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Introduction

This Curriculum Guide relates to the Early Years Foundation Stage
(EYFS). It relates to Nursery and Reception classes (Moortown

Primary has Reception only). It sits alongside similar documents for
Key Stages 1 and 2, including Topics, Reading, Writing, Maths and

Science.

We want Sphere Federation schools to be happy and healthy
places to learn. This core aim permeates our schools and their
ethos, whether in the classroom or around and about school. (At St
James' CE Primary, this is expressed with one additional element:
‘happy and healthy place to achieve and believe’.)

The knowledge and skills we teach are set out in Development Matters: Non-statutory curriculum guidance for the
Early Years Foundation Stage and the Statutory Framework for the Early Years Foundation Stage (both: DfE, 2021).
We set these out in a sequence of learning (age-related expectations) with some additional/explicit learning according
to children’s interests and our own curriculum, linked to The National Curriculum in England (DfE, 2013).
Communication is a key aspect: ‘High-quality early years education, with a strong focus on communication, is good for
every child’. Challenge is also important: ‘The curriculum needs to be ambitious... Depth in early learning is much
more important than covering lots of things in a superficial way’ (both: Development Matters, DfE, 2021).

‘Every child deserves the best possible start in life and support to reach their full potential. Children
develop quickly in the early years and a child’s experiences between birth and age five have a major impact
on their future life chances.’

Statutory Framework for the Early Years Foundation Stage (Department for Education, 2021)

Key principles
Early childhood is the foundation on which children build the rest of their lives. We greatly value the importance that
the Early Years Foundation Stage (EYFS) plays in laying secure foundations for future learning and development.

The experiences we provide enable our children to explore, investigate, discover, create, practise, rehearse, repeat,
and consolidate their developing knowledge and skills. During the Early Years Foundation Stage, many of these
aspects are brought together effectively through play and talk.

It is every child’s right to the best possible start in their school life, both intellectually and emotionally, in order for them
to develop their full potential. Through planned, purposeful play, children are able to discover, practise and refine their
skills as well as find out about themselves and their environment. In a broad and balanced way, our provision ensures
coverage of the seven areas of learning (see below) and responds to the needs and interests of the children. At all
times, we consider the characteristics of effective learning: we know that the EYFS is ‘about how children learn as well
as what children learn’ (Development Matters, DfE, 2021). Through our curriculum, we promote positive attitudes to
learning, an enthusiasm for knowledge and the confidence to become successful learners.

At Sphere Federation we support each child’s welfare, learning and development needs by following the seven key
features of effective practice (Development Matters, DfE, 2021).

e The best for every child — All children are unique and special, regardless of their sex, ethnicity, religion (or
no religion), and other protected characteristic. Children develop physically, cognitively, linguistically, socially
and emotionally in individual ways and at varying rates. Children have very different backgrounds. We help
those from disadvantaged backgrounds to narrow the gap.

¢ High-quality care — The child’s experience is at the centre of the decisions that we make. We provide a safe,
secure and caring environment where children feel happy and healthy, knowing that they are valued.



e The curriculum — As set out here, we provide a broad and balanced curriculum that will set in place firm
foundations for future learning. We allow some time for the child to follow their own interests as a driver for
their learning.

e Pedagogy — We help children to learn in different ways: through play, modelling by adults, observing each
other, guided learning and direct teaching. Learning opportunities are well-planned and organised, providing
experiences which build on children’s existing knowledge and understanding in order to challenge, stimulate
and develop their knowledge and skills.

e Assessment — In the Early Years Foundation Stage, checking what children have learnt is about observing
them use and apply their knowledge and skills independently. We use these assessments to inform us about
the child’s next steps.

¢ Self-regulation and executive function — We help children to develop an understanding of the social skills,
values and codes of behaviour required for people to work together harmoniously. Communication is a key
skill in early years and is central to self-regulation.

o Partnership with parents — We know our families well. This begins when we visit them at home before the
child actually attends. Parents/carers are a child’s first educator so support at home has a significant impact
on future learning. We help our parents/carers to support their child’s learning at home through workshops,
meetings, calls home and informal chats. We offer extra help to those who need it.

Curriculum structure: statutory and non-statutory guidance
The Statutory Framework for the Early Years Foundation Stage sets out the standards that all Early Years providers
must meet to ensure that children from birth to 5 ‘learn and develop well and are kept healthy and safe’. This
document is a principled approach to Early Years education using four themes:

e aunique child

e positive relationships

e enabling environments

e learning and development

There are three prime areas of learning and four specific areas of learning. There also three characteristics of effective

teaching and learning. Early Years teachers and other practitioners are required to pursue rich daily activities in
supporting each child’s educational development under these areas.

Prime Specific

The prime areas begin to develop quickly in response to
relationships and experiences, and run through and
support learning in all other areas.

The prime areas continue to be fundamental
throughout the EYFS.

The specific areas include
essential skills and knowledge.
They grow out of the prime areas,
and provide important contexts for learning.

Literacy
Mathematics
Understanding the world
Expressive arts and design

Personal, social and emotional development
Communication and language
Physical development

The early learning goals (ELGs) are 17 goals distributed across the seven areas of learning
that all children are assessed against at the end of the reception year.
This assessment forms the early years foundation stage profile (EYFSP).
The five areas of learning in bold are the areas that inform the final assessment of ‘good level of development’.

Characteristics of effective teaching and learning

The unique child reaches out to relate to people and things through the
characteristics of effective learning,
which can be apparent in all areas of learning.

A Playing and exploring A A Active learning A A Creating and thinking criticallyqs
children investigate children concentrate and keep on trying children have and develop
and experience things, if they encounter difficulties, their own ideas, make links
and ‘have a go’ and enjoy achievements between ideas, and develop

strategies for doing things




Development Matters: Non-statutory curriculum guidance for the Early Years Foundation Stage is the non-statutory
curriculum guidance that we use to implement our Early Years curriculum. This guidance ‘sets out the pathways of
children’s development in broad ages and stages’. Much of the content set out in this Curriculum Guide is taken
directly from Development Matters. There are opportunities for practitioners to widen the scope of children’s
experiences and extend and deepen learning. This includes opportunities for children to lead their own learning with
the support of adults.

Curriculum structure: thematic approach with flexibility and freedom

We set out themes for our curriculum across the year. We follow this long-term plan of themes loosely: we're ready to
change the themes a little, or even follow entirely different themes, in order to ensure the learning experiences are
enjoyable, relevant, inspiring, creative and — most importantly — have a positive impact on the acquisition of
knowledge and skills. There will be additional themes which follow children’s interests, too.

Importantly, learning takes priority: our approach is objective-led (not activity-led or theme-led). In some cases, the
learning fits naturally into a theme, but in other cases, learning is taught discretely.

The themes we follow are driven by two of the seven areas of learning: Understanding the World and Expressive
Arts and Design. This is not to say that these two areas are the most important, but that the content of a theme sits
easily within these two areas. For example, the Light and Dark theme in Reception meets our intent to be enjoyable,
relevant, inspiring and creative, but other areas are fundamental in exploring this theme:
o Personal, social and emotional development: children work together, sharing resources
e Communication and language: children talk about what they see and hear when they explore
e Physical development: to venture outside, children practise self-help skills like putting their coat and wellies on
e Literacy: reading books enhance the theme, new vocabulary is learnt, and children write about they see, hear
or have done
e Mathematics: sorting, sequencing, counting of things they find outside develop mathematical skills such as
subitising

The role of adults and different learning opportunities

The role of the adults in the Early Years is fundamental. A practitioner's good knowledge of Early Years principles in
general and of current planning in particular is vital; they should be available to interact with children working in the
classroom’s learning areas. Children ‘also need adults to ‘scaffold’ their learning by giving them just enough help to
achieve something they could not do independently. Helping children to think, discuss and plan ahead is important”
(Development Matters, 2021).

Effective learning in the Early Years Foundation Stage is the result of a balance between:

Adult-led learning Adult-guided or adult-initiated Child-initiated learning
This learning is led and managed Adults guide learning by their This is led by the child;
by the adult resourcing and support; the child chooses the context, the
eg Phonics and Maths are good children independently practise and resources, the place and the time
examples of curriculum areas consolidate previous learning they spend engaged in the activity.
delivered through adult-led learning. eg Phonics and Maths activities The role of the adult is to develop
which follow on from an adult-led and deepen a child’s thought
session. processes in a way that doesn’t
‘take over’ from what the child is
doing and thinking.

Similarly, the balance between different learning activities is also crucial:

Directed activity UEmEE] enrl.cl".lgd G Continuous provision
activities
This is focused learning where the These come from the planned, Continuous quality provision in the
teacher plans the objectives and has | objective-led activities and children's classroom learning areas helps to
intended outcomes. interests. ensure continuous learning.
The outcomes of this learning can The adult interacts closely with the In the different areas, continuous
then be transferred and consolidated children taking their learning provision is enhanced through extra
in other activities. forward. resources carefully placed to
A directed activity can be with the develop particular learning and
whole class or within a smaller interests, or through learning
group. challenges which adults place as a
focus for children’s activity.




Research shows that the best outcomes for children’s learning occur where most of the activity within a child’s day is a
mixture of child-initiated play (actively supported by adults) and focused learning (with adults guiding the learning
through playful, rich experiential activities). This can be illustrated as a continuum of approaches:

Unstructured Child-initiated play Focused learning Highly structured
Play without Adult support for an Adult-guided, playful Adult-directed,
adult support enabling environment, and  experiential activities little or no play

sensitive interaction

(Learning, playing and interacting in the EYFS, Department for Children, Schools and Families, 2009)

Learning through play is a powerful motivator. Young children learn best when they are active and so our approach is
often practical. Play develops children’s own ideas, understanding and language. Play is also flexible and able to suit
the preferred learning style of the child. We also know that our older children need more adult-directed activity in their
day; this increases as the children journey towards Key Stage 1.

Throughout a child’s time in Early Years, a child has a key person. This member of staff is the first point of contact for
parents/carers, and has the responsibility for developing the child’s learning journey with support from colleagues
through shared observations. Learning journeys are overseen by the class teacher.

In Reception, Early Years teachers act as a key person to all their children, supported by the Teaching Assistant. In
Nursery, all adults working with the children undertake key person responsibilities including working with children in
small groups and maintaining their key child’s profile/learning journey.

Assessment is an important part of the role of adults in school. Checking what children have learnt is about observing
them use and apply their knowledge and skills independently. We use these assessments to inform us about the
child’s next steps. A key aspect of the Early Years Foundation Stage is to move the learning:

what children already know

what children want to know what children need to know
(...with an overlap between the two.)

What children want to know (which may influence future themes) stems from observations of the children and
discussions with the children and their parents. What children need to know derives from observations as part of good
formative assessment, alongside the Early Learning Goals and Development Matters.

The role of parents and carers

We value the contribution parents and carers make: they are children’s first and most enduring educators. We
recognise the role that parents have played, and their future role, in educating the children. We do this through talking
to parents about their child before their child starts in our schools. We have a friendly open-door ethos; practitioners
are available to talk to parents at the beginning and end of the day.

We encourage parent partnership:
We keep parents/carers informed of what is

Parents/carers share their unique knowledge of their happening: our school website, especially the Class
child; this supports Early Years practitioners in > News pages, and Stay and Learn sessions are the
establishing interesting and stimulating learning € best ways to get updates. This enables parents/carers

experiences. to support their child’s learning at home, consolidating

what has been covered in the setting.

Parents of children in Nursery (Scholes (Elmet) Primary and St James' CE Primary only) have the opportunity to
speak to their child’s key person on a daily basis; if children attend other settings, we ensure continuity and coherence
by sharing information about the children.

In addition to informal information shared throughout the year, parents/carers receive updates on their child’s progress
in the form of formal meetings and learning updates:



Nursery Reception

Autumn 1 Parent-Teacher meeting
with shared Learning Update

Autumn 2 Parent-Teacher meeting Learning Update
Spring 1 Parent-Teacher meeting
Spring 2 Parent-Teacher meeting Learning Update

with shared Learning Update
Summer 1
Summer 2 End-of-year report End-of-year report

Enabling environments

Our Early Years classrooms are enabling environments. The classrooms are set up with different learning areas
(‘areas of provision’), where children are able to find and locate equipment and resources independently. They are
organised to allow children to explore and learn securely and safely. There are areas where the children can be active
and others areas to be quieter. Each area is set up following the principles of continuous provision and with a clear
sense of purpose:

e consistent, familiar resources which have been selected to meet children's predictable interests and needs

e additional resources to enhance the learning areas to provide focus for current learning

e teacher-planned challenges and objectives; these stem from recent teaching (eg a chance to use and apply

skills or knowledge learnt) and assessments / observations (eg might show more practice is needed in a skill)

The outdoor environment is an integral part of our Early Years classrooms. Being outdoors offers children further
opportunities to explore, use their senses, develop their language skills and be physically active. Our classrooms have
their own dedicated enclosed outdoor area which operates as an outdoor classroom; typically, children access this
space independently during free-flow time.

Communication and language

Communication and language underpin all seven areas of learning and development. The amount and quality of the
conversations children have with adults and peers throughout the day is crucial to the development of vocabulary. By
commenting on what children are interested in or doing and echoing back what they say with new vocabulary,
children’s language is effectively developed. Through conversations, storytelling, poems, role play and sensitive
questioning (sustained shared thinking) children become comfortable using a rich range of vocabulary.

Adults take every opportunity to use interesting, precise language in their interactions with children. They demonstrate
their own curiosity about words by thinking aloud and narrating their own thoughts about new vocabulary. They take
spontaneous opportunities to introduce new words as they naturally arise.

The Three Tiers of Vocabulary model provides a useful framework:
e tier 1: basic vocabulary used in everyday speech
e tier 2: high frequency / multiple meaning words found in many contexts
e tier 3: subject-specific words

Planned-for books that are designed to be read aloud are an excellent source of Tier 2 words. A ‘Word of the week’
promotes a love of new words and a curiosity about language.

Transition
A smooth transition process into Early Years is vital for a child’s wellbeing and
involvement. We’re committed to ensuring a smooth transition between settings, year
groups and key stages for parents/carers, children and practitioners:
e we provide parents/carers with lots of information about joining our school
¢ we share information between different settings in terms of children’s
development, assessment records and any other necessary information
e we ensure children begin their new setting or year group enthusiastic and ready
for learning
We achieve this through a series of considered, well-planned events.

Children moving from Early Years into Key Stage 1 benefit from a similar transition
process:
e Year 1 staff visit Reception classes during the summer term to meet and
interact with children in their own familiar surroundings.




¢ On the day when children across school visit their classes, Reception children visit their new Year 1
classroom.

e Year 1 staff incorporate some of the principles of the EYFS curriculum into their routine for the first half-term —
term.

¢ Information about each child and their learning is passed to the Year 1 teacher.
¢ A meeting for Reception parents/carers is held in the Summer Term by the Year 1 teachers.

¢ Having been planned together, the Early Years curriculum leads into that of Key Stage 1

Adaptive teaching
Adaptive teaching is about being responsive: adjusting teaching to better match pupil need. The extent of adaptation
varies depending on individual contexts. Adaptations might include:
e targeted/tailored support
additional practice
breaking down content into smaller components
teaching carefully selected groups
well-chosen resources

All three schools in Sphere Federation are inclusive and are committed to meeting the needs of children with SEND in
the most effective way so that they achieve the best possible outcomes:

o we want pupils with SEND to acquire the knowledge and skills they need to reach their full potential,

o to be ready for the next stage in their education and,

e ultimately, to succeed in life.

To do this, we adapt how we implement the Early Years curriculum to meet the needs of pupils with SEND so that we
can develop their knowledge, skills and abilities to apply what they know and can do with increasing fluency and
independence. The adaptations we make are appropriate and reasonable, and are made in accordance with the
Equality Act 2010 and the SEND code of practice.

Similarly, teachers provide opportunities for challenge and deeper learning. Children benefit from this: whoever needs
it, at whatever time. After initial settling in and assessments, challenge boards in the different areas of the Reception
learning environment set out learning which shows clear adaptations to meet the needs of different pupils. However,
often the challenge may not be evident; for example, teacher questioning which is targeted to different pupils.

Monitoring and evaluating
We continually review the curriculum, evaluating its impact on children’s learning over time.

We measure pupil achievement — the acquisition of knowledge and skills — and progress using a number of strategies,
including:

observations

questioning in class

pupil outcomes (which includes writing and other mark-making)

additional assessments that support teacher assessment, such as

checks on phonics and ‘tricky words’ (non-decodable words)

Following an initial ‘baseline’ assessments, carried out when children have settled into their new setting, there are on-
going teacher assessments to make sure all children are learning to the best of their ability and in relation to their
starting points. End of year assessments are important to evaluate children’s outcomes, and more widely to evaluate
the Early Years curriculum. These are especially important at the end of Reception — the end of the Early Years
Foundation Stage, and which is in relation to whether children have reached the Early Learning Goals set out in the
Statutory Framework for the Early Years Foundation Stage and in Early years Foundation Stage Profile (Department
for Education, updated annually). These are the goals or targets for children to achieve at the end of Reception. There
are 17 Early Learning Goals across the seven areas of learning. They are all listed in the age-related expectations
tables at the end of this document — see the right-hand column. The assessments we make are supported by
moderation in school and across Sphere Federation. The assessments may be supported through additional
moderation with other schools and with the local authority.

Lesson visits and the monitoring of planning support our evaluation of the curriculum and its impact.

We also measure pupil attitudes. This is important as it's integral to our schools’ vision: to be happy and healthy
places to learn (St James' CE Primary: ‘happy and healthy place to achieve and believe’). In the Early Years
Foundation Stage, pupils’ attitudes and learning behaviour are the foundation stones for successful learning now and
into the future. There are three broad and sometimes overlapping perspectives:



Characteristics of
effective teaching and learning

Personal, Social and Emotional
Development

Wellbeing and Involvement

Children’s play and exploration,
active learning, and critical creation
and thought processes, are all
indications of their attitudes. This
includes how long they are able and
willing to engage in activity.

Self-regulation, managing self, and
building relationships are also all
indications of pupil attitudes. ‘These
attributes will provide a secure
platform from which children can
achieve at school and in later life.’
(Statutory Framework for the Early
Years Foundation Stage)

Wellbeing refers to feeling at ease,
being spontaneous and free of
emotional tensions. It's crucial to
good mental health. It's linked to
self-confidence, self-esteem and
resilience.
Involvement refers to being engaged
in activities. It's considered to be a
necessary condition for deep level
learning and development.

We use Leuven Scales as part of
our assessment processes.

In addition, we can evaluate pupil attitudes through what parents / carers say (eg at the start and end of the day, by

email, and the annual survey).

Whole school areas for development and/or possible improvements to the curriculum may be identified as a result of

evaluating the impact of what we do.




Overviews of the
half-termly themes

On the next six pages are overviews of each half-term’s theme. The themes are broad. They may vary a little
depending on our children’s interests; additional themes, following children’s interests, will take place. The themes
stem primarily from Understanding the World and Expressive Arts and Design strands.
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Autumn 1 overview:
Getting to know you

The transition to Nursery is an important phase — one that needs careful thought and consideration. We use the first
few weeks to get to know your child and the people who are important to them. We ask you to send in photographs of
these important people so that we can talk about them with your child. In this way, your child begins to understand
their own history in terms of their life so far. They listen to their friends talk about their lives, too.

As a scientist, your child will begin to explore the natural world around them, noticing changes and identifying
seasonal objects such as falling leaves and conkers. We'll also think about nature as artists. Your child will experiment
with colour, exploring paint independently, mixing colours together, and commenting on their finished art work. Your
child will be able to talk with the adults in Nursery about what they see. Your child will be inspired by the work of Andy
Goldsworthy: they’ll choose the autumnal objects they’ll need to create their own art.

We love story time in Nursery! During this theme, we’ll use some of our favourite books to develop our scientific
understanding. Your child will read traditional tales such as The Three Little Pigs or another classic story. Your child
will use their scientific skills to talk about the differences in the materials used to build the pigs’ houses. They will listen
to ‘We’re Going on a Bear Hunt’ and use their senses to go on a sensory bear hunt of their own. They’ll use small
world puppets and props to retell the stories that they’ve listened to with their friends.
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Communication and language

Books Vocabulary
Use children’s interests and parent/carer information colour, red, green, blue, yellow, sort, autumn,
provided during home visits to choose a selection of leaf/leaves, conker

familiar and favourite stories for the cohort. Display in
reading areas and small world area.

The Three Little Pigs (traditional tale)
We’re Going on a Bear Hunt (Michael Rosen)
Room on the Broom — Julia Donaldson

Understanding the world

Talk about our families and refer to photos brought in from home.
Sort objects by colour.

Use ‘We're Going on a Bear Hunt’ as a stimulus for a sensory walk.
Observe autumnal changes.

Collect and sort autumn objects.

Roll and balance with conkers and apples.

Harvest vegetables from the garden, talking about Harvest time.

Expressive arts and design

Use paint and collage materials to create their own artwork.

Use small world resources to recreate stories — The Three Little Pigs, Room on a Broom, and We’re Going on a
Bear Hunt.

Recreate ‘We’re Going on a Bear Hunt’ as a group, acting out the various stages of the story.

Create art work in response to the work of Andy Goldsworthy (using conkers, acorns, leaves).




Autumn 2 overview:
Colour and light

This half-term begins with a bang as we celebrate Bonfire night. We'll talk
about what we see and hear on Bonfire night and create our own music ar
movement inspired by the fireworks we saw.

Our interest in rockets takes us up into space where we use our small wor
resources to recreate space stations and build larger rockets in our big
bricks. Our journeys to space result in some fantastic role play and
collaboration.

World Nursery Rhyme Week allows us to learn nursery rhymes with our
friends. Did you know that learning nursery rhymes significantly improves
reading, spelling and other literacy skills?

Christmas is an exciting time in Nursery! We begin our theme by looking at objects that are shiny and dull. Your child
will use their scientific skills to find, sort and describe these materials. In Religious Education, they’ll listen to the
Christmas story and use small world props to retell the story with their friends. Your child will take part in some of the
traditions relating to celebrating Christmas, such as making cards and decorations for the tree. They’ll learn Christmas
songs and take part in the Christmas play, too.

Communication and language

Books Vocabulary
Peace at Last (Jill Murphy) Bonfire Night, fire, space, rockets, stars, moon, day,
Hovis the Hedgehog (Lynda Leigh- Crawford and Jesus, Christmas

Lawrence David)

Bonfire night (non-fiction book)
Selection of nursery rhymes
Whatever Next (Jill Murphy)
Stickman (Julia Donaldson)
Nativity story

Understanding the world

Following a visit from a fire engine, discuss fire safety and safety around fireworks.
Learn about hedgehogs and how they are nocturnal.

Learn about the simple differences between night and day.

Sort shiny and dull objects.

Use a walkie talkie.

Listen to the Nativity story.

Expressive arts and design

Use instruments to recreate the sounds heard on Bonfire night.

Use streamers, ribbons and scarves to move like fireworks.

Make representations of Bonfire night with paint, chalk, paper, both outside on the ground and on paper.
Use junk modelling resources to create rockets, joining the materials that they need.

Make rockets and space ships in our construction area.

Use story props to retell stories.

Create stories using a small world space station.

Join in with the nursery rhymes from World Nursery Rhyme Week.

Learn the songs and actions taking part in the Christmas play.

10



Spring 1 overview:
Sharp teeth and claws

When we return to Nursery after the Christmas break, the weather’s
often much chillier! Your child will learn about snow and ice from their
first-hand experiences in our outdoor area. They'll notice the frost and
ice outside, how plants have died, and how we need to be careful not to
slip on the ground. They’ll make their own ice balloons and freeze some
small world toys in ice, watching them melt and describing what they
see. They’ll also be introduced to colder environments through small
world area, books and photographs.

During this theme, we’ll use our small world area to create a dinosaur
world. Your child will develop their skills to create scenarios for
adventures with the dinosaurs. They’ll find out about volcanoes and
watch as we recreate one in Nursery, and they’ll then describe what
they saw.

During this theme, Chinese New Year occurs each year. Your child will be introduced to this colourful festival by
watching the famous dragon dances and looking at photos of the celebrations. They will find out the importance of the
colour red and make collections of red objects in Nursery. In Art, your child will make their own representations of a
Chinese dragon.

Communication and language

Books Vocabulary
The Gingerbread Man (traditional tale) Winter, frozen, melting, igloo, dinosaur, volcano,
Little Red Riding Hood (traditional tale) bones, heavy, light, Chinese

Lanterns and Fire Crackers (Jonny Zucker)
Zog (Julia Donaldson)
Dinosaur Roar (Paul Stickland and Henrietta Stickland)

Understanding the world

Explore ice: How does it feel? Make ice balloons. Freeze objects in ice. Explore ice to the water tray.
Find and identify other transparent objects.

Look for other signs of Winter.

Talk about safety near ice.

Make food for the birds.

Notice any of the first signs of Spring.

Discover how Chinese New Year is celebrated.

Learn about dinosaurs.
Excavate dinosaur bones in the sand tray.
Create a dinosaur swamp.

Watch volcanoes erupt.
Creating our own ‘volcano’ using baking soda, food colouring and vinegar — children describe what they see.

Expressive arts and design

Paint on ice.

Create ice pictures, painting with cold colours.

Listen to Chinese dragon music; watch Chinese dragon dances; move to Chinese dragon music; create our own
Chinese dragon dances.

Re-tell stories, using story props relating to the stories.

Create a small world dinosaur land.
Listen to Dinosaur Roar, joining in with actions.

Print with dinosaur footprints in paint, dough and gloop.
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Spring 2 overview:
Superhero me

Superhero play is a great stimulus for learning in Nursery. Your child will use their
creative skills to recreate small world superhero stories. They will become real-life
scientists when we explore the super powers of some of the fictional superheroes:
magnetism, magnification and force. In Art, your child will use their drawing skills to
represent the ways that the superheroes move or the loud noises that they make
when they crash or bang! In role-play, your child will learn about everyday

superheroes, such as paramedics, firefighters and police officers.

Spring is a busy time. Your child will notice the changes in the environment around
them. In Science, your child will plant seeds in the garden and watch them develop. In
History, your child will find out about their own history by bringing in photographs of
when they were babies. In Art, they’ll use mirrors to look at their own face to draw a
talk about their own features. Your child will learn how to draw a face and add some
details. They'll also talk about happy and sad faces.

It's Easter time, too. Your child will take part in various activities linked to Easter
celebrations, including egg decorating and devising and taking part in egg hunts.

Communication and language
Books Vocabulary
Jack and the Beanstalk (traditional tale) plant, seed, grow, soil, water, vegetable, baby, child,
Jasper’s Beanstalk (Nick Butterworth and Mick Inkpen) | healthy

A Superhero like You (Dr Ranj)
Oliver’'s Vegetables (Vivian French)
Oliver's Milkshake (Vivian French)
Daisy: Eat your Peas (Nick Sharratt)

Understanding the world

Plant bean seeds and record comments over weeks to document growth.

Sort various seeds.

Plant seeds to grow outside.

Look for signs of spring (birds singing, leaf/flower buds, changes in the weather).
Explore herbs in sensory area.

Investigate flowers, including removing petals and looking inside stalks.

Compare photos of when children were babies to now: discuss the changes, what they have learned.
Talk about healthy eating, tasting different fruits/vegetables.

Look inside fruit/vegetables for seeds.

Sort foods: healthy choices and foods to eat only occasionally.

Keeping healthy and clean: what do we need to do?

Discuss mouth hygiene: brushing teeth, dentists, ‘dirty teeth’ with toothbrushes to clean.

Look at own teeth in mirror.

Name the different parts of our bodies.

Explore simple forces in relation to superhero powers: push, pull, stretch.

Using their senses. investigate different types of egg (raw, scrambled, boiled).
Listen to the Easter story.

Take a selfie using an iPad.

Expressive arts and design

Make observational drawings and paint fruit and vegetables.
Draw their own face including simple features.
Print with fruit and vegetables.

Listen to music: happy/sad music and respond to how it makes them feel through painting.
Create buildings for superheroes to climb.
Role play: hospital.
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Summer 1 overview:
Wheels, wings
and other things

Hunting for bugs is an interest that inspires our children in
Nursery. During this theme, we’ll find out about the bugs that
we discover outdoors. Your child will make a wormery and
observe tadpoles developing into froglets. They’ll learn to care
and respect all living things. In Art, your child will create their
own representations of mini-beasts, looking carefully at the
patterns that they observe. They’ll create small world habitats
for mini-beasts within the classroom.

This half-term is not just about living things. Your child will find
out about various types of transport, deciding which would be
the best for different journeys. In Science, your child will test
which wheeled vehicle travels the fastest and the furthest.
They’ll learn how to fold paper in order to make a paper plane.
They’ll use various materials to make a boat and discover
which is the most effective. In Design and Technology, your
child will use construction materials to create their own
representations of transport, using them in their role play or
small world play.

