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Introduction: what is the pupil premium?  
Pupil premium is additional funding received by schools for each pupil from disadvantaged families or backgrounds. Findings show that, as a 
group, children who have been eligible for free school meals at any point in time have consistently lower educational attainment than those 
who have never been eligible for free school meals.   
 
The funding is allocated to schools based on the number of children who meet one (or more) of the following criteria: 

 pupils who have been eligible for free school meals at any point in the last six years 
 children who have been looked after continuously for more than six months 
 children where a parent serves in the armed forces 

 
For our school, it is important to note that we invest the pupil premium in our pupils regardless of whether they are low attaining or not.  This 
might be in the form of additional tuition out of school or extra support and challenge in school. 
 
In the next few pages, you will find: 

 Provision Plan 2014-15 - impact: this is a summary of how our disadvantaged children have performed 
 Provision Plan 2014-15 - analysis: this provides more detail of the impact and the differences each initiative of the action plan has  

 
Contact us if you’d like to know more about how we use pupil premium in school. 
 
Previous provision plans and evaluations are also available. 
 
 
  



Pupil premium 2014-15 - impact 
Headline statements about how our disadvantaged children performed 
Ofsted’s Inspection Dashboard is designed to show how well previous cohorts demonstrated characteristics of good or better performance. Amongst 
other strengths relating to outcomes as a whole, Ofsted Inspection Dashboard (Ofsted, 2015) reports these strengths: 

 From at least five out of every six starting points, the proportion of disadvantaged pupils making and exceeding expected progress in reading, in 
writing and in maths was similar to that of all pupils nationally 

 Disadvantaged pupils in Key Stage 2 had an average point score equal to or above the national score for other pupils in reading. 
 The proportion of disadvantaged Key Stage 2 pupils that attained at least Level 4 was equal to or above the national figure for other pupils in 
reading and maths. 

 The proportion of disadvantaged Key Stage 2 pupils that attained at least Level 5 was equal to or above the national figure for other pupils in 
reading. 

 The proportion of disadvantaged Key Stage 1 pupils that attained at least Level 2B was equal to or above the national figure for other pupils in 
reading and maths. 

 
No weaknesses were identified. 
 
 
A summary of how our disadvantaged children performed 
This summary is broken down into: 

 Early Years  
 Key stage 1 phonics 
 Key stage 1 and Key stage 2 average point scores 
 Key stage 2 proportions reaching Level 4 and Level 5 
 Key stage 1 to Key stage 2 progress 
 Key stage 2 three-year trends 

 
Each year, Ofsted produce a very detailed summary of a school’s performance – the RAISEonline Summary Report. The following information is 
produced using graphs from the 2015 report (Ofsted, 15 October 2015, which uses unvalidated data ie data which is subject to some minor changes at a 
national level) with some comment from us. 
 
 
  



Early years 
There was just one pupil entitled to pupil premium funding. That pupil attained a good level of development.  
 
Key stage 1 phonics 
This graph shows the percentage of Year 1 pupils achieving the expected standard in the phonics screening check which happens towards the end of the 
year. In two of the past three years, a greater proportion of disadvantaged pupils achieved or exceeded the expected standard than all pupils nationally. 
The pale blue line which shows a fall 2014 is less dramatic than it appears: in the cohort, there were just two disadvantaged children and one of them (50% 
of this very small group) did not achieve the expected standard in Year 1 – this pupil did, however, achieve the standard in Year 2. You can see that in 
2015, the following year, 100% of pupils reached or exceeded the screening check threshold. 

 
 
 
 



Key stage 1: average point score 
This table shows the ‘average point score’ (APS) at the end of Key Stage 1. The first three columns refer to a combination of all National Curriculum (‘NC’) 
core subjects of Reading, Writing and Maths.  
There were 30 pupils in the class and three of these attracted pupil premium funding for the school. These pupils are referred to as ‘disadvantaged pupils’. 
‘Other pupils’ are those who are not ‘disadvantaged’ in this way. 
 

The data shows that, overall, other pupils at Moortown Primary School and nationally perform better than disadvantaged pupils in all subjects. We need to 
narrow this gap in Key Stage 2, just as other schools need to. 
 
Key stage 2: average point score 
This table shows the ‘average point score’, this time for the end of Key Stage 2. There are five sections. The first refers to a combination of test results for 
maths and reading and the teacher assessment (referred to as ‘TA’ in the table) for writing where there is no SAT test. The fifth section is a relatively new 
SAT test dedicated to grammar, punctuation and spelling. 
There were 31 pupils in the class and three of these were ‘disadvantaged’. 
 

 
 
You can see our average point score for all pupils is consistently higher than national figures at Key Stage 2. We’re pleased to have ‘narrowed gaps’ in 
reading, where disadvantaged pupils performed better than other pupils nationally, and almost matched the national picture in grammar, punctuation and 
spelling, too. The three pupils did not perform quite so well in maths. 
  



Key stage 2: proportions reaching Level 4+ 
This table shows the percentage of children attaining Level 4 or more at the end of Key Stage 2. The first set of data refers to a combination of test results 
for maths and reading and the teacher assessment (referred to as ‘TA’ in the table) for writing where there is no SAT test. The middle three section relate to 
the three subjects separately. The final section is a relatively new SAT test dedicated to grammar, punctuation and spelling (the green ‘Sig+’ is where the 
class data is significantly higher than the national data). 
There were 31 pupils in the class and three of these were ‘disadvantaged’.  

 

There are only three disadvantaged children so it is not especially helpful to draw conclusions on such a small number – other factors can affect individuals’ 
performances. Looking at the combined reading, writing and maths data (the first section), you can see that a large amount of ‘other pupils’ reached Level 4 
or more (96% - higher than the national figure of 85%). A smaller than national number of disadvantaged pupils did so, but the figure of 67% actually shows 
only one disadvantaged pupil did not attain this. Look across at the separate headings, you can see that all three pupils reached Level 4 in maths and 
reading – it was in writing that the pupil attained a lower level (and this is true of the figure for the grammar, punctuation and spelling test, too).  
 
Key stage 2: proportions reaching Level 5+ 
This table is similar to above, but relates to the percentage of children reaching Level 5 or Level 6. 
 
 
 
 
 
 
 
 
 
 
 
 

None of the three disadvantaged pupils reached Level 5 in Maths, meaning proportions in the first two sections are lower than national. However, the 
proportions in English is much higher than national. This table shows how we must be cautious not to draw conclusions based on only three pupils. 
  



Key stage 2: proportions making expected progress 
‘Expected progress’ is defined by the Department for Education as two levels progress from the end of Key stage 1 (Year 2) to the end of Key stage 2  
(Year 6). 

 

 
 
This table shows that all pupils at Moortown Primary School make expected progress in all three subjects of Maths, Reading and Writing, based on test 
scores (Maths and Reading) and teacher assessment (Writing). 
 
Since the pupil premium began (from 2012), all children have made at least two levels progress in Key stage 2.   
 
 
 
 
 
 
 
 
  



Three year trend: Key stage 1 to Key stage 2 progress 

 

 
 
This table uses a standardised score of 100 that is given to pupils nationally to represent a benchmark to evaluate progress. The national figure for 
progress in Maths, Reading and Writing (teacher assessment – ‘TA’ – rather than tests) in each year is 100. This means we can compare our school data 
easily: scores above 100 is greater than national progress, scores lower than 100 is less than national progress.  
The first row represents all pupils. You can see that, overall, pupils at Moortown Primary School make better progress than pupils nationally. This is true for 
2013, 2014 and 2015. The downwards arrow shows there was a fall in 2015, but the green highlight shows that overall this data is significantly higher than 
the national figure for this group. Looking more closely at the progress of disadvantaged pupils at Moortown Primary, the progress data is above 100 in 
each of the last three years – this means that the disadvantaged pupils make greater progress than all pupils nationally.  
In 2015, the three disadvantaged pupils did particularly well in Reading, actually making greater progress than other pupils in the class. 
 
Our internal assessment data confirms that children with pupil premium funding to support them make very good progress compared with national figures: 
from Key stage 1 to Key stage 2, disadvantaged pupils on average make a year of extra progress than national minimum expectations. 
 
