of imaginative ways in response to a range of creative stimuli.  
The child may use their prior knowledge and experience to express their ideas in original ways, making informed 
choices. 

STA Exemplification document offers many egs of ways in 
which children can show their skills through their behaviour 
and actions in the setting 
Much of this ELG can be evidenced by observation of the 
child involved in these activities. 
There is no requirement for this ELG to be demonstrated in 
English, the child may use home language in role play, stories 
etc and so discussion with parents will be important to 
evidence this ELG. 
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