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We follow the principles set out in: 

 Statutory Framework for the Early Years Foundation Stage: setting the standards for learning, development and 
care for children from birth to five (Department for Education, March 2014) 

 Early Years Foundation Stage Profile Handbook (Standards and Testing Agency, 2014) 
 Development Matters in the Early Years Foundation Stage (Early Education, 2012) 
 Early Years Outcomes: a non-statutory guide for practitioners and inspectors to help inform understanding of 

child development through the early years (Department for Education, September, 2013) 
 
This EYFS Handbook specifically relates to practice in the Early Years. However, there are many other policies and 
procedures in school of which Reception staff are aware and which they follow. These include: 

 Policy to Promote Positive Relationships and Behaviour 
 our ‘Essential Safeguarding’ policies, eg Child Protection, E-Safety 
 various teaching, learning and curriculum policies 

 
These policies are frequently communicated to all school staff, typically at least annually at the start of the school 
year. 
 
The EYFS Handbook should be read in conjunction with each individual schools’ website page: 
https://www.scholeselmet.leeds.sch.uk/learn-more/reception/ 
https://www.stjameswetherby.leeds.sch.uk/learn-more/reception/ 
https://www.moortown.leeds.sch.uk/learn-more/reception/ 
 
Introduction 
“Every child deserves the best possible start in life and support to reach their full potential. A child’s experience in the 
early years has a major impact on their future life chances. A secure and happy childhood is important in its own right, 
and it provides the foundation for children to make the most of their abilities and talents as they grow up.”  
Early Years Foundation Stage Profile, Department for Children, Schools and Families 2012 
 
Early childhood is the foundation on which children build the rest of their lives. As a federation, we greatly value the 
importance that the EYFS plays in laying secure foundations for future learning and development. Learning for young 
children is a rewarding and enjoyable experience in which they explore, investigate, discover, create, practise, 
rehearse, repeat, and consolidate their developing knowledge. During the foundation stage, many of these aspects 
are brought together effectively through play and talking. 
 
Aims of the Early Years Foundation Stage 
It is every child’s right to the best possible start in their school life, both intellectually and emotionally, in order for them 
to develop their full potential. Through planned, purposeful play, children are able to discover, practise and refine their 
skills as well as find out about themselves and their environment. In a broad and balanced way, our areas of provision 
ensure coverage of the seven areas of learning and responds to the needs and interests of the children. At all times, 
we consider the characteristics of effective learning which promote positive attitudes to learning, an enthusiasm for 
knowledge and the confidence to become successful learners. 
 
Sphere Federation aims to support each child’s welfare, learning and developmental needs by: 

 recognising that all children are unique and special 
 understanding that children develop in individual ways and at varying rates – physically, cognitively, linguistically, 

socially and emotionally 
 providing a safe, secure and caring environment where children feel happy and know that they are valued 
 developing children’s understanding of the social skills, values and codes of behaviour required for people to 

work together harmoniously 



 nurturing children’s self-confidence and self-esteem through their developing awareness of their own identity and 
role within the community 

 providing a broad, balanced, relevant and creative curriculum that will set in place firm foundations for future 
learning 

 embracing the culture and heritage of the children to provide rich and diverse learning opportunities 
 providing experiences which build on children’s existing knowledge and understanding in order to challenge, 

stimulate and extend their learning and development 
 working in partnership with parents and carers and valuing their contribution 

 
The Early Years Foundation Stage framework 
Teaching in the EYFS is delivered in accordance with the government’s statutory document: The Statutory Framework 
for the Early Years Foundation Stage. This document is a principled approach to Early Years education using the four 
themes: 

 a unique child 
 positive relationships 
 enabling environments 
 children learn at different ways and at different rates 

 
The Early Years Foundation Stage (EYFS) work across 17 strands in total, some of which are considered ‘prime 
areas’, some ‘specific areas’ (and those in bold link to ‘good level of development’ at end of EYFS): 
 

Prime Specific 
The prime areas begin to develop quickly in response to 

relationships and experiences, and run through and 
support learning in all other areas. 

The prime areas continue to be fundamental 
throughout the EYFS. 

The specific areas include 
essential skills and knowledge. 

They grow out of the prime areas, 
and provide important contexts for learning. 

Personal, social and emotional development 
Communication and language 

Physical development 

Literacy 
Mathematics 

Understanding the world 
Expressive arts and design 

Characteristics of effective learning 
The unique child reaches out to relate to people and things through the  

characteristics of effective learning, 
which can be apparent in all areas of learning. 

é Playing and exploring é 
 

Finding out and exploring 
Playing with what they know 
Being willing to ‘have a go’ 

é Active learning é 
 

Being involved and concentrating 
Keeping trying 

Enjoying achieving what they set out to do 

é Creating and thinking criticallyé 
 

Having their own ideas 
Making links 

Choosing ways to do things 
 
These areas of learning and development are closely interlinked ensuring the delivery of a child-centred, holistic 
curriculum which allows children to make links between what they are learning. All areas of learning and development 
are given equal weighting and value. 
 
Concepts and terminology 
Effective learning in the Early Years Foundation Stage is the result of a balance between: 

Adult-led learning Adult-guided or adult-initiated Child-initiated learning 
This is led and managed  

by the adult; 
learning outcomes differentiated. 

Adults guide learning by their resourcing and 
support;  

children independently practise and 
consolidate previous learning. 

This is led by the child; 
the child chooses the context, the resources, 
the place and the time they spend engaged in 

the activity. 
 
Similarly, effective learning happens as a result of a balance between: 

Directed activity Themed / enriched / enhanced 
activities Continuous provision 

This is focused learning where the teacher 
plans the objectives and has intended 

(differentiated) outcomes eg shared or guided 
writing, differentiated phonics sessions.  

The outcomes of this learning can then be 
transferred and consolidated in other activities 

and provision (see cells, right). 
(May be a whole class or a smaller group / 

multiple groups; adult stays throughout 
activity.) 

These come from the children's interests and 
where the adult interacts closely with the 

children taking their learning forward.  
(Adult introduces activity until children are 

familiar; they carry on independently.) 

Continuous quality provision helps to ensure 
continuous learning. 

These are self-initiated activities building on 
other learning  

(see cells, left). 
This means children can use and apply 

learning, giving children crucial connections in 
their brains which is the learning we keep for 
life and not a quick fix that is forgotten when 
they move onto the next objective or task. 

(See checklist of resources, below.) 
 



Research shows that the best outcomes for children’s learning occur where most of the activity within a child’s day is a 
mixture of child-initiated play (actively supported by adults) and focused learning (with adults guiding the learning 
through playful, rich experiential activities).  This can be illustrated as a continuum of approaches as seen below: 
Ref: Learning, playing and interacting in the EYFS, National Strategies 

 
A key aspect of the Early Years Foundation Stage is to move the learning: 

what children already know 
 ê ê  
 what children want to 

know 
what children need to 

know 
 

(There is clearly an overlap between the two.) 
 

Practitioners make lots of observations of the children and have discussions with the children and their parents to 
inform the direction of learning – what children want to know (which will usually influence future themes). What 
children need to know also derives from observations as part of good formative assessment; Early Learning Goals, 
Development Matters and other curriculum documents also set out these expectations. 
 
Purpose is given to areas through: 

 teacher-planned challenges and objectives; these stem from recent teaching (eg a chance to use and apply skills 
or knowledge learnt) and assessments / observations (eg might show more practice is needed in a skill) 

 ensuring areas are well-resourced with resource collections which have been selected to meet children's 
predictable interests 

 
All areas of provision, if well-resourced, have the potential to meet all learning and development opportunities, 
particularly if supported by a knowledgeable adult who is available to take learning forward. Therefore, a practitioner’s 
good knowledge of EYFS principles in general and of current planning in particular is vital. This is why adults are not 
always tied down to focused activities; they should be available to interact with children working in continuous 
provision. It takes time in the day and across the day for children to get to the point of deep level learning which is why 
the provision needs to be continuous. 
 
Active learning through play 
We recognise that young children learn best when they are active. We understand that active learning involves other 
people, objects and ideas. Therefore, we believe that Early Years education should be as practical as possible and 
our EYFS settings have an ethos of learning through play. Play is a powerful motivator encouraging young children to 
be creative and to develop their own ideas, understanding and language. Play is also flexible and able to suit the 
preferred learning style of the child. In providing active learning opportunities, we understand the central position of 
play within the EYFS framework. This is largely a play-based curriculum and pedagogy, as the provision of play 
opportunities underpins its delivery. 
 
The learning environment 
Our EYFS classrooms are organised to allow children to explore and learn securely and safely. There are areas 
where the children can be active and be quiet and rest. The classrooms are set up in learning areas, where children 
are able to find and locate equipment and resources independently. All of the Early Years classrooms have their own 
dedicated enclosed outdoor area which operates as an outdoor classroom; children access this space independently 
during free-flow time. This has a positive effect on the children’s development. Being outdoors offers the children 
further opportunities to explore, use their senses, develop their language skills and be physically active. 
 
 Admissions 

Scholes (Elmet) Primary School St James’ CE Primary School Moortown Primary School 
Foundation 1   
39x FTE places are available. These are 
offered the term after a child’s third birthday. 
Universal 15 hour places and 30 hour funded 
places are available. 

Foundation 1   
13x FTE places are available. These are 
offered the term after a child’s third birthday. 
Universal 15 hour places and 30 hour funded 
places are available. 

 

Foundation 2   
Up to 45x places are allocated by the Local 
Authority. 

Foundation 2   
Up to 20x places are allocated by the Local 
Authority. 

Reception  
Up to 30x places are allocated by the Local 
Authority 

 



Transition process 
Sphere Federation believes that a robust transition process is vital for a child’s well-being and involvement. In order to 
do this, we are committed to ensuring:  

 a smooth transition between settings, year groups and key stages for parents/carers, children and practitioners. 
 information is shared between different settings in terms of children’s development, assessment records and any 

other necessary information. 
 parents/carers, children and practitioners have adequate information relating to transition.  
 children begin their new setting or year group enthusiastic and ready for learning.  

 
Transition to Foundation 1 at Scholes (Elmet) Primary and St James' CE Primary  
what when why and other notes 
initial contact with 
parents/ carers 

April, for a Sept start 
October, for Jan start 
February, for April start 

Children enter term after their third birthday. 
Parents / carers register their child at the school office and are notified when a 
place is available. 

parent / carer information 
evening 

June 
November 
March 

To look around the setting, meet staff and receive details of their child’s home visit 
and transition. 

home visit  September 
January 
April 

All new starters are visited at home by their key worker and another member of 
staff. Staff use the visit to gain information about the child in terms of development 
and previous experience. 

stay and play sessions September 
January 
April 

The children attend a stay and play session before their transition begins. 

transition into chosen 
sessions 

September 
January 
April 

The transition into Foundation 1 (full-time sessions) will take 2-3 weeks dependent 
on the sessions attended. Transition into part time places will take two weeks.  
These transitions are dependent upon the child’s needs with each child’s well-
being at the heart of the individual transition process. 

on-entry assessment September 
January 
April 

A baseline assessment is made on each child during the transition process. This 
assessment begins after a week of visits to ensure that data is an accurate 
reflection on the child’s ability. 

 
Transition to Foundation 2 at Scholes (Elmet) Primary and St James' CE Primary  
what when why and other notes 
parent / carer information 
evening 

June  Parents meet the Head of School and Early Years team. 
Information is given about the EYFS curriculum and a typical day for their child. All 
paperwork including home visit date and transition are provided. Other agencies 
involved in school life (eg governing body, school meals service, uniform provider) 
are present. Parents / carers introduced to their child’s teacher and classroom 
area. 

contact other providers June Visit all children in their early setting and gain information from key person about 
the child. Staff will have the opportunity to look through each child’s profile and 
gain information regarding outside agency involvement. 

stay and play sessions July Children currently attending F1 in school visit their new classroom over a period of 
six weeks, staying with a key worker at first, then with their new class teacher. 
Children from other nurseries are initially invited to two sessions in class. In the 
first session, parents / carers remain; in the second, they are encouraged to leave. 
(More sessions may be needed.) 

home visit  
 

first few days of the Autumn 
Term 

Two members of staff (teacher plus support staff) visit home of those not attending 
F1 in school to answer any specific questions and to observe the child in familiar 
surroundings and begin on-entry assessment. 

transition into school second week in September  The youngest children are invited to start school first. Children initially attend for 
the morning session then lunch followed by all day. By the end of the second 
week of the Autumn Term, all children will be attending full time. 

on-entry assessment started during taster 
sessions, home visits and 
in first three weeks after 
children have started 

Initial assessments are carried out to provide lots of evidence (during first three 
weeks and evidence collected from above) as children come from variety of 
settings and backgrounds. 

 
Transition to Reception at Moortown Primary School 
what when why and other notes 
new parent / carer 
meeting 

an evening / afternoon 
towards the end of May  

To discuss expectations, routines and stages of transition; 
teachers, support staff and other school staff are present. 
The meeting has to main parts: SLT introduction and classroom visit. 
Key information is provided. 

nursery visits  
(for specific children where 
there is a need eg SEN, 
CLA, or where there is a 
substantial group from one 
setting) 

during the summer term To see specific children in their early setting and gain information from key person 
for the child;  
gives staff opportunity to look through each child’s profile and gain information 
regarding outside agency involvement; 
these agencies can then be contacted. 

taster sessions during the summer term We offer three taster sessions minimum (where a child has greater need, more 
visits will be arranged) 
taster session one: one hour where parents might stay 
taster session two: one hour where parents are encouraged to leave their child 
(refreshments will be provided elsewhere) 
(these two sessions are self-selected by parents at the initial meeting) 



taster session three: happens during Handover Afternoon, from 1.15 / 1.30pm to 
3.00pm; this visit will include a ‘snack’ (fruit, water / juice, yoghurt) in the dining 
hall (all set up as it is during lunchtimes) 

visits from nursery staff during the summer term Where there is a substantial group of pupils or significant need, a key worker from 
nursery will be invited to bring along child(ren) for additional taster sessions 

home visits late in the summer term Two members of staff (teacher plus learning mentor or EYFS support staff) visit: 
to answer any specific questions parents / carers may have; 
to observe the child in familiar surroundings and begin on-entry assessment 

on-entry assessment started during taster 
sessions, home visits and 
in first three weeks after 
children have started 

Initial assessments are carried out; need for lots of evidence (during first three 
weeks and evidence collected from above) as children come from variety of 
settings (typically around 15, of varying qualities) and backgrounds 

 
Key worker system 
On admission, each child is allocated a key worker. This member of staff will visit each child at home and will be the 
first point of contact for parents / carers. A key worker system runs throughout EYFS with key workers having the 
responsibility of formulating the child’s learning journey with support from colleagues through shared observations. All 
Learning Journeys will be overseen by the class teacher. 
 
All staff involved with EYFS aim to develop good relationships with all children, interacting positively and taking time to 
listen. In Foundation 2, EYFS teachers act as a key worker to all their children, supported by the Teaching Assistant. 
In Foundation 1, all adults working with the children undertake key person responsibilities including working with 
children in small groups and maintaining their key child’s profile/learning journey. 
 
Transition into Year 1  

 Y1 staff visit F2 classes during the summer term to meet and interact with children in their own familiar 
surroundings.  