Communication and language

Books Vocabulary
The Very Hungry Caterpillar (Eric Carle) caterpillar, butterfly, chrysalis, legs, wings, map, roads,
Spider Sandwiches (Claire Freedman) float, sink

Superworm (Julia Donaldson)
Duck in a Truck (Jez Alborough)
The Train Ride (June Crebbin)
Non-fiction books about transport.

Understanding the world

Hunt for minibeasts outside.

Use a magnifying glass to look closely.
Describe what they can observe.

Collect minibeasts — talk about careful handling.

Look at minibeasts and habitats: Where do they live? What do they need to help them grow? How can we look
after them? Why is this important? What jobs do they do, including pollination by bees?
Look at patterns and markings on shells and wings.

Make a wormery.
Watch as a caterpillar turns into a butterfly — talk about the changes.

Talk about different ways to travel (including by road, air, sea): What different journeys have children been on?
Write a list of what to take on a journey.

Make their own maps for journeys.

Use a remote-controlled car to move forwards and backwards.

Expressive arts and design

Make minibeasts from junk modelling and/or malleable materials.

Move around room or outside area in the manner of a snail, a caterpillar, a butterfly, a bee.

Explore spirals with different media: crayon, pen, chalk, paint.

Create butterfly prints and note the symmetry.

Create minibeast environments in the classroom small world area.
Sing songs such as ‘The Wheels on the Bus’.

Create vehicles from construction equipment.

Make paper aeroplanes folding the paper independently.

Make a boat that will float and test it out.

Use the wheels of toy vehicles to print tracks.
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Summer 2 overview:
Let’s make a splash

Learning about and learning with water is the focus
of this theme. Your child will learn about various
creatures that live under the sea. They'll use their
senses to look, feel and smell a fish and a crab and
then use their developing language skills to
describe them. They’'ll use water to investigate how
to move objects and develop the language of
capacity. In Art, your child will create mythical lands
under the sea with mermaids and sea monsters,
creating stories to support their play.

As we move towards the summer break, children
will learn about different types of holidays that we
might enjoy. Our theme provides us with lots of
opportunities to learn about the seaside, so your
child will now find out about other places to visit and
how they’re different from where we live. We won't just think
about beach holidays, though — they’ll learn about what they
might see at the countryside, in hot countries, and in cold
countries.

Communication and language

Books Vocabulary

The Snail and the Whale (Julia Donaldson) seaside, mermaids, sea, water, beach, fish, shell,
Sharing a shell (Julia Donaldson) hot, cold

Commotion in the Ocean (Giles Andreae and David

Wojtowycz)

The Singing Mermaid (Julia Donaldson and Lydia

Monks)

Pirates Love Underpants (Claire Freedman and Ben

Cort)

Understanding the world

Talk about where you can go on holiday?

Discuss various types of holidays: holidays at home and abroad, holidays in the countryside or by the seaside.
Discuss children’s experiences of holidays.

Talk about the various ways to travel on holiday — aeroplane, car, bus, train, boat.

Talk about holidays at home.

Look at pictures and books about the seaside.

Look at non-fiction books about sea creatures.

Follow a pirate treasure hunt using a map of the Nursery garden.
Create their own treasure hunt maps.
Look at artwork of the seaside.

Recording voices on an iPad.

Sorting various materials: hard, soft.

Expressive arts and design

Junk model sea creatures.

Use shells as stimulus for artwork: different textures, sizes and shapes of shells shell rubbings.

Create transient artwork using shells, and then take photos and review the artwork: What do they like?
Create a pirate role play area.

Create an underwater area in our small world area.
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Overviews of the
half-termly themes

On the next six pages are overviews of each half-term’s theme. The themes are broad. They may vary a little
depending on our children’s interests; additional themes, following children’s interests, will take place. The themes
stem primarily from Understanding the World and Expressive Arts and Design strands.
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Autumn 1 overview:
Me and my family

During this theme, we get to know each other. This helps your child to settle into
their new class. We look at photographs of our families and talk together about
them. Your child explores the locality of their school. They begin by looking

at the layout of their own school grounds — this helps them to become

familiar with their new environment. Your child then explore