Three year trend: proportions reaching Level 4+ 
 

 
 
 

Level 4 was the national minimum expectation for pupils at the end of Key stage 2. 
This table compares disadvantaged pupils at Moortown Primary with data for ‘other pupils’ (pupils who are not entitled to pupil premium funding) nationally. 
In 2013 and 2014, a greater proportion of disadvantaged pupils reached Level 4 in all three subjects (Maths and Reading tests and Writing teacher 
assessments); in 2015, there appears to be a significant difference between Moortown and ‘other pupils’ nationally, but it’s important to remember that the 
percentage (67%) means that one pupil did not reach Level 4 (and this was in just one of the three subjects – the teacher-assessed Writing). 
As a total, there have been 16 disadvantaged pupils in Year 6 across the three years, and 14 of them all reached Level 4 in all three subjects combined.  



Pupil premium 2014-15 – analysis 
An evaluation of each initiative in the 2014-15 provision plan 
 
This table breaks down the pupil premium funding into broad areas for support.   
Orange text refers to information updated for the 2014-15 provision plan. 
 

total number of pupils eligible for pupil premium:  28 
total pupil premium allocation: £37,000 

what 
proportion paid for 

with pupil 
premium* 

support area proportion  
of pupil premium amount 

staffing: dedicated adult support on a weekly basis  
(figures based on Sept 2014 costs) 

20% of total TA time 1 50% £18,500 

There is evidence that targeted, structured support can have a positive impact.  ‘The new findings suggest that, when used to support specific pupils in small 
groups or through structured interventions, teaching assistants can be effective at improving attainment.’  Education Endowment Foundation, February 
2014  http://educationendowmentfoundation.org.uk/toolkit/teaching-assistants/ 
staffing: dedicated time with learning mentor   50% of total time 2 8% £3,058 
continuous professional development for staff 10% 3 4% £1,400 
resources: learning resources (in school)  4 12% £1,195 
resources: Lexia (three year contract with payments in two installments, 
but pupil premium funds will contribute across three years for consistency) 

£3,392 (75% of total 
cost) ÷ 3 

£1,131 

resources: Lexia / Mathletics breakfast club 100% of total cost £1000 
resources: Mathletics £464 (75% of total 

cost) 
£464 

resources: First News £752 (75% of total 
cost) 

£752 

services: Chatter Bug speech and language support service  50% of total cost 5 4% £1600 
tuition: after-school tuition (delivered in-house and external) 2 x teachers per 

term 
= £1,500 plus  
other tuition sources 
= £2,600 

6 7% £2,600 

resources: to motivate and support  7 5% £1000 
resources: Maths video (one-off cost)  £800 
activities: to engage and enrich  8 9% £3500 
total   - 99% (not 100% due 

to rounding 
£37000 

 
NB: Some resources (eg Mathletics) may benefit all pupils, but are enabled through the use of pupil premium funds.  Without these funds, the resource 
would be unavailable.  Breakfast and lunchtime clubs are aimed at children with pupil premium.



Pupil premium 2014-15 – analysis 
An evaluation of each initiative in the 2014-15 provision plan 
 
This table shows our provision plan for 2014-15. It breaks down the pupil premium funding into more specific actions than the previous table’s overview.   
Orange text refers to evaluation notes. 
 

potential problems specific nature of investment rationale / aims how we will 
measure impact outcomes 

Leeds Council has identified 
barriers to learning which may 

exist: 

In 2014-15, we plan to invest in 
the following in order to address 
the barrier (numbers in brackets 

refer to support area): 

The aim of the 
intervention is: 

We will measure the impact of 
the investment through: 

What were the outcomes? 
What conclusions can we make? 

Will we repeat this support? 

 Many of the initiatives and 
support we plan are based on 
those which have been 
successful in previous years 
Numbers indicate which area of 
support 

 Overall: Termly analysis of 
attainment and progress in 
reading, writing, maths 
Lesson observations may be 
supplemented by other 
evaluation. 

 

Less likely to read at home  
and have limited higher order 
reading skills 

Continue to implement  
Catch-Up Reading support 
package in more year groups (1) 
 

To develop a love of reading, 
with increased confidence and 
ability, ultimately leading to 
longer-term improvement in 
attainment and progress 

Reading attainment and 
progress of children with pupil 
premium, compared to class and 
national averages; 

Internal screening data shows that those 
participating in Catch Up are more likely to 
attain age-related expectations or make 
the same progress as their peers not 
taking part in the intervention. 
It also has an impact on some of these 
children’s writing. 

Take children to theatre to view 
plays based on reading (8) 

Pupil feedback forms and other 
pupil feedback 

Following a trip to the theatre (James and 
the Giant Peach, November 2014) 
children were given a copy of the book. 
“I really enjoyed the trip and I would like to 
read the book. It will give me ideas for my 
learning.” 
“It was inspirational and gave me ideas for 
my learning. I would really like to read the 
book.” 
“I loved the play and the book and now 
I’ve given the book to my cousin so she 
can read it.” 
These comments indicate that the children 
find these theatre trips stimulating and can 
see how they can improve their learning.   

Provide books to individuals (7) Notes on engagement KS1 results showed that 100% (3/3) of 
pupils receiving funding achieved level 2b 
in Reading and 66.7% (2/3) of pupils in 
KS2 receiving funding achieved level 5 in 
reading. One child in Y6 achieved L3 in 
the SATs test but teacher assessment 



showed that they made 3 levels of 
progress from KS1 to KS2. 
Children who have taken books home 
have shown an interest in a variety of 
books and have started to show a love of 
reading.  More emphasis in classrooms on 
reading has also heightened the 
awareness and interest in reading and 
books. 

Introduce Lexia program in 
class (4)  

Reading attainment and 
progress 

Those children who took part in Lexia as 
an intervention programme made on 
average 18 months’ progress in a year.  
The initiative has been spread to home 
use as well and those children who 
engage in it at home and at school are 
making more progress.  On average, 75% 
of children who are receiving funding were 
at age-related expectations in Reading at 
the end of the academic year. Children in 
individual classes at age-related 
expectations are as follows: Y1 – 66.7%; 
Y2 – 100%; Y3 - 66.7%; Y4 – 66.7%; Y5 – 
50%: Y6 – 100%. 
(The new curriculum means some classes 
have a greater gap between old and new, 
higher expectations which needs to be 
filled.) 

Start Lexia as a breakfast club 
x2 weekly (4) 

Reading attainment and 
progress 
Attendance 

The breakfast club has engaged some 
pupils on a regular basis.  Children who 
attend are having breakfast, an Omega 3 
tablet and are give the opportunity to 
spend time on Lexia or Mathletics.   
This has had impact on punctuality: 
children are present for the beginning of 
each day so not missing any learning.   
More encouragement is needed for more 
children to attend this.  Those who attend 
have increased their use of Lexia 

More likely to have a limited 
vocabulary and have delayed 
language skills 

Targeted support in class and 
targeted intervention groups for 
specific difficulties (1) 
 

To improve use of vocabulary in 
both oral and written 
communications  
(either directly or by developing 
staff skills and practice) 

Lesson observations (focus – 
quality of contributions);  
evaluation of children’s written 
work  
Pupil interviews 

There have been several interventions in 
classes and with individuals to promote 
language and use of vocabulary.  There 
are good examples in all classrooms of 
uses of vocabulary and these examples 
are in context eg maths vocabulary is 
embedded in sentences in the 
environment: “The whiteboard is a 
rectangle.”  This has meant that the 
children are surrounded by vocabulary 
and therefore more encouraged to use it. 



Small actions like modelling answering 
questions in sentences has had a big 
impact.  This in turn has impacted on their 
writing. In a Y1 pupil progress meeting, it 
was noted, “Child A has shown great 
progress in her writing while in Y1.”  
KS1 SATs results: Child B made five 
points progress in writing in one year. 

Start using private provider’s 
speech and language support 
(5) 

Reports from Chatter-Bug 
detailing progress of specific 
individuals 

“Child C is able to identify aspects of good 
listening and demonstrates these when 
prompted.  They have shown 
improvements in the amount of irrelevant 
information they give when answering 
questions.” 
There was progress made in some of the 
speech programs with a private provider 
but it did not have the expected impact / 
effect. 
As a result, this service will not be bought 
next year and interventions will be 
delivered by TAs and teachers.  There are 
changes to the NHS Speech and 
Language service; buying into the NHS 
traded service may be considered. 

Visit Sculpture Park / walk in 
the countryside to encourage 
communication and expand 
vocabulary in a different 
setting (8) 

Pupil feedback forms and other 
pupil feedback 

Y5 and Y6 went to the Yorkshire Sculpture 
Park in the summer term and experienced 
a different setting for their learning. 

Teacher training around 
activities to develop vocabulary 
and communication (5) 
(A private service will provide 
specific training and support, 
alongside in-house 
professional development) 

Lesson observations 
Pupil work scrutinies 

The training from the private provider did 
not take off but they did do some 
individual work with TAs eg with a child in 
Y6.   
The new system for Speech and 
Language referrals might mean that more 
TAs can be ‘trained’ to implement targets 
from the speech therapist. 
Our staff implement targets for speech 
well and a lot of children have been 
signed off from the service as they have 
made good progress.  All classrooms 
develop vocabulary within the 
environment and within lessons. 

May have increased emotional 
support needs 

SEAL intervention and support 
(2) 
Learning mentor training  (3) 

To improve emotional wellbeing 
so that, with increased 
confidence and feelings of 
security, they achieve more 

Lesson observations (focus – 
frequency of contributions) 
Emotional literacy progress 
Pupil interviews 

Because of staffing circumstances, SEAL 
interventions did not happen – this will be 
a focus in 2015 – 2016. 
Pupil premium funding was invested in 
learning bags instead – a new initiative not 
featured on original plan: 



Parental aspirations may be low 
and parents / carers may feel 
unable to support learning or 
participate in school life 

Learning bags Resources sent home to support 
and engage families in the 
learning experience; resources 
focus on early reading and 
writing with many phonics games 
and activities 

Phonics screening check 100% of pupils in Year 1 met the 
standard. 
Those who hadn’t met the standard in 
Year 2 now have. 

May exhibit peer problems and 
lack self-confidence and self-
esteem 

SEAL intervention and support 
(2) 
Learning mentor training  (3) 
 
 

To increase confidence and self-
esteem so they are more likely to 
form positive relationships with 
peers and therefore feel able to 
learn in a social environment. 

Lesson observations (focus – 
learning behaviour) 
Emotional literacy progress 
 

See above 

Happy Puzzle Maths Day (7) Pupil interviews The Happy Puzzle Day was attended by 
all pupils.  The response and engagement 
was evident across the school.  There 
were certain games that were particularly 
popular eg the penguin game which was 
bought by school and used on maths 
challenge tables and in shared areas.   
KS1 maths: 100% of pupils receiving 
funding achieved 2b+. 
KS 2 maths: 100% of pupils receiving 
funding achieved L4. 
Overall across school, 61.1% of children 
receiving funding have reached age-
related expectations in maths. 

May exhibit behaviour problems SEAL intervention and support 
(2) 
Learning mentor training (3) 
 

To sustain good behaviour and 
(for small minority) improve 
attitudes to learning, so that they 
are ready to learn in the 
classroom 

Lesson observations (focus – 
learning behaviour); 
Reduced amount of warnings 
given on a weekly basis 
Monitor individuals / groups 

Warnings tracker showed an increase in 
good and very good learning behaviour 
across school, and this is backed up by 
external visitors (eg headteacher, LA 
School Improvement Advisor) who 
comment very positively about pupils’ 
learning behaviour. 

May show lack of independence 
and resilience 

Games and puzzles to promote 
independent thinking (7) 
 

To give the confidence to be 
independent thinkers which will 
lead to better learning 

Lesson observations  
 (focus – learning behaviour, with 
particular focus on use of ‘Brain, 
Buzz, Buddy, Boffin, Boss’) 
Pupil Interviews 
 

Within lesson observations, it is evident 
that children use ‘Brain, Buzz, Buddy, 
Boffin, Boss’ – they know what it means 
and how it can be used.  Comment from a 
KS1 child when working in a KS2 
classroom “What does Boffin mean? We 
don’t have that in our class, we just have 
‘Brain, Buzz, Buddy and Boss.” This 
shows awareness and the fact that this is 
used throughout school. 

Happy Puzzle Maths Day (7) Pupil interviews  
Teacher feedback regarding 
input / contributions in maths 
after Puzzle Day 

See comments above on maths 
attainment and engagement. 



May show lack of aspiration and 
self- belief 

Review learning and look at 
targets (1)  
Provide opportunities and 
experience to show what they 
can aspire to (8) 

To provide time to reflect and 
discuss learning experiences 
and be fully aware of what they 
are aiming for and what they are 
capable of  

Lesson observations (focus - 
children asking for challenge or 
moving up ‘learning mountain’ 
independently); 
Pupil interviews 

Positive feedback from parents: 
“My daughter loves Mathletics.” 
“The school helps my child to do as well 
as she can.” 
“She likes to do more writing now – more 
than one sentence.” 
Other anecdotal evidence is equally 
positive, such as observing a child choose 
a harder text saying how keen she was to 
read the book, and offering realistic, 
practical ideas for how she would 
overcome difficult parts. 

May lack understanding of key 
instruction words for 
examinations 

After-school extra tuition in KS1 
and KS2 (6) 
 

To raise attainment and give 
confidence for children to be 
more independent 

Attainment and progress 
Staff feedback on engagement 
and learning behaviour 

Children who attended booster groups 
attended regularly and with enthusiasm. 
They were supported by parents and were 
engaged in the tasks and challenges. 
There were good links with class teachers 
and feedback showed that there was 
impact in the children contributing in class 
and in their confidence and self-esteem. 

Intervention groups (1) Attainment and progress Attendance at booster groups was good – 
there was a booster group in Y1, Y2, Y3 
and Y6. 
Because of levels changing, it has been 
harder to track progress. Here is a sample 
of progress made by children who 
attended the classes: 
Child R (Y1) reached age-related 
expectations in Reading and Writing after 
leaving YR below for both.   
Child S (Y2) made 5 points progress in 
Reading and Maths and 3 points progress 
in Writing.   
Child T (Y6) made the following progress: 
7 points in Reading, 3 points in Writing 
and 4 points in Maths. 

More likely to have a poor home 
learning environment 

Provide books, stationery, 
uniform, fruit and milk (8) 

To have access to resources at 
home and school so that children 
have same opportunities as 
everyone else 

Children’s work evaluation (focus 
- quality of homework) 

 

Provide a breakfast bar and 
juice at Lexia breakfast club 
x2 weekly (8) 

Staff feedback on engagement 
and learning behaviour 

Children who attend breakfast club are 
engaged and spending quality time on 
Lexia and Mathletics.  
However, not as many children coming to 
breakfast club as we would like. Another 
invitation will go out to see if we can get 
more children to attend. 

Parental aspirations may be low 
and parents / carers may feel 

Offer parent workshops (8) 
Increase coffee mornings to 
x3 

To provide more opportunities 
for parents / carers to talk to staff 
and spend time in school; 

Attendance at workshops and 
coffee mornings and parental 

Open morning Feb 2015 



unable to support learning or 
participate in school life 

(focus: homework, learning 
resources etc) 
Increase open mornings to x2  
(8) 

To provide resources to support 
homework activities 

feedback about impact it has 
had 

“The English in Y6 was dynamic and 
interesting.  I also received good tips from 
the teacher how to support S at home.” 
May 2015 
“I liked that the kids understood everything 
so quickly, it gave me lots of ideas of how 
I can help my daughter.” 
One parent asked for support in helping 
her child as she did not feel that her 
spoken language was good enough to 
support and challenge him. As a result, he 
is having private tuition paid for with 
funding: “Really, you gave me lots of help.  
I appreciate your efforts for your 
students…I felt before I could not do 
anything for my child.  Now I feel good 
inside.” 

‘What a good one looks like’ – 
share children’s learning (and 
combine with PTA events) (8) 

Comments from parents  
(eg on Post-It notes) 

Provide books, stationery (8) Pupil / parent feedback “Thanks for the the book – it was really 
funny.” Oct 2014 
“The pencils meant that I could do my 
homework – thank you.” Feb 2015 

Other initiatives that we hope will 
impact on various aspects above 

CPD for staff: 
Write Away FFT intervention 
Cross-curricular writing using 
new technology 

Write Away: so staff can target 
and support individuals in 
their writing 
Cross-curricular writing: so 
pupils’ writing skills are 
enhanced through engaging 
technology (iPad apps) and 
applying in different contexts 

Pupil interviews 
Teacher feedback 

Some ideas were incorporated into 
practice, but, overall, Write Away training 
was not as successful as hoped.  The 
material was not going to fit our children’s 
needs so not going to boost their 
attainment. 
 

 Implement elements from 
assertive mentoring (7) 

 Pupil interviews 
Teacher feedback 
Monitoring 
(Focus - children being aware of 
their targets and being able to 
discuss how they can improve 
learning; did they meet their 
targets?) 

Due to other changes and initiatives, and 
a review of pupil premium provision at 
another school, this was not carried out as 
it was felt likely to lead to limited impact 
and added change. 

  
 