 During transition day, F2 children visit Y1. 
 Y1 staff incorporate some of the principles of the EYFS curriculum into their routine for the first term/half-term.  
 Any child who has not secured GLD at the end of EYFS will continue to work on the Development Matters 

framework until secure. 
 EYFS Profiles, Learning Journeys, data and end of EYFS report are passed to the Y1 teachers and handover 

meetings are carried out.  
 Moortown only: Y1 teachers attend the third parent-teacher consultation meeting. 

 
Inclusion 
In our federation, we value the diversity of individuals. We do not discriminate against children because of 
‘differences’: all children are treated fairly regardless of any protected characteristic and family circumstances. In the 
EYFS, we set realistic and challenging expectations that meet the needs of our children. We achieve this by planning 
to meet the different needs of our children; for example, boys and girls, children with specific needs, children from all 
social and cultural backgrounds, children of different ethnic groups and those from diverse linguistic backgrounds. All 
staff are role models and are aware of the influence they have in promoting positive attitudes and use that influence to 
challenge stereotypical attitudes. 
(See: Single Equality Policy Statement and Accessibility Plan.) 
 
Additional support and challenge 
Planning and topics are evaluated to best meet the needs and interests of the class as a whole. Prime areas of 
learning plus the specific areas of Literacy and Maths will be the focus of most additional support or challenge. At the 
earliest opportunity, extra practice and challenge will happen. This includes identifying groups based on assessment. 
An example action is that a lower attaining group in phonics will receive additional phonics teaching, ideally led by the 
teacher. Additional learning should be sent home whenever appropriate for the children in the Reception or 
Foundation 2 classes. Older children might be used as buddies where appropriate. Parents / carers may be informed 
of additional support or challenge in place. 
 
Safeguarding and welfare 
Our schools are happy and healthy places to learn. The safeguarding and welfare of all our pupils is paramount. 
 
The Statutory Framework for the Early Years Foundation Stage: setting the standards for learning, development and 
care for children from birth to five (Department for Education, March 2014) sets out clear requirements to ensure a 
happy, safe and secure environment where children are able to enjoy learning and grow in confidence. Section 3 
refers to safeguarding and welfare. We are mindful of all the requirements set out in the document and closely adhere 
to these.

 



 

  

Talking Together 
Please talk to your child about something they have done, you have done as a family,  
or anything that interests them. Ask your child to draw a picture or take a photo. Talk 
about what you might write and compose a sentence /sentences. Encourage your child to 
write a sentence independently using their phonic knowledge and tricky words. 
 

We’ll be asking your child to talk to the class about their picture or event and answer 
questions. 
 

 

 
 
 
 
 

 



 

  

Home learning moments 
Learning happens at school and at home. We want to hear about some of the learning that 
happens at home.  
 

This might be a ‘Wow!’ moment when your child does something really special at home, 
such as riding a bike without stabilisers, swimming without armbands, writing their name, 
reading signs on the street etc. Equally, it might be other learning moments, such as your 
child re-telling a story they heard at school, choosing to count steps, recognising bus 
numbers or your child writing a shopping list. 
 

Please tell us about these home learning moments! 
 
Child’s name:        Date: 
 
What did your child do? 

Has your child developed a new interest?  
(Please give as much detail as possible as to how he or she came about their new interest.) 



 

  
 
Learning happens both at school and home. We would like to hear about the 
learning that happens at home. As your child develops and learns more and more, 
they’ll start to use their knowledge and skills in a variety of contexts. Please tell us 
when you see your child do something that makes you say, ‘Wow!’  
 

This could also be about something your child has been up to out of school or as a 
family that they would like to share with the class. 
 

Please tell us about these Wow! moments! 
 
Child’s name:        Date: 
 
 

 



 

  

Time to Talk 
As part of Monday News it would be great to hear about what your child has 
been doing or an interest your child may have.  
Please talk to your child about something they have done or something they 
are interested in. This will be shared by your child during Monday News.  
Your child can draw a picture, take a photo or even write their own sentence 
using their  
phonic knowledge! 

 

 

 
 